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ECTION ONE
CollegelmplementationModel
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4. Revise 1. Create

Continuous
 Dialogue
WHAT You CAN EXPECT
3. Analyze 2. Assess
This section of the framework provides information dkyliBe
Coll egeds approach t andsaisessimentie mission of Skylmg out c o

College is to foster student learning. In keeping with that mission, Skyline College ensures
that student learning outcomes are at the center of its key proas$esllocation of
resources through a process of continuous assessment of student learning. The Skyline
College model for Student Learning Outcomes ensures that Student Learning Outcomes and
Assessment at all levélscourse, program, and institutienare integrated through
collaborative, collegavide planning, and support the overall goals, mission, vision, and
values of the college. The graphic depiction of the model demonstrates this cycle of
continuous feedback and dialmgwithin a framework of studeriearning outcomes and
assessment tied to the collegi@le mission, vision, values and goals. The process describes
the flow and recommended starting points and the philosophy provides the vision and
direction for SLOAC at Skyline College.
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SLOAC PROCESS

The central questions we are continuously assessing BrdJpon completing a course/
program/ degree (including utilization of or participation in student services or special
programs/services, e. g., EOPS program), what do we want students to2¢&ta® do we

know they've learned it? (3) If the assessment results are less than satisfactory, what do we

need to refine in order to help them to learn?
The Skyline College model for outcomes assessment revolves around continuous dialogue to

ensure a syematic, ongoing cycle of assessment. Such assessment is crucial to the

continuous understanding and improvement of student learning.

4. Revise 1. Create

3. Analyze 2. Assess

Assessment promotes continuous improvement by providing necessary evidence to guide
effective decisiormaking  all levels: Classroom/Course level, including Student Support
Services; Program | evel; and I nstitutional
collection, analysis, interpretation, and use of information to understand and improve
teaching and learniné As s es s ment is an ongoing process

i mproving student | earningo (Angelo 7).

RECOMMENDED STARTING POINTS

At Skyline College the assessment cycle begins atQibrse/Student Services level
Faculty and staff, as discipline eqs and service providers, create student learning
outcomes in their course outlines or service plans, and assess, analyze, and revise them at the

classroom/service level. SLOs are clearly articulated so that students are aware of both the
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expected outane and the means of assessing the outcome. To complete the assessment
cycle, faculty and staff use classroom/service evaluation data to revise and refine SLOs for a
given course/service. Assessment at this level is facultyfiitaffted, studententeredand

linked to program and institutional SLOs.

At the Program Level, the process of creating, assessing, analyzing, and revising student
learning outcomes for both instructionaicluding instructional outcomes and the general
education curriculum and student services/support programs is the responsibility of
instructional departments/divisions and student services. Through program review,
individual faculty and staff, departments, divisions, and the vice presidents of instruction and
student servicegevise instructional programs and student support services for continuous
improvement of student learning. Program Level plans integrate resource prioritization and
allocations and distribution of human resources. Program Level activities correlate avith an
are in consort with Course Level and/or Student Services activities, and directly contribute to

the achievement of the institutional mission and goals.

At the Institutional Level, the process of creating, assessing, analyzing, and revising student
learring outcomes is accomplished by collegiele, collaborative planning; implemented by
shared governance groups; and assessed by the Office of Planning, Research & Institutional
Effectiveness and other college constituencies. All faculty and staff are ismthgas
professionals who support the educational mission and goals of the college. Institutional
outcomes assessment is linked to Course and Program SLOs through institutional planning,

budget, and evaluation processes.
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A MODEL FOR COLLEGE | MPLEMENTATIO N

The Student Learning Outcomes model represents the importance of the relationships at all
levels at the college whether at the course, student services, program or institutional level.
The continuous <cycle of the begns withplanninjoe snot
continues through implementation and finally assessment. The assessment process is not
complete until it is reevaluated. The completion of one cycle will have an effect on the
process and signal the launch of a subsequent cycketHisi type of continuity among all

stages of the cycle that helps to build on strengths or improve weaknesses through a
reflection on the cycle as a whole.
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SKYLINE COLLEGE @5 STUDENT L EARNING OUTCOMES ASSESSMENTCYCLE
PHILOSOPHY

Skyline College is comitted to facilitating student success. One means to fulfill this
mission is through the Student Learning Outcomes Assessment Cycle (SLOAC), which asks
campus constituents to engage in reflective practice. Properly conceived, the SLOAC should
be first andforemost about improving student learning. As such, Skyline stands by the

Ameri can Association of Hi gher EfdG@Goodat i on

Assessment 0 ()shedirst fringipke baing that TAssessment is not an end in

itself but a vehdle for educational improvement."”

Skyline is well aware that in any evaluation of student learning, the use of Student Learning
Outcomes (SLOs) is only one component of a general profile. The Council for Higher
Education (CHEA) Board of Directors' Statemt of Mutual Responsibilities for Student

Learning Outcomes (September 2003) prudently affirms that "judgments about quality are

complex and must be based on a range of factors, including the purposes, resources,

processes, and v al applsng thdse gaidelinésnitsis imperativeé forn é | n

accrediting agenciesas well as the institutions and programs they acecrettit avoid
narrow definitions of student learning or excessively standardized measures of student

achievement."

Skyline also agees with the mandate of the Academic Senate of California Community
Colleges that a successful SLOAC must engage faculty and be faculty driven (ASCCC
Resolution 2.01 FO04 "Insistence that SLO Design Originate with Local Faculty"). The
responsibility for taching and learning lies primarily with faculty, who are well versed in
their disciplines, invested in student learning, and knowledgeable about the principles of
their respective and professional associations and licensing boards. Therefore, faculty must
play a central role in developing explicit statements of what students will learn on the
course, program, and institutional levels as well as interpreting and determining the
implications of data. Secondly, the use of SLOs at the department or indivedusé devel

should not be prescriptive or intrusive on the principle of academic freedom (ASCCC

Resol uti on 2.01 FO3 AProtection of Acade mi

Facul tyo).
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The aforementioned is not meant to obviate the importance of cataobetween faculty,
classified staff, administrators, and students to achieve our institutional goals. On the
contrary, Skyline recognizes that the SLOAC “foster[s] wider improvement when
representatives from across the educational community [studerites staff, other key
members of the college's support system, and students] are involved" (AAHE assessment
principle #6). Clearly discussion will be enhanced with participation by all parties with a

stake in improving student learning.

Skyline also iscommitted to institutionalizing the SLOAC. The initiative cannot be simply

an empty exercise in data gathering and reporting. Nor should said data be used to evaluate
individual faculty (ASCCC Resolution 2.01 F(
Privay of Students and Facultyo). Rat her , i nf or
an integral part of decision making ranging freime curricular level tdhe planning and

budget level. Accordingly, Skyline affirms the AAHE's assessment principle #7:9dihe

of assessment is not to gather data and return 'results”: it is a process that starts with the
guestions of decisiemakers, that involves them in the gathering and interpreting of data,

and that informs and helps guide continuous improvement."

The decisions about the development and application of the SLOAC are a collective
responsibility of faculty, administrators, and accrediting agencies. Nonetheless, the
responsibility for the interpretation and local implementation of the SLOAC shall remain

within the purview of individual faculty/ department/ programs or student services units. As

such, the SLOAC initiative will serve as a means to optimize student learning.

Approved in April 2005 by:

Nick Kapp, Presidem Academic Senate

Victoria P. Morow, President

Christine Roumbanis, Gohair Curriculum Committee

Regina Stanbae&troud, Vice Presidemtf Instruction

Arthur Takayama, Gahair Curriculum Committee

Judith Redwine, Interim VicBresident of Student Services
Donna Elliott, Presider€lassfied Council

llka Barcala, President Associated Students of Skyline College
Karen Wong, SLOAC Chair
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ECTION TWO

Creating Student Learning Outcomes
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4. Revise 1. Create

WHAT YOU CAN EXPECT €

. . . . . . 3. Analyze 2. Assess
This section of the framework provides information on Skyline i

Co | | e greabhss taacpeating student learning outconis.

begin with a definition of student learning outcomes and how they affect learning, as well as

the distinctions between objectives and out cc
approaches to helpou write student learning outcomes, including worksheets to facilitate

this process and a checklist for you to use once they are written.

For those wh generatedtourse level outcomes, we provigigategies to strengthen overall
coherence of curricat offerings. On the more immediate level is consideration of whether
and how your assignments align with specific learning outcomes. On the more global level is
consideration of whether and how course student learning outcomes align with those of the
program and thénstitution. To help you engage in this process, we offer you worksheets and
guestions to consider.

Not e. Many of the resources in this chapter wer

website http://online.bakersfieldcollege.edu/courseassessjnenta s wel | as Cabrillo C

(http://www.cabrillo.edu/services/prosess/assweb/index.hiimWe also built upon presentations by

Dr. Mary Allen, a consultant in assesent and accreditation in higheducation. You can access her

handout ahttp://www.csub.edu/assessmentcenter/AllenWorkshopHandoutJan06.pdf
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THE SLO ENVIRONMENT

Learning is a complexand reciprocalprocess that involves mutual expectations between
students and facultyr staff How well a student learns is as dependent upmam much he

or she invests in the process as on the conditions for learning created by courses, programs,
and institutions. Facultgr staffexpecs students to come to learning contexts prepared and
committed to learn. Students, in turn, expect faculty cteate effective learning
opportunities and environments. They expect us to hold them to appropriate standards and
to help them attain these standards.

Student Learning Outcomes (SDOwelp to clarify the responsibilities of stuuds, faculty

and st#. Thus, faiculty andstaff should formulateSLOs at all levels: course, program, and
institution. Our ultimate aim is to improve instruction and learning at all levels, as well as to
satisfy an important component of accreditation. To this end, we widlol@ and implement

a public, transparent, comprehensive, integrated, and sustginabdsgo assess learning.

WHAT ARE STUDENT LEARNING OUTCOMES?

An SLO contains three primary characteristics:
1 States what a learnemill be able to doupon siccessful completion of a course,
program service and/or degreer certificate
1 Is expressedisingactive verbs, and as such, incorposamey or all of the domains of
learning(cognitive, psychomotor, or affective)

9 Is assessable and measurable.

An SLO is a clear statement of what a studeitit be able tado with what s/he has learned,
uponsuccessfulljcompleting a coursgrogramor service It describes the assessable and
measurable knowledge, skills, abilities or attitudes that students shizurdist the end of a
learning process. The learning process includes any set of college experiences (such as
courses, degree programs, certificate programs, or utilization of or participation in student

services or special programs/services).

An individu a | SLO i s formul at ed usi ng active wver
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fdemonstrat eand ieibgpdigvefrooB| o otexébreomy of learning.

A set of SLOs for a particular course or program will incorporate any or all of the following
three domains of learning that were developed by Bloom to classify intellectual behavior and
learning: (1) cognitive (knowledge and understanding), (2) psychomotor (physical skills and
abilities), and (3) affective (attitudes, behaviors, and values). r Refsppendix Bfor a

fairly comprehensive list of active verbs for the three domains of learning.

Each SLO will be assessed by evaluating appropriate student perfosnapceducs (such

as exams, essays, projects, portfolios, demonstrations, parnfoes) art work, etc). The
student performanseor producs being assessed should display evidence that learning has
occurred at a specified level of competency and as a result of completing the course or
program. Criteria and standardssuch as rubri@ need to be established to evaluate the
quality of student performances or products. Developing appropnietteods of assessment

as well as clear evaluative criteria is as important as writing clear SLOSs.

How DOESAN SLO OPTIMIZE LEARNING ?

The SLO complemds instruction andservice activities andervesto guide good classroom
and nonclassroonpractices. According to Chickering and Gamson
(www.evergreen.edu/wasentefmatlc/pdf/fall1987.pdf, the seven principles for good

classroormand nonclassroonpracices are:

1 encourage contaeimongsstudents and faculignd staff
1 develop reciprocity and cooperation among students
9 encourage active learning

1 give prompt feedbagk

9 emphasize time on task

1 communicate high expectatigns

1 respect diverse talentsaways of learning

The SLOembodes high expectations for instructor and studdnhtescribe what studers
will be able to do uposuccessfutompletion of the cours@rogram or degreeTo achieve
the SLO,the instructor might implement actiearring activities so that students have the

opportunity to practice or apply the skills, tools, and/or content needed to achieve a learning
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outcome.

SLOs also are public, transparent, and communicated to the stid#rg. classroomhiey

are part of theydlabus, and the students are reminded of the SLOs throughout the course.
The instructor explains to the students when and how their learning will be assessed, and
provides studestwith prompt and periodic feedbacBLOs that pertain to Student Services
units, such as Counseling or Financial Asthould be communicated through information
about a process or activjtguch as creating a Student Education Plan or completing a
financial aid form Thus, students should have a better sense of how to workadgthother

and with the instructaor staffto achieve these outcomes.

The pre-SLO syllabus told the students what material and activities the coura&wover.
The newSLO syllabus describes what abilitidgjowledge andor attitudesthe students Wl
be able to display as a result of their learnirgegience. It describes the expecttddent
learning outcomem terms of what the studewntll know and be able to ddheseexpected
outcomed and the tools for their assessnéeiire to be formulated ia way that respects
diverse abilities, talents, and modes of learning. Classrmnnonrclassroomtasks and
activities are to be expressly devoted to achieving the learning outcemedsng the

students to direct their own talents and efforts towlaeddesired outcomes.
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OBJECTIVES VS. SLOs

One way to understand the distinctibetween objectives and SL@Gsto understand how

they are related to each other. While course objectives are the input, outcome(s) are the
output. Instructorand staffprovide whichever discrete skills, tools and/or content that are
needed for students to fulfill the outcome(s) (the "input"). Conversely, student learning
outcomes describe what students can DO with the aforementioned to demonstrate
proficiency (the "output").Note the shift in orientation from the instructoasd staff
"inputting” to the students "outputting.”

Consider the following example from a Skyline developmental English course. What
differences do you note?

Course Objectives

Provide instruction irthe following areas:

Prewriting activities

Organization: paragpdn and essay unity
Thesis statementgdpic sentences
Introductions and conclusions

Revision, editing, and proofreading strategies

Sentenceombining

=A =4 =4 =4 4 -4 4

Various rhetorical modes with aremphasis on compamontrast,

classification, persuasion
Couse SLO:
Write focused, coher¢nwell-developed largely text based essays appropriate to the
developmental level organized into effective paragraphs with major and minor

supporting details,which support a clear thesis statement, and demonstrate

competence in standard English grammar and usage.
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A parallel example from Student Services is from the Health Cewtbat differences do

you note?

Program Objectives:

1 Promote personal responsityland student seidvocacy;
1 Raise awareness of services, medical insurance, etc.

1 Increase awareness of community for themselves and others.

Program SLOs:

Articulate (explain) their health care needs to receive appropriate assistance.
Evaluats resource needed to improve physical/mental/ emotional health
Identify symptoms of substance abuse, eatimgprder and/or other addictive/

= =4 =4

behaviors and learn coping strategies

1 Demonstrate awareness of the global implications of diseases such as HIV, diabetes,
etc.

Note that the course objectives make explicit what the teacher will provide to enable
students to fulfill the outcos) breaking down the procesgsarmanageable stages. On the
other hand, the SLO shifts to the students' perspective and identifegsthvely should be

able to DO with that knowledge. The SLO requires students to employ higher level thinking
that integrates the content and activities. In sum, objectives can be thought of as the input
and SLOs the output, with students applying all theeyeHearned.

Another way of thinking of SLOs is theye on a "macro " level. When articulating student

learning outcomes, think dlfie big picture. As such, SIO

Are broad in scope and requiriggher levelthinking;
Require students t®ynthesizemanydiscrete skills or areas of content;
Ask students t@roduce something papers, projects, portfolios, demonstrations,
performances, art work, exams, etthat applies what they have learned,;
1 Require faculty teevaluate or assesghe product to measustudents' achievement

or mastery of the outcomes.
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On the other hand, objectives are on a more microscopic level, describing discrete skKills,
tools, and content. Think of objectives as the building blocks used to produce whatever is
used to demonstrate ntagy of an outcome. Objectives can be practiced and assessed

individually, but are usually only a portion of an overall project or application.

In sum, consider theistinctionsdescribed in the following talle

Objectived Teacher Input Outcome(s) Student Output

Objectives describe skills, tools, andj Outcome(s) describe overarching produc
content (nuts and bolts) that enable that students will generate by applying {
student to fulfill the outcome(s). skills, tools, or content.

Objecives require the use of Iley Outcome(s) require the use of higher le
sophisticated tasks such thinking such as analysis, synthesis, ¢
comprehension or replication. evaluation in order to demonstratidentd
ability to apply the skills, tools, ral/or
content in authentic contexts for learning.

Objectives may be impossible to ass| Outcome(s) are assessable; they resul
because theycan often be numerou| product(s) that can be observed ag

specific, and detailed. behavior, attitude, #k or discrete usablg
knowledge and can be evaluated again
criteria.

See Appendix C for an exercise on differentiating between objectives and SLOs.
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As you talk to others about SLOs, keep in mind:

9 Each course, classroom, and prograsin@ique factors.

Disciplines have unigue language and culture.

Cross disciplinary conversations are invaluable.

Ultimately disciplinespecific conversations best define competencies for students.

Everyone is a learner when it comes to assessment.

= =4 =4 4 =N

As professionals, we are guided by the principles of academic freedom.

As you write your SLOs, kedpe followingin mind:

9 Use action verbs. See AppendiXds theactionverbs n Bl oomdés Taxonomy

1 Make sure that th8LOis something that can be assessed oedestor example, be
careful when describing attitudes in a learning outcome. They are hard to assess.
Ask yourself if the attitude is crucial to success in your coarservice Are you
satisfied if a student possesses the knowledge and skills laeigbttbut doesn't
have a certain attitude?

1 Write the SLO in language that a student will understa®dOswill ultimately be
included on your syllabus and you will explain them to the students. To check for
clarity, try explaining the SLO to a colleagwého is NOT in your field. See if
he/sheunderstanglit.

1 Try to limit your SLOs to no more thathreesince eventually you'll have to assess

all of them.

Use the Student Learning Outcomes Checklist on the next page to evaluate the

quality and appropriateness of your SLOs.
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SKYLINE COLLEGE
Student Learning Outcomes Checklist
Yes | No

Do the SLOs include active verbs?
Canthe SLOse assesséd
Do the SLOs address the expected
as a guidelinefSee Appenid B.)
Are the SLOs written as outcomes rather than as objectives?

1 Language indicates an important overarching concept versus

small lessofor discreteobjectives.
1 Outcomes address what a student will be abtitat the completion
of the coursgprogram or service

9 SLOs address student competency rather than content coverage.
Are the SLOs appropriate?

1 They areconsistent with theourse outline of record

1 They epresena fundamental result of the course

1 If applicable, they lggn with other cairses in a sequence

1 They epresentollegiatelevel work
Will students understand the SLOs?
If Anood in any category, what wil!/l you
Version2 Page?1



WRITING SLOs

Time to get started! Moving from a teacher based to a learner centered fozeisuggest
two possible approaches to crafting your SL@=;ognizingthat the two approaches
complement each other and cancoenbired Both are explained in more deth&low with
steps to follow an@éccompanying worksheets.

Major Assignment®r Activities Approach A good place to start is to look at your major

assignmentr activities. In the left column, list all of your major assignments fce th
courseor service and describe what students wilh to demonstrate their understanding

not just ontent, activities or hours. What is the primary purpose of each assignment? What
are the students expected to produce as a result of each assignment? These are the products
or demonstrations of your outcomes. Then in the right column, desehiigthe students

are being asked to demonstrate in this assignment; note that sometimes multiple assignments
will have acommonSLO. Depending on the number of outcomes, each sentence should
describe each major knowledge, skill, ability or attitude that a stwdérftave gained by

the end of your class. (Instructors, see Worksheet I; Student Services staff, see Worksheet
Il You also can download the worksheets  from

http://www.smccd.net/accounts/skysloac/framework.html.

Objectives ApproachAnother approactio writing the SLOs is to draw from thapecific

objectivesof the existing course outlingr service and to a lesser extent thssignments,
activities and ealuation ofstudent rformance sections. Your objectives state what skills,
tools, and/or comint you'll provide; if said objectives are the "building blocks," what do you
want them to "construct” in order to demonstrate competence? Try to categorize them
according to the larger purpose that they will serve. By tying these objectives to something
students will produce and an evaluation process, making them measurable in a given context,
you have a quantifiable method of assessing whether a student has fulfilled the SLO.
(Instructors, see Worksheet Il; Student Services staf® Worksheet IVYou dso can

download the worksheets from http://www.smccd.net/accounts/skysloac/framewoyk.html

! Major assignments are culminating experienaesynthesis of all of the minor assignments or

activities that students completed. Think of the
mi nor assignment s adsthelkils, toals, chrtent, oppdrtumitigs fdv practecd; s 0
etc.
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Student Learning OutcomesWorksheet -- Instructional
Generated from Assignment/Projects/Tests

Course Name and Number:

Outcome
Major Assignments, Projects, or Knowledge Skill/Ability or Attitude
Tests and their Rationale that a Student Can Demonstrate upon

Completion of a Course or Program
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Student Learning Outcomes Worksheet- Instructional
Generatedfrom Objectives

Course Name and Number:

Related Objectives Outcome

Skills, Tools, and/or Content that Knowledge Skill/Ability or Attitude

Instructors Provide and their that a Student Can Demonstrate
Rationale upon Compldion of a Course or
Program

Version2 Page?24



Student Learning Outcomes Worksheet Student Services
Generated from Assignment/Projects/Tests/ Tasks

Course Name and Number:

Outcome
Major Assignments, Projects, Tests,| Knowledge Skill/Ability or Attitude
and Taxks and their Rationale that a Student Can Demonstrate upon

Utilization of a Student Support
Services Unit
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Student Learning Outcomes Worksheet Student Services
Generated from Skils, Tools, and/or Content Provided

Course Name and Number:

Related Objectives Outcome

Skills, Tools, and/or Content that Knowledge Skill/Ability or Attitude that
Student Services Staff Provide and their a Studert Can Demonstrate upon
Rationale Utilization of Student Support Services
Unit
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ALIGNING ASSIGNMENTS AND ACTIVITIES WITH STUDENT LEARNING OUTCOMES

The philosophical and pedagogi cal shiof t i n t
AWhat students doo in that hour brings the f:
and activities for that class hour, class by class and week by week throughout the semester.
SLOsprovide a focus and standard for the classroom and addresshelsitidents will be

expected to be able to do after successful completion of the course. Assignments should

help students develop skills, competencies and attitudes relevant to learning outcomes (what
students are asked to demonstrate in these assigg)mafthen faculty align assignments

with SLOs students may begin to apply higher learning to a given situation or context.

Coming full circle, then, faculty can also use assignments to reflect on instructional
priorities, in this case the SLOs, and asnaans to determine whether SLOs should be

revised.

When critiquing an assignment in relation to student learning outcomes, faculty need to
consider first the relevance of the assignment: does the assignment guide students toward
achieving learning outcorseand if so, how? Just as importantly, do the course objectives

(as stated in the course outline) build a bridge to fulfilling the SLOs?

In the bigger picture, faculty will need to evaluata onlywhether assignments aligvith

SLOs for a particular aurse but alsowhether the coursaligns with other courses in a
sequence (Aintdenvhornetr ptract i deget atcamss) and, pr ogr
finally, whether thecourse cordinates with institutional outcomes. In this evaluative

process, fadty may find that they eliminate assignments that do not guide students toward

an outcome, as well as create assignments which better address the cognitive, psychomotor,
and affective domains of Bl oomés Taxonomy t

stucent learning.

Faculty already engaged in writirR_.Osand aligning their assignments to these outcomes

say that the shift in thinking fromvhat | teachto what students dbas focused their efforts

on student learning and brought day by day changesheio ¢dlassrooms as they work to
identify assignments that enhance learning and then assess whether that learning is taking

place.
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GETTING STARTED

To align assignments and activities with SLOs, this section of the workbook will ask you to
consider the fédbwing questions:

1 What are the major assignmentpapers, projects, portfolios, demonstrations,
performances, art work, exams, etd¢hat measure your outcomes?
What revisions, if any, need to be made?
Which objectives skills, tools, and/or content help students to successfully
complete your major assignments?

1 What revisions, if any, need to be made? Consider, for instance, if students are
expected to demonstrate proficiency through an assignment yet have not been given

adequate preparation.

As you complete these steps, remember that you are focusing on what studethbs itl
necessarily what must be covered. Doing presupposes knowing, so of course time must be
spent helping students to assimilate new knowledge. But using this approacigathizing
principle of your class is based on what students actually do and how they apply or

demonstrate that knowledge, ultimately leading to mastery of the course outcomes.

Step One: AligningMajor Assignmentsand Activities with SLOs

Use the Major Asignments Worksheet or a variation of the worksheet to plot which of the
course SLOs the major assignments fulfill. List horizontally the coutd&ds the general
rule of thumb is that there should be no more thapeSLOs Then list vertically the may

assignments that measure your outcome(s). Mark "X" if the assignment addresses the SLO.
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COURSE NAME AND NUMBER:

ASSIGNMENTS:

SLO1

SLO 2

SLO 3




Step Two: Questions to Consider After Aligning Major Assignmentsand Activities
with SLOs

Examining whether your assignments align with yBuOsis good classroom practice. To

do so, answer the following questions:

1 Do my assignments provide students with an opportunity to demonstrate their
mastery of the SLOs? Specificallyp @ny of the assignments fail to satisfy any of
the SLOs? Cross out the assignments that need to be replaced with new assignments
that will measure the SLOs.

1 Or conversely, do the SLOs need to be revised to more accurately reflect the
purpose(s) of the agjnment(s)? Circle the SLOs that need to be further scrutinized.

1 Do my assignments require that students demonstrate the kinds of knowledge, skills/
abilities, and/or attitudes that | am actually grading?

1 Though it is difficult, check once again to makeesthat the matrix you've created

is focused on the assignments rather than the content that is covered.

Step Three: Aligning Related Objectives with Major Assignments

Narrowing your focus to the assignments thlat align with your SLOs identify the
resources that each major assignment requires to be completed. As such, it is important to
ask:

1 What are the precise skills, tools and/or content (objectives) that students will

need to learn in order to complete these assignments?

Use the following Actiity Alignment Worksheet or a variation of the worksheet to plot
which of the course SLOs each of the major assignments duH#l well as the

accompanying classroom activities.



COURSE NAME AND NUMBER:

Brief Description of the Assignment

Which SLOs the Assignment Addresses

Objectives: Skills/Tools/Subject Materials Needed for Students to Complete the Assignme
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Step Four: Questions to Consider After Aligning Objectives with Major Assignments

and Activities

Looking at the charts for each of your major assignmamis activities consider the

following questions:

1 Do my inclass activities, homework assignments, assigned reading and other
exercises provide studentse resourceshey need to sucessfully complete the
assignment? Specifically, do | provide the necessary skills, tools, and/or content?

1 Do my inclass activities, homework assignments, assigned reading and other
exercises provide students adequmseticebefore the assignment isagted? If not,
which need to be replaced modified?

This concept of "practice” is one of the key principles to using SLOs as a means to
strengthen your teaching. The dmgis is on what students cdo with what they are
learning rather than the knowlezigtself. Exposing them to the course content without
allowing them time to do something with it before they are evaluated on it will not lead to
successful mastery of your course outcomes. Rather, students must practice the skills they
are being evaluatedn before that evaluation occurs. Secondly, students need feedback on
what they've done. The National Research Council determined that timely, informative
feedback facilitates practice and acquisition of proficiency of skills and deep learning. Such
feedtack can allow for formative improvement, not just summative judgment, to improve

teaching and learning.

Granted, students will need good exposure to the content of your course in order to apply it
in an assignment. However, place application at the cafitgour planning rather than
focusing on coverageCoverage is a valid concern, but if there's only time for covering
content and not applying it, how do you know that learning is actually taking pRerd2ps

you need to rethink how you are using clas®e and how students are first exposed to the
content so that there is ample opportunity for skill demonstration and application. Research

shows that students are most likely to retain what they've learned if they apply it.

Version2 Page32



ALIGNING COURSESWITH PROGRAM SLOS

Aligning course SLOs with Program SLOs enables you to assess overall program coherence.
Completing a matrix like the example below ensures that students have been introduced to
the outcome, had formative feedback and opportunities for praatidegra finally assessed

concerning successful student learning.

After writing the Program SLOs, conduct an analysis of where those SLOs are introduced
(I, practiced (P), and demonstrated at the mastery level (D) by plotting them on the matrix.
Consider the following questions afterward. For practice, apply the questions to the

following example:

Waseach of the outcomes sufficiently introduced?

Did students have enough opportunities to practice before being expected to
demonstrate an SLO at the mastemel?

1 Do the outcomes reflect the priorities of the instructors? If not, which outcomes
either need to be more frequently addressed in the curriculum or perhaps deleted

=A =

altogether?
Program SLOs
SLO1 SLO2 SLO3 SLO4 SLOS
Course
100 I I
101 P
102 P P P
103 P
200 P P
229 P
230 P
280
290 D D D
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MAPPING COURSESTO INSTITUTIONAL SLOS

An institutional student learning outcome is a knowledge, skill, ability, and/or attitude that
students should attain by theceof their college experience. Here at Skyline, students who
completean A.A./ A.S. degree and/or transfer preparasbould have mastered the
following institutional SLOs: critical thinking, effective communication, citizenship,
information and computegechnology literacy, and lifelong wellness.

Mapping courséevel SLOs with institutional SLOs enables you to identify which courses
within your program may be contributing to student achievement of these outeveres,
your discplin@ s a p giffesfarcdim ot her s6. Conversely, mappi

determine whether our institutional SLOs reflect our priorities as instructors.

Now that Skyline has defined its institutional outcomes, input the names of the key courses
in your program (i.egourses in a prerequisite sequence, heavily enrolled courses, GE

courses, etc.) and determine whether achieving those institutional outcon{€) asesttral

toacourseor(S supported by the course. An SLO is i
coussepdptent and therefore an instructional pr
not quite at the |l evel of i mportance as a fce

institutional SLO does not apply.

** Please note that the same processcanthggd oyed f or programs that

though programs will map their program outcomes to the institutional outcomes.
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Skyline College Institutional Outcomes

Key: (C) central to a course, (S) supported by a course, (blank) does not apply

Couse A

Course B

Course C

Course D

Course E

Course F

Course G

Course H

Critical
Thinking:

Raise vital questions, formulate responses (or solutions) to problems
evaluate the reasonableness of a solution and provide a justification.

Analyze and comose arguments; assess the validity or strength or arn
argument using appropriate deductive and inductive techniques.

Think creatively and open mindedly within alternative systems of
thought; communicate, either artistically, graphically, symiadiiic or
verbally, a complete and clear solution to a given problem.

Make effective use of evidence in an argument; evaluate the truth or
of the premises using reliable sources of information.

Demonstrate understanding of divedssciplinary perspectives and use
appropriate inquiry, including the scientific method.

Analyze multiple representations of quantitative information, includin
graphical, formulaic, numerical, and verbal.

Effective
Communication:

Comprédnend, analyze, and respond approphiato oral, written, and
other sensorinformation.

Effectively express ideas through speaking and writing.




Citizenship: Demonstrate scientific literacy concerning a range of global issues;

Articulate similarities and contrasts among cultures, demonstr
knowledge of and sensitivity to various cultural values and issues.

Develop attitudes central to lifelong learning: openness, flexib
intellectual curiosity, and droad perspective that values diversity
thought.

Demonstrate appropriate social skills in group settings, listening and
being receptive to otherso i deji
ideas, and demonstrating leadership by motivaithegrs.

Demonstrate commitment to active citizenship.

Information and | Effectively locate and access information in numerous formats using

Computer variety of appropriate search tools.
Technology
Literacy: Use computer témology to organize, manage, integrate, synthesize,

create, and communicate information and ideas in order to solve pro
and function effectively in an information society.

Evaluate the relevance, quality, and credibility of a wide variety of
information sources using critical thinking and problem solving skills.

Lifelong Demonstrate an understanding of physical fithess and its role in lifelg
Wellness: wellness.

Take personal responsibility for identifying academic asytposocial
needs, determining resources, and accessing appropriate services.
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ECTION THREE

Assessment Planning & Implementation



4. Revise 1. Create

What You Can Expect Qg:,::;,;::s

3. Analyze 2. Assess

This section of the framework provides information on Skyline

Col |l egeds a mpaeamng outconme® assedsmedtelt

includes guiding principles which outline how Skyline intends to use assessment along with
a philosophy of good assessment practicdso Ancluded in this section atables that
provide a list of direct and indirect nasures of student learnings well as appropriate
instruments with which to evaluate them. Thidses are not intended to lexhaustive lists

but they araneant to be extensive enough to give you a wide variety of chaicé4o know

the benefits andrawbacks of eachKeep in mind that a balanced assessment will include
both direct and indirect measurdéhe last part of this section includes an assessment
plan template with a guideline for using the template, sample assessment plans, a
sample asses®ent report, a checklist to evaluate assessment plans, and a timeline for

assessment creation and implementation.
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Skyline CollegeGuiding Principles of Assessment
Adapted from Palomar College Statement of Principles on Assessment, 2000

WHY DO ASSESSMENT?

The Skyline College Values Statement affir ms
and quality with relevant, recent, and evolving curriculum" and our College Goals include
devel opment of Aithe scope, g u ainstruttipnal aredc c e s si b
student service offerings, programs and services."  We adopted this strategic goal even
before our accrediting body revised its accreditation standards to include "focus on outcomes

and accomplishments, embracing a model of accreditatioich requires assessment of
resources, processes, and outcomes at the institutional lédatidijook of California

Articulation Policies and Procedures, 2001 edidionThus our own commitment to assess

student learning at the institutional level prezedand complements the mandates of
accreditation. To carry out that commitment, Skyline will develop and continuously refine

an institutional framework for assessing student learning and for using the results of such

assessment to better serve our stuglent

WHAT IS ASSESSMENT?

By assessmentwe mean "the systematic collection, analysis, interpretation, and use of
information to understand and i mprove teachi
process aimed at understanding and improving studemtiriga It involves making our
expectations explicit and public; setting appropriate criteria and high standards for learning
quality; systematically gathering, analyzing, and interpreting evidence to determine how

well performance matches those expectati@nd standards; and using the resulting
information to document, explain, and improve performance( A npg7& ITo achieve

these goals, assessment must be an ongoing, cyclical process requiring planning, execution,
evaluationand monitoring on a mininm of four levels: course, student services, program

and institutional.

Skyl i ne6s asbessment is inforrmed byadir commitment to Open Access:
iWe are committed to the availability of qual
member ©® our community regardless of level of preparation, secionomic status,

cultural, religious or ethnic grounds, or disability. We are committed to providing students
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with open access to programs and services that enable them toeadieauily toward #ir

g o a (Slkg/line College Values Statement ).

WHAT IS ASSESSMENT FOR?

At Skyline, we will use assessment primarily to understand, and thereby improve, student
learning. More specifically, assessment can serve the following roles in the institution:

A To provide improved feedback, guidance, and mentoring to students in order to help them
better plan and execute their educational programs.

A To provide improved feedback about student learning to support facdtgtaffin their

work.

ATo help desig and modify programs to better promote learning, access, and student
success.

ATo improve student learning and development in classes, in programs, and across the
college.

A To develop common definitions and benchmarks for important student althiiesiill

enable us to act more coherently and effectively to promote student learning.

A To help us understand how different groups of students experience the college differently
SO as to adapt our courses and programs to the needs and capacitigs déats.

A To help us understand how our different

and tobetter coordinate and sequence the studerferience to produakeeper learning.

WHAT IS ASSESSMENT NOT FOR?

To clarify the nature of Skylm6 s commi t ment to | earning asses

of the possible purposes of assessment that we will exclude from our approach.

A We will not use assessment as an end in itself. Assessment that does not help us to
promote student learningaswaste of time

A We will not use assessment of student learning punitively or as a means of determining
faculty or staff salaries or rewards. The purpose of assessment is to evaluate student
learning, not to reward or punish faculty or staff. Spedlficthe rate of achievement of
studentlearning outcomes in any section or course may not be used in the evaluation of

any specific faculty member.
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A We will not use any single mode of assessment to arbitrarily determine program
decisions.

A We will not use assessment in a way that will impinge upon the academic freedom or
professional rights of faculty. Individual faculty members must continue to exercise their
best professional judgment in matters of grading and discipline.

A We will not assume thiassessment can answer all questions about all students. We need
not directly assess all students in order to learn about the effectiveness of our programs
and policies.

A We will not assume that assessment is quantitative. While numerical scalesics rub
(such as the foypoint grading scale) can be useful, their accuracy always depends on the
clear understanding of the concepts behind the numbers. Often the best indicator of
student learning can be expressed better as a narrative or a performaraseatmumber.

Awe wildl not use assessment only to evaluate
to be accountable to outside parties. Assessment must be ongoing observation of what we
believe is important; it must include both formative anchsative data.

A We will not assume that assessment is only grading or testing.

A We will not use assessment to exclude students from access to our courses or programs,
but will use information gained from assessment to improve student preparedness for

effective learning in our programs.

WHO WILL DO ASSESSMENT?

Skyl i ne amlstdffan candultatyon with the entire college community, will shape and
design institutional assessment activities and will identify the core knowledge and skills that
our students need to master. The facutyd staffwill likewise develop benchmarks by
which student progress can be evaluated. These will be ongoing processes, open to
modification and improvement. Not all assessment need be done in individual classes, and

not every facultyand stafimembes need assess all of the core learning.

How WILL WE USE ASSESSMENT?

The following guidelines will govern the methodology we will employ at Skyline for
institutional assessment:

A We will always seek multiple judgmenof student learning rather than a single measure.
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A We will make our criteria for assessment explicit and public so that students can self
assess and continuously improve their own performance.

A We will assess those skills and knowledge that oculfg, in consultation with the entire
college community, judges to be important and valuable. This community may include
transfer institutions and those who employ our graduates.

A We will assess the ongoing progress of students throughout theirece’pgrience.

Works Cited

Angelo. T., (1995). "Improving Classroom Assessment to Improve Learning: Guidelines
from Research and Practicé®ssessment Updat& (6). 12, 1213. Handbook of
California  Articulation  Policies and  Procedures (2001  edition)
http://www.curriculum.cc.ca.us/Curriculum/Transfer/Transfer Main.htm

Adapted from Palomar Collegettp://www.palomar.edu/alp/principles.htn2000.
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ACTIVITIES AND ASSIGNMENTS THAT M EASURE STUDENT L EARNING

Below is a table that provides a list of direct and indirect measures of student learning. This
table is not intended to ta exhaustive list, but it is meant to be extensive enough to give a

wide variety of choices. Keep in mind that a balanced assessment will include both direct

and indirect measures.

Direct Measuresire methods of collecting information about sidearning that
require students tdirectly display their knowledge, skills, and/or abilities. Direct

measuresmayrequire a systematic scoring system that employs a rubric.

IndirectMeasuresire methods of collecting informan about student learning that asks

students (or others) to reflect on their learning rather than demonstrate it. Indirect
measures often involve collecting opinions and perceptions from surveys and/or focus
groups, as well as daring pertinent statistidsom department or college records.

Following are direct and indirect measures on the course, program, institutional, and student

services levels.
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Level Direct Measures Indirect Measures
Course A Course ad homework A Course evaluations
assignments A Test blueprints (outlines of the
A Examinations and quizzes concepts and skills covered on tes
A Term papers and reports A Percent of class time spent in acti
A Observations of field work, learning
internship performance, or A Number of studertiours spent on
service learning service learning
A Research projects A Number of student hours spent on
A Class discussion participation homework
A Case study analysis A Number of student hours spent at
A Oral presentations, and intellectual or cultural activities
performances related to the course
A Portfolios of student work A Number of student hours spent in
A Pretest and Postest contact with faculty outside the
A Video/Audio tape evaluation classroom
A Other: A Other:
Program A Capstone projects, theses, ,§ Focus group interviews
exhibits, or performances A Registration or course enrollment
A Pass rates or scores on data
licensure, certification, or A Department or program review da
subject area tests A Employer or alumni surveys
A Student publications or A Student perception surveys
conference presentations A Proportion of uppetevel courses
A Employer and internship relative to the same program at
supervisor rat other institutions
performance A Job placement rates
A Other: A Number of faculty hours spent
collaborating
A Internship evaluation
A Retention studies
A Transfer rates
A Graduation rate
A Course success rate
A Diversity statistics
A Other:
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Level Direct Measures Indirect Measures
Institution A Performance on tests of writing, A Locally-developed,
critical thinking, or general commercial, or national survey
knowledge of student perceptions or self
A Rubric (grading scale) scores for cla report activities (3., National
assignments in GE, interdisciplinary Survey of Student Engageme
core courses, or other courses A Transcript studies that examiry
required by all students patterns and trends of course
A Performance on achievemeasts selection and grading
A Explicit selfreflections on what A Annual reports including
students have learned as a result of institutional benchmarks
required community service or othe A Focus group evaluation
experiences A Tracking Alumni
A Other: honors/awards
A Retention studies
A Study #road rates
A Transfer rates
A Graduation rate
A Course success rate
A Diversity statistics
A Job placement statistics
A Other:
Student A Locally developed tests A Home grown or
Services A National standardized tests (e.g. standardized surveys (mailed,
CCSEQ, LASSI) online, phone)
A National licensure exam A Focus groups
A Preand post tests A Staff and student journals
A Evaluation of student work samples A Academic performance after
(portfolios, capstone projects, etc.) transfer
A Evaluation of student performance A Exit interviews
a case study or problem analysis A Analysis of college or
A Observation and evaluation of studg departmental records
behavior A Usage rates
A Externally reviewed internship A Student Satisfaction studies
A Other: A Other:

Adapted from: Middle States Accrediting Commission
Assessment of Student Learning: Options and Resources
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SAMPLES OF DIRECT AND INDIRECT MEASURES
AND ASSESSMENT INSTRUMENTS

Direct or . . - Assessment Insiments
. Major Assignment/Activity ; :
Indirect (i.e. scoring system)
Problem solving or essay . : ,
D Exam/Quiz/Final 5 Point Analytic Rubric
D Homework Assignment 10 Item Checklist
D Project or Term Paper 5 Point Analytic Rubric
D Performance 3 Point Holistic Rubric
I SelfReflective Survey 25 Item _Survey with 7 point
Likert Scale
Observation of dynamics and
conversations using a 3 Point
b/l Groupwork Holistic Rubric or 10 point
Checklist
I LC or lab hours attended Total Number of Hours in a
Semester
D Portfolio 3 Point HolisticRubric
D Essay 15 Point Checkilist
. : 25 Item multiple choice,
D Quiz/Exam/Final true/false, or fillin
Total number or percentage of
I Class/Lecture/Activity Attendance attendance in a semester
Dorl Outsideof-class activity 5 Point Checklist
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Student Activities and Assignments:

Pros and Cons for Assessment

Data Domain Formative | Bloom's
Student Direct | Cognitive, or Knowledge,
o or Psychomotor] Summative| Comprehension
Activity/ , : o
Assignment Indirect | or Affective Application or
g Analysis/
SynthesitEval
Abbreviation | D or | C,PorA ForS K, C, A ASE Pros cons
. K, C
Multiple If carefull easy to grade reduces assessmet
Choice D C F&S y sytog to multiple choice
Exam constricted objective ANSWers
A 'S &E
Licensing D c S K. C, A easy to score and no authentic testing
Exams compare maybe outdatel
Standardized comparable heavily dependent
Cognitive D C S K, C, A? P on exposure to
between studentd )
Tests topics on test
can minimize large
very useful for ;
. picture and
skills or ; |
. variable performances Interre Qtedness
Checklists D C AP F,S evaluation feedback
students know | . )
. is basically a yes/n(
exactly what is
missin - present/absent
9 without detail
D C A F,S displays time consuming to
Essay K, C, A, ASE | analytical and grade, can be
synthetic subjective
thinking well
D CA F,S displays creating the case
analytical ad study can be time
Case Study K, C, A, ASE | synthetic consuming;
thinking well; dependent on
connects other | student knowledge
knowledge to form multiple areas
topic
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Data Domain Formative | Bloom's
Student Direct | Cognitive, or _ Knowledge, .
Activity/ or Psychomotor, Summative Com_prehensmn
Assignment Indirect | or Affective Appllca}t|on or
Analysis/
SynthesitEval
displays difficult to grade
analytical and due tomultiple
Problem D C F.S | K c A ASE | Synthetic methods and
. e thinking welk, potential multiple
Solving L .
authentic if real | solutions
world situations
are used
easily graded can bedifficult for
with rubric; ESL students
allows other stressful for
students to see | students
D c F s and learn what | takes course time
' variable each student must fairly grade
Oral Speech learned course content
K, C, A, ASE | connects general| beyond delivery
education goals
with discipline
specificcourses
provides requires good
immediate rubric;
feedback to the | more than one
student evaluator is helpful
D cCA S reveals thinking | difficult for ESL
Debate ' ' K, C, A, ASE | and abilityto students
respond based ol stressful for
background students
knowledge and | takes course time
critical thinking
ability
students can must have clearly
Product display skills, defined criteria and
Creation & D C,P A F,S variable knowledge, and | evaluative
Special K, C, A, ASE | abilities in a way | measures
Reports that is suited to | "the look" cannot
them override the content
displays original | more difficult to
synthetic grade, requiring a
thinking on the | checklist or rubric
part of the for a variety of
D c F s student different answers
Flowchart or ' C A ASE perhaps the best| difficult for some
Diagram T way to display students to do on
overal high level | the spot
thinking and
articulation
abilities
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Data Domain Formative | Bloom's
Student Direct | Cognitive, or _ Knowledge, .
Activity/ or Psychomotor, Summative Com_prehensmn
Assignment Indirect | or Affective Appllca}t|on or
Analysis/
SynthesitEval
provides the time consuming to
students with a | grade
clear record of | different content in
their work and portfolio makes
growth evaluating difficult
best evidence of | and may require
growth and training
. D C.P S . change over bulky to manage
Portfolios variable . . .
time; depending on size
students can
display skills
knowledge, and
abilities in a way
that is suited to
thempromotes
selfassessment
provides good Likert scales limit
summative data | feedbackppen
. D, | A IS easy to manage | endel responses ar
Exit Surveys ASE data if Likert bulky to manage
scaled responses
are used
provides best stressful for
display of skills | students
and abilities may take course
provides time;
excellent some students may
. opportunity for take the evaluation
variable X
Performance b cp E s K C. A ASE | Peerreview very hard-
' ' Ty students can evaluative
display skills, statements must be
knowledge, and | carefully framed
abilities in a way
that is suited to
them
best method to | focus and breadth
measurgrowth | of assessmeraind
overtime with understanding all
regards to a the variables to
course or produce assessmel
Capstone progrzlim_- _resultsare
project or b cp A s ASE cumulative important
R ' may result in
course "
additional course
requirements
requires
coordination and
agreement on
standards
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Data Domain Formative | Bloom's
Student Direct | Cognitive, or _ Knowledge, .
Activity/ or Psychomotor, Summative Com_prehensmn
Assignment Indirect | or Affective Application or
Analysis/
SynthesitEval
connects generall must fairly grade
education goals | individuals as well
D C, A F. S iabl with discipline as team
Team Project K éala AeSE specific courses | grading is slightly
T h more complicated
student interaction
may be a challenge]
provides must use evidence
invaluable ability | to support
Reflective to evaluate conclusions, not
self affective growth | just self
ASE : o
assessment D | C A s in students opinionated
essay ’ ' assessment
provides good respondents may b
indirect data influenced by
data can be factors other than
compared those being
Satisfaction longitudinally, consideregvalidity
and can be used to | and reliability most
Perception | CP A s C, A ASE determine be closely watched
Surveys ro outcomes over a
long period of
time
Chartcompi |l ed by Bakersfieldés Janet Ful ks, Crafton
Beach City Collegeds Fred Trapp
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GUIDING QUESTIONS FOR DEVELOPING THE ASSESSMENTPLAN

There are several things to consider when creating your assessment plas.yoD have
chosen the SLO you intend to measure, you will need to identify who you will assess, which
activity or assignment you will use, the type of assessment tool, and the minimum acceptable
performance. To complete an assessment cycle, use thes resudiscuss with your
colleagues if changes to the teaching/learning process in your course(s) are warranted, as

well as whether the SLO or assessments need to be adjusted.

Use the following guiding questions to move through the assessment planraegspro

ExpectedSLO
1. What is the student expected to do and/or know at the end of the course or program

of study?
AssessmenBample

2. Who will be assessed (e.g. all sections, sampling of students across sections,
selected sectiongind how oftef

Major Assgnment/Activity

3. Whichmajoractivity or assignment will be used for assessment (e.g. final exam,
demonstration or projecetc)?

Assessment Instrumefite. systematic scoring system)

4. Whichassessmermstrument(s) will be used to collect déitam the asignment or
activity (e.g.Likert scale, rubric, checklist, survey, &

Performance Criteria

5. What are the performance standards that judge whatsteident has achieved a
given level of knowledge or skiiroficiency?

6. How do you know when a studerdashachievethe knowledge, skill, or ability the
SLO seeks to impart?

Outcome Results
7 What are the results of the assessment?

8.How do the results compare to any baseline or benchmark data previously collected?

Analysis & Action

9. How will the resultde used to inform teaching, learning and/or services?
10. How will you, your program or the institution follow up on the results?
11. With whom will the results be shar@d
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Department: Speech

SLO Assessment Plan - Sample

Course: Speech 100

Expected SLO

1. Upon completion of this
course, students should be able
to critically listen to a publicly
delivered speech and analyze t
credibility of the content and the
effectiveness of delivery.

Assessrant Sample, Major Assignment/Activity, Assessment
Instrument & Performance Criteria
Assessment Samplé representative sample of sections within Speech 10
will be selected to evaluate SLO #1 as follows:
1.1 Major Assignment: htlass oral feedback and analysis of taped speec
Assessment Instrumen25-point Analytic Rubric
Performance Criteria: 70% will achieve a scorebif

1.2 Major Assignment: Written analysis of speech viewed outside of clas
Assessment Instrument:@int Holistic Rubric
Performance Criteria: 70% will achieve a scofe3.

1.3 Major Assignment: lrclass written critique of colleagues speeches
Assessment Instrument: 5 point rubric
Performance Criteria: 70% will achieve a score®f

Term

1.1 SP 06, FA 06
1.2 FA 06
1.3 SP 06

2. Upon completion of this
course, students Wbe able to
conduct indepth research on a
topic of social or scientific
significance, then write a well
organized outline and present g
coherent extemporaneous oral
presentation with confidence.

Assessment Samplé representative sample of sectionighim Speech 100
will be selected to evaluate SLO #2 as follows:
2.1 Major Assignment: helass oral presentation

Assessment Instrument: -p@int Analytic Rubric (PTA)

Performance Criteria: 70% will achieve a score®f

2.2 Major Assignment: Witen outlines with bibliography
Assessment Instrument: -p@int Checklist
Performance Criteria: 70% will achieve a scorebf

2.3 Major Assignment: Self report surveys
Assessment Instrumentgint Analytic Rubric (PTA)
Performance Criteria:0Po will achieve a score 6f3

2.1 SP 06, FA 06
2.2 SP 06, FA 06
2.3 FA 06
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Department: Speech

SLO Assessment

Course: Speech 100

Report i Sample
Term: Spring 2006

SLO

Outcome Results

Analysis & Action

3. Research, through a
wide variety of sarces,
current topics of social
or scientific significance
then write a detailed,
well-organized outline
on the topic and preseni
a coherent, confident
extemporaneous oral
presentation.

2.1 65 % of students achieved on the
oral presentation.

2.2 @% of students achieved>/on the
outline.

2.3 75% of students reported a score 8f
on the survey.

2.1 The criterion of 70% of students will achiex&was not met. The
following actions will be taken during the Fall 2006: 1) The rubric
be evalated by the Speech faculty to ensure that the primary traits
aligned with the SLO and if necessary the rubric and/or the SLO v
be modified, and 2) The criteria may or may not need to be adjust
better reflect the trend in the learning outcome.

2.2. The criterion of 70% of students will achieve Awas not met
The following actions will be taken in Fall 06. 1.) The checklist will
evaluated to ensure that expected criteria are discreetly defined. 1
Instructors will discuss possible roudhaft submission of outlines to
gain feedback prior to final submission.

2.3 The criterion o70% of students will achieve a scorex@fwas
met. The éllowing actions will be taken in SP 0Ty Administer the
same survey, noting the results and afffedinces.
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SLO Assessment Plan

Department: Admissions and Records

Expected SLO Assessment Sample, Major Assignment/Activity, Assessment Term
Instrument & Performance Criteria
1. Students will demonstrate Assessment SamplAll students who attend the Orientation meetings er ot 1.1 FA and SP
comprehension of the contents| line Orientations plus a sample of fitshe students who do not attend. 1.2 FA and SP
the Skyline College Catalog: ou 1.1 Major Activity: Petitions Reeived 1.3 SP and SP
academic contract with the Assessment Instrument: Number of Policy, Regs. and Deadline Petitic
student. Performance Criteria: 10% decrease annually
1.2 Major Activity: OrientationInfo provided and reviewed
Assessment Instrument: Rpest Test of Policies, Regs. anddallines
Performance Criteria: 80% of students will achieve 75% comprehens
1.3 Major Activity: OrientationProblemsolving Scenario
Assessment Instrument: Peer Critique
Performance Criteria: 75% of students will achieve 70% accuracy
2. Students attending the Assessment SampleAll students who attend the Application Workshop. | 2.4 FA and SP
application workshop will be 2.1 Major Activity: ApplicationWorkshop 2.5FA and SP
able to articulate their needs for Assessment Instrument: Opinion Survey of A & R services 2.6 SP ad SP

classes, programs and serviceg

Performance Criteria: 80% of students will have a 75% favorable opin

2.2 Major Activity: Application Workshop
Assessment Instrument: Ppest Test of Application Process
Performance Criteria: 80% of students will achieve 75% comprehens

2.3 Major Activity: Application Completion
Assessment Instrument: Application Processing
Performance Criteria: 10% reduction of errors annually.
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SLO Assessment Plan - Template

Department: Course:
Expected SLO Assessment Sample, Major Assignment/Activity, Assessment Term
Instrument & Performance Criteria
1. Assessment Sample 11

1.4 Major Assignment/Activity:
Assessment Ingitment:
Performance Criteria:
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SLO Assessment Report Template

Department: Course: Term:

Expected SLO Outcome Results Analysis & Action

1. 11 11
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SLO ASSESSMENT PLAN CHECKLIST

Assessment is an ongoing process aimed at understanding and improving student learning. It involves
making our expectations explicit and public; setting appropriate criteria and high standards for learning
quality; systematically gathering, analygin and interpreting evidence to determine how well
performance matches those expectations and standards; and using the resulting information to document,
explain and improve performance. (T. Angelo, 1995).

Yes No

1. Contains a balance of direct and indirassessment methods
overall.

2. Contains a mix of quantitative and qualitative measures overall

3. Contains mostly formative assessments for-audrse corrective
action.

4. Contains links between major assignments/activities and
assessments.

5. Contains three different ways to assess each SLO.

6. Contains criteria that are based on realistic and meaningful
benchmarks.

7. Contains a variety of assessment methods both tried and true 4
new.

8. Contains suggested approaches for sampling or ssttethy
evaluating the student learning outcome.

RECOMMENDATIONS, IF ANY:
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TIMELINE FOR SLO/ASSESSMENTCREATION AND | MPLEMENTATION

The SLOAC committee realizes that faculty and staff development of SLOs and Assessment Plans is a
large and daunting project. In an attempt to break the process up into smaller, discrete tasks that may be
more manageable, the SLOAC committee has suggested/assixycle that provides a structure to keep

your department or program up to date with thepaed Timeline for SLO/Assessment Creation and

Il mpl ementati on (her eaf t &hissixyedr eyclaisadecammendesl minitnuen A T i m
threshold.

On the following pages is a Timeline template for you to use with your own department andszs
sample Timeline drawn up using a fictitious ALi be

The Timeline charts the sigear cycle assigning year one to the 22089 academic school year. The

tasks of developing/writing SLOs and Assesssment plans is assigne@ tgprihg semester and
specifically the newly acquired spring flex day designated for SLOAC activities. Since faculty was asked

to develop SLO and an Assessment Plan for at least one course by Fall 2008, the spring semester 2008 (or
year fi 0 0) ing®f the fear ofeecycle.nThe task of implementing the Assessment plans by
gathering data is assigned to the following Fall semester. In our first year cycle, Fall 2008 is the semester
assigned to collecting data from the Assessment Plan developedrig 3pd8. By starting our cycle in

the Spring semester, faculty and staff are given
assessment plans, develop individual assessments or catch up on SLO/Assessment Plan creation if not
completed in th&pring semester. The following spring semester returns us to the SLO/Assessment Plan
creation for the next course. The spring semester flex day also allocated time for the analysis and
evaluation of data collected in the previous fall semester, tlstglthe SLOAC loop discussed at the
beginning of this document. In our first year cycle, the analysis and evaluation of data collected from Fall
2008 is assigned to Spring 2009 flex day at which we will also adjust that plan as needed and write SLO
and Assessment Plan for another course.

In addition to the Timeline, the SLOAC committee has come up with recommendations to make the
implementation of these plans more manageable by limiting the number of SLOs to assess, the number of
assessments for a sgeciSLO, and the number of courses for which to assess SLOs.

The SLOAC committee recommends each Department and/or Program begin creating an assessment
timeline by determining the core courses in your department or program. Core courses are the courses
most central to a Department and/or Program matriculation plan for transfer students. Core courses can be
prerequisites for other courses in the department and/or program, or they could be the courses with the
most transferability to fouyear institutions.To make ongoing assessment practical, these courses should

be offered regularly in the department. The SLO committee recommends that each department and/or
program try to limit their core courses to no more than six. In addition, the SLO committeeneodsn

that faculty and staff limit the number of SLOs created for a course to three AND the number of
assessments of a single SLO to three. The committee feels that using more than three assessments on
more than three SLOs for multiple courses may quitidgome overwhelming in its organization and

detail, thus compromising assessment quality and results.

L e t Besalobkat the sample Timeliheor t he f i cti ti ous ALi beral Studi

On the first page, we see that Prof. Chuckles and hisagoiés have selected six core courses from their
Liberal Studies department: LIB 100, LIB 200, LIB 300, LIB 400, LIB 500, LIB 600. For each course
they have created only three SLOs: SLO 1, SLO 2, SLO 3 and for each SLO, they have identified three
assesments labeled with the number of the SLO. For example, LIB 100/SLO 1 has three assessments:
Ass. 1.1, Ass 1.2, Ass 1.3
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On the second page, these SLOs and assessments have been charted onto the Timeline.

I n Year A00 ( Spr i ng hiQole®es mePto write.SLER¢h an @adsdsanent @an d
for LIB 100.

I n Year A}, oProf Ehadklés ardhi® &lleagues that teach LIB 100 collected data from their
assessments, but focused on Ass. 1.1 for analysis and evaluation in thénfpl®pring. (The SLO
committee recommends limiting the analysis to one assessment per SLOy@arsiycle in order not to

be overwhelmed when three SLOs are being analyzed simultaneously.)

In the Spring semester o0&sbel®tGside ot fachlty and/seafi workrl o ) ,
SLO creating and implementation. During this flex day, Prof. Chuckles plans to meet with his
colleagues. At their meeting, they plan to accomplish the following: (1) analyze and evaluate and their
assessmerindings for LIB 100 SLO 1 (2) adjust their LIB 100 assessment plan, if needed, and (2) write
SLOs and an Assessment Plan for LIB 200. This prepares the Liberal Studies department for the Fall
semester of -2006)anrwhich 2né Prgf. ZBudkBesd his colleagues will collect assessment

data on the SLO 2 from LIB 100 AND the newdyeated SLO 1 from LIB 200 from Spring 2009. In the
Spring of 2010, the Liberal Studies department will meet again to analyze and evaluate data collected
from assessants completed in Fall 2009. Assessment plans for LIB 100 and 200 will be adjusted as
needed, and SLOs and an Assessment plan for LIB 300 will be drawn up.

I n Year -ZDBLY thd rBaQirhudn number of simultaneous assessments will be reached. Prof.
Chuckles and his colleagues will be collecting data from SLO 3 of LIB 100, SLO 2 of LIB 200, and the
newly-created SLO 1 of LIB 300. At the Spring 2011 flex day, the SLOs for LIB 100 will be adjusted for
the last time in the siyear cycle. SLOs and an gessment Plan will be created for a new coutd8

400, and the cycle will continue. In the following year, no assessments will be done on SLOs for LIB
100. The SLOAC committee recommends this limitation so that departments/programs will not be
simultaneously assessing more than three courses per year.
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TIMELINE FOR SLO/ASSESSMENTCREATION AND |MPLEMENTATION TEMPLATE
Name of Department/Program: LIBERAL STUDIES DEPARTMENT
Name of Professor: PROF. CHUCKLES
SLOAC Committee Recommendations:
1. Sixcore courses per department/program

2. Three SLOMAXIMUM per course
3. Three assessmeMAXIMUM per SLO

Core courses in Department/Program:
LIB 100
LIB 200
LIB 300
LIB 400
LIB 500
LIB 600

For each course, SLOs and their assessmentiesignated SLO # Ass. #.1, Ass. #.2, Ass. #.3
For example, a complete assessment plan for LIB 100 would include up to three SLOs each with up to three assessnssgsnii@nes ger
course maximum).

LIB 100 LIB 100 LIB 100
SLO 1 SLO 2 SLO 3
Ass. 1.1 Ass. 2.1 Ass. 3.1
Ass. 1.2 AssS. 2.2 Ass. 3.2
Ass. 13 Ass. 2.3 Ass. 3.3
The Assessment Faiuvating SL@ymotevalubto@ u s
assessments! o
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