Executive Summary

The Student Equity Plan for Skyline College reflects a strong commitment to the diverse population of the
College. The plan includes campus-based research, key institutional connections, realistic goals, and a
shared-governance-model evaluation process.
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To make student access and success an institutional priority and responsibility.

To develop goals, objectives and activities for student access and success that address the mission of a
comprehensive community college providing transfer, occupational education and basic skill
coursework for students.

To link the goals, objectives and activities of the plan to the program review and strategic planning
processes at Skyline College.

To integrate the Student Equity Plan with the Program Review process and student learning outcomes.

To integrate the student access and success review and monitoring process with the shared governance
structure at the college.

To improve data collection and analysis for all matriculation components.

To review statewide data on student success and retention rates so as to provide base comparisons
between Skyline and statewide averages.
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Introduction and Philosophy

Skyline College is committed to providing optimal learning, achievement and success for all students. An
important dimension of the community college mission is to reach out to students whose educational need
is the greatest. Our success is measured by the degree to which we increase the success of all students,
including those from historically underrepresented groups. Student access and success is achieved when
students enroll at the college, are retained, complete degrees and certificates, and transfer or achieve their
educational goals in proportion to their representation in the community adult population.

Background

The Student Access and Success Committee was established in the Fall 2000 semester to begin the
development of a Student Equity Plan for the College. The committee was formed with representatives
from all constituent groups at the college, including faculty, staff and administrators with the specific
responsibility to accomplish the following:

e Establish a Student Equity Plan, including goals for access, degree and certificate completion,
ESOL and basic skills completion, course completion, transfer, and workforce development.

e Establish a process for identifying existing programs and services at Skyline that increase and
enhance student access, retention and success.

e Establish a process for identifying barriers to student access, retention and success.

e Design/enhance activities to attain the established goals and objectives of the plan.

e Monitor progress of student access and success at Skyline College.

Several guiding principles were set forth as the committee began its work. Skyline College faculty, staff and
administrators need to:

Ensure that student access and success is everyone’s responsibility at the College.
Increase College accountability with respect to student access and success.

Link to and integrate the Student Equity Plan with college planning and budget processes.
Acknowledge and continue support for the many efforts already in place that contribute to
student access and success.

e Avoid duplication of effort in terms of other program goals.



Review of Research

Through the 2001-02, 2002-03 and 2003-04 academic years, committee members analyzed data, identified
research questions, tracked down elusive information, assembled materials regarding existing programs and
services that focus on student access and success, and devised research strategies. A substantial amount of
work focused on learning what data were readily available at Skyline and determining how to best present
these data. In this effort, the College’s research office was highly instrumental. Committee members further
analyzed the data to determine successes, reasonable goals, and areas for improvement.

Existing Programs and Services That Focus on Student Access and Success

A variety of programs and services exist at Skyline that focus on student access and success. Many of these
programs and services collaborate with each other and share resources to maximize efficiency and
effectiveness. Initial studies of students participating in certain programs (e.g. EOPS and DSPS) reveal
equal/higher retention and success rates as compared to the general student population. Additional research
will be conducted to determine success for other support programs.

The following lists current programs at Skyline College that focus on student access and success.

Children’s Center
Career Center
Academic Warning Notice Program
Jump Start Program
Math Lab
Writing Lab
Reading Lab
Matriculation Process, including assessment, orientation, counseling and follow up
Student Success Program for probation/dismissal students
Tutoring
STAARS Program
Tech Prep Program
Transfer Center
Counseling Division Curriculum
Transfer Power
How To Succeed in College
Five Steps to Academic Success
Orientation To College
Anxiety Management
e Coping with Depression
Programs for Special Populations: African-American Success Through Excellence and Persistence
(ASTEP), MESA, Puente, Honors Transfer, and Kababayan
Career Seminars for ASTEP, MESA and Honors Transfer Program
Expanding Your Horizons



Learning Communities

Differential Skills Program

Disabled Student Services Program
Workability 11l Program

Extended Opportunity Program and Services
Cooperative Work Experience

Women in Transition Program

Institutional Connections

The Committee believes that student access and success should be an ongoing institutional priority.
Information from the Student Equity Plan will be incorporated into the College’s Program Review process.
All divisions will be responsible for reviewing and commenting on student access and success data as part
of Program Review, and address any significant issues that the data reveal. Recommendations from the
Student Equity Plan will also be incorporated into the strategic planning efforts at the college, including the
Institutional Planning Committee (IPC) and the College Budget Committee (CBC). Components of existing
college support programs designed to increase student access, retention and success, particularly for
underrepresented students, can be incorporated into other college programs and services. Finally, student
learning outcomes will be an integral part of the Student Equity Plan.



The data presented in this section were collected, organized, and formatted by Skyline’s Office of
Institutional Planning and Research. Since the establishment of the Student Access and Success Committee
and the Strategic Planning Task Force, there is an expanded effort to document program access and success.
The college will include these data as an integral part of the program review and institutional planning
processes in order to develop program action plans and curricula that address identified deficiencies. This
effort addresses the need to document student access and success by age, gender, ethnicity, disability,
special program affiliation, day, and evening status. Skyline College is committed to require ongoing
student outcome data from all programs on campus.

In addition to the data provided by the Office of Planning and Research, the committee reviewed other
existing sources of information available to the college. These include:

Accreditation Evaluation Report Recommendations, 2001

Environmental Scan Component of the Strategic Plan for Community Colleges, 2001

Faces of the Future Survey, 2000

Student Access and Success Definitions (as provided in memo dated 1/28/03 from

Patrick Perry, Vice Chancellor of Technology, Research and Information Systems, Chancellor’s
Office; and Fusako Yokotobi, Vice Chancellor of Human Resources, Chancellor’s Office)



The following outlines the definitions, data and analysis of the statewide indicators:

Student Access (Required)

Completion Rates by Gender and Ethnicity (Required)
ESL and Basic Skills Completion (Optional)

Degrees and Certificates (Optional)

Transfer (Optional)

o wbdE

A list of goals and activities is included for each of the indicators for which the College is required to
report.



Definition of Student Access
Appropriate access is achieved when:

“The percentage of each population group that is enrolled compare(s) to that group’s
representation in the adult population within the community served.” (Perry and
Yokotobi, 2003)

Data

Skyline College serves a diverse student population in the north part of San Mateo County. The ethnic
breakdown of the adult service area population for San Mateo County and Skyline College’s demographic
data are presented below.

Census data for 1990 and 2000 were compared with enrollment information for Skyline by ethnicity for
Skyline College to determine if enrollment by ethnicity mirrors that of San Mateo County as a whole, and
particularly North San Mateo County. The County as a whole is not homogenous. Table 1 provides the
ethnic distribution for Skyline College. It is important to note that U.S. census data reports by race,
whereas community colleges report by ethnicity; thus, categories vary slightly.

10



1990 Census of Population and Housing
San Mateo County

Census 2000

Geographic Comparison Table, North San Mateo County

Summary File, Matrices PL1 and PI2
*Hispanics may be of any race, so also are included in applicable race categories

Skyline College Enrollment Data
Published Census Day Data, Office of Research, Skyline College
Census day data not available for 2003, current data used instead.

African Asian/ Other/ Percent  Total
Year American  Pacific Isl.  Filipino Hispanic White Unknown Enrollment
San Mateo
County
1990
Census 5.0% 14.0% 15.0% 61.% 5.0%
Skyline
1990 6.3% 14.0% 13.3% 17.2% 47.4% 1.7% 99.9%
1991 6.1% 13.6% 14.2% 18.4% 46.3% 1.6% 100.2%
1992 5.9% 14.1% 15.4% 19.9% 41.7% 3.1% 100.1% 9105
1993 6.2% 15.6% 16.7% 20.7% 36.3% 4.5% 100.0% 7908
1994 5.7% 15.5% 16.1% 20.6% 37.5% 4.6% 100.0% 8172
1995 5.7% 16.6% 16.8% 21.3% 35.1% 4.5% 100.0% 8104
1996 4.9% 17.7% 17.1% 20.7% 35.0% 4.6% 100.0% 8108
1997 5.2% 18.8% 17.3% 21.0% 32.2% 5.5% 100.0% 8598
1998 5.1% 18.4% 17.9% 20.4% 32.0% 5.5% 99.3% 8514
1999 4.4% 20.3% 17.8% 20.0% 31.5% 6.1% 100.1% 8682
10 year
average 5.6% 16.5% 16.3% 20.0% 37.5% 4.2%
North San
Mateo
County
2000
Census 4.0% 37.0% 25.0% 46.% 19.0% | *
Skyline
2000 4.0% 23.3% 16.2% 20.5% 30.5% 5.5% 100.0% 8573
2001 3.6% 24.3% 16.5% 20.2% 28.9% 6.5% 100.0% 8838
2002 3.4% 25.1% 17.9% 20.9% 28.0% 4.7% 100.0% 8875
2003 3.7% 26.6% 18.2% 19.5% 26.9% 5.2% 100.0% 8482
2004 3.4% 27.4% 19.6% 19.0% 25.3% 5.4% 100.0% 7766
5 year
average 3.6% 25.3% 17.7% 20.0% 27.9% 5.5%
Sources: Census data from US Census Bureau
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Analysis

Important information is gleaned by reviewing the U.S. census data for 1990 and 2000 and comparing it
with enrollment trends at Skyline College. The following provides a summary of these data:

Asian/Pacific Islanders and Filipinos are showing continued increases in enrollment at Skyline.
Asian enrollment grew from 14% in 1990 to 27% in 2004. Over a 14 year period (1990-2004)
Asians have average enrollments of over 20%. Filipino enrollments increased from 13% in 1990, to
19.6 % in 2004. Over a 14 year period (1990-2004) Filipinos averaged enrollments have remained
stable at about 17%.

Hispanics enrollments remain consistent over this 14-year period, at about 20%.

Whites are underrepresented at Skyline, averaging enrollments of approximately 33%, compared to
their 61% representation in the adult population in 1990 and 46% in 2000. Their enrollments at the
College declined steadily from 47.4% in 1990, to 25.3% in 2004.

African-American enrollments at the College fell from 6.3% in 1990, to 3.4% in 2004. College
enrollments for African Americans are consistent with U.S. census data which shows that African
Americans make up approximately 4% of the adult population of San Mateo County. It is important
to note that this steady decline in African American enrollment at the College mirrors the decline of
African Americans in San Mateo County.
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In addition to reviewing data regarding ethnicity, the Student Access and Success Committee reviewed
other student enrollment patterns to determine if any additional areas of access, beyond ethnicity, reveal
information to which the College should respond. Table 2 provides information regarding enroliment by
age, while Table 3 provides information regarding day and evening enrollments, as well as full and part
time student status.

Age 1992 - 1993 1997- 1998 2002 - 2003
Total % Total % Total %

<18 446 3.2% 898 6.2% 1,371 1.7%
18-19 2,139 15.3% 2,426 16.8% 2,703 15.1%
20-24 4,356 31.1% 4,138 28.6% 5,002 28.0%
25-29 2,187 15.6% 2,086 14.4% 2,387 13.4%
30-34 1,418 10.1% 1,320 9.1% 1,599 8.9%
35-39 983 7.0% 1,074 7.4% 1,169 6.5%
40-49 1,241 8.9% 1,329 9.2% 1,890 10.6%
50+ 1,217 8.7% 1,192 8.2% 1,750 9.8%
unknow
n 5 0.0% 3 0.0% 1 0.0%
Total 13,992 | 100.0% | 14,466 | 100.09% | 17,872 | 100.0%

Analysis

Since 1992, Skyline students aged 20-24 make up the largest portion of the student body, at just under a
third of the student population. That proportion appears to be decreasing, as more younger students enroll.
In addition, enrollments of students over 40 years of age are increasing.
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Student Status Enroliment Pattern
% Full- | % Part- | % Day | % Evening

Total time time only only % Day/Eve.

Year Enrollment | Students | Students | Students | Students Students
1990 9451 22.1% 77.9% 40.7% 45.4% 14.0%
1991 9371 22.8% 77.2% 40.3% 43.6% 16.1%
1992 9105 17.3% 82.7% 43.7% 39.7% 16.6%
1993 7908 19.8% 80.2% 43.3% 40.1% 16.6%
1994 8172 27.6% 72.4% 40.7% 42.7% 16.6%
1995 8104 26.0% 74.0% 43.2% 40.7% 16.1%
1996 8108 25.2% 74.8% 41.0% 44.4% 14.5%
1997 8598 24.3% 75.7% 39.2% 46.2% 14.5%
1998 8514 25.5% 74.5% 41.2% 43.5% 15.2%
1999 8682 25.0% 75.0% 39.2% 43.9% 16.8%
2000 8573 25.0% 75.0% 36.0% 47.5% 16.5%
2001 8439 24.9% 75.1% 34.5% 47.6% 17.9%
Average 23.8 76.2% | 40.25% 43.77% 15.9%

Source: Skyline College Enrollment Data, Office of Institutional Planning and Research

Analysis

Historically, Skyline College enrolls more than three times as many part-time students as it does full-time
students. In addition, the average percentage of evening students (43.77%) is higher than for day students
(40.25%); there have been steady increases in the evening population over time. Given that the budget cuts
in 2003-04 most significantly impacted evening course offerings taught primarily by adjunct faculty, and
evening support services which were reduced in many areas, access for evening students needs to be closely
monitored.

In reviewing the Faces of the Future Survey, conducted in 2000 (see Appendix F), it is possible to glean
some insight about issues related to access. Students responded very favorably with respect to questions
that address gender and ethnic issues, as noted below:

e 73% of students felt that instructors treated students in their racial/ethnic group with respect.

e 09.4% of students responded that instructors and administrators treat the reporting students’
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gender with respect.

68.9% of students reported that administrators and non-teaching staff treat the reporting students’
gender with respect.

59.9% of students reported that students in their racial/ethnic group are treated with respect by
students in other racial/ethnic groups.

62.2% of students reported feeling a sense of general safety and security while on campus and
attending classes.

The survey reveals that the major barrier facing Skyline students is the cost of education. 49.1% of students
responded that enrollment fees and the cost of books and related materials were major or moderate
problems, while 43.5% reported that personal finances were a major or moderate problem. 59.9% of
students indicated that they would not be able to attend Skyline without the financial aid that they received
while enrolled at Skyline. It is important to note that this survey was conducted prior to the increase in
student enrollment fees from $11.00 to $26.00 per unit.

Summary of Student Access Indicators

1.

Except for Whites, Skyline College enrollments mirror the ethnic makeup of the adult population
for San Mateo County. Whites are underrepresented at Skyline. Additional research is necessary to
determine what factors may be contributing to this under-representation.

African-American enrollments are declining, as is their presence in San Mateo County. All other
ethnic groups have either maintained steady enrollments at the College over time or increased
slightly.

There is an increase in enrollments of students under 18 years of age and of students over 40 years
of age.

Financial resources are significant barriers for Skyline students.
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Based on an analysis of the statewide data, the following goals, objectives and activities have been established to ensure a consistent
pattern of access that reflects the service area population.

GOAL 1 :To continue outreach efforts that will result in a consistent pattern of access that reflects the service area population, not only for the total

campus enrollment, but also for special program enrollments

Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date

1.1 To continue 1.1.1  Reinstate the Program Services Dean of Counseling, Vice | Position hired Spring 2006 $69,107

outreach efforts for the | Coordinator position to conduct all College | President Student

campus and outreach and recruitment. Services, Budget Officer

community.
1.1.2  Continue outreach efforts for DSP&S, EOPS, Outreach | Number of events held | Ongoing $20,000
underrepresented student populations. Team Brochures/Flyers
113 Use campus ambassadors to Program Services Number of events held | Ongoing $57,960 (BFAP and
promote financial aid and scholarship Coordinator, Dean of General Fund)
information to all new and continuing Enrollment Services,
students via flyers, outreach events and Financial Aid Staff
campus newspaper.

1.2 To identify 1.2.1  Provide to Skyline management Dean of Enrollment Provide report each Fall 2005, 8 hours staff time

barriers that may exist | team data on the number of students who Services semester to Skyline Beginning of -

. Co . L Cost of mailing

in the admission and submit college applications, but who do not management team each fall and

registration process. register for classes. Send follow up postcard Determine if mailing spring term

to students.

results in increased
enrollments.
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed

Date

1.2.2  Provide follow up Dean of Enrollment Mailing sent to students | August Mailing/Postage

correspondence for students who have Services 2005;

submitted applications, but do not enroll ongoing

in courses, in an effort to determine the

reasons for not registering for classes.

1.2.3  Provide data and follow up on Dean of Enrollment Report generated. August Staff time

the number of students who register for | Services, Division Dean | Mailing sent to students | 2005

classes, but do not attend.

124  Explore reinstatement of an Dean of Enroliment Wait list implemented June 2005 | Staff time

improved wait list process for closed Services; Vice

classes. President, Instruction;,

Division Deans

1.2.5 Improve WebSMART ITS, Deans of Changes made to June 2005 Staff Time/ITS to program

language regarding closed classes and Enrollment Services WebSMART changes

provide students with clear information

about late add procedures.

1.2.6  Implement CCCApply ITS, Deans of Spanish version of CCC | December Staff Time

admissions application and utilize the Enrollment Services Apply application inuse | 2004

Spanish version.

1.2.7  Continue to provide paper Admissions Office Staff | Provide annual report Ongoing Staff Time

admissions applications for those regarding the number of

students who do not have internet access paper applications filed

1.2.8  Develop the paper admissions | Admissions Office Staff | Application developed in | June 2005 $15,000 General Funds

applications in other Languages, such as other languages

Tagalog and Spanish to reflect current

needs.

1.2.9 Identify those courses that Director of Institutional | List of courses developed | August Staff Time

close prior to the end of the registration | Planning and Research, | and distributed to 2005

period and conduct a demographic Dean of Enrollment Division Deans and Vice Onaoin

analysis to determine if any group is Services, Vice President, | Presidents going

adversely impacted. Division Deans

1.2.10 Continue to offer a variety of Vice President, Monitor the number of Ongoing Staff Time

alternative instructional delivery
methods to meet the needs of students,
including weekend and online courses.

Instruction, Division
Deans

weekend and online
courses
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
1.2.11 Continue to monitor college, Director of Institutional | Reduction in August Time for College

program and course data to determine if | Planning and Research | disproportionate impact | 2005 Researcher
any student population is by ethnicity, age and Onaoin
disproportionately impacted in gender at the course and going
enrollment by ethnicity, age, gender program level.
and enrollment status.
Objective 1.3 To 1.3.1  Establish a task force to Vice President of Task force established. October
identify barriers that address issues of campus access. Student Services, Access issues addressed, | 2004
affect physical access to Director of Facilities, as needed Onaoin
the campus during DSPS Coordinator going
capital improvement
construction period,
2004-2007.
1.3.2  Provide regular email updates Director of Facilities, Improved Ongoing Staff time
to all faculty and staff regarding District Office communications
construction issues, including road and Personnel
building closures and alternate access
routes.
1.3.3  Develop clear directional Director of Facilities, Signage developed Ongoing $1,000
signage to assist students in finding Business Officer during
classrooms that are relocated during construction
construction periods. period
1.3.4  Hire student drivers to Dean of Counseling, Transportation provided | Ongoing $32,833
transport disabled students in small DSPS Coordinator during
shuttle to various campus buildings. construction
period
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
1.4 To continue to 1.4.1 Reinstate additional hours for Division Deans Evening support services | June, 2005 $18,700 for counseling
provide adequate course | evening support services. expanded hours
offerings and support $11,555 for clerical
services for evening .
assistance
college students.
1.4.2 Conduct analysis of degree and | Vice President, Division Deans Ongoing Staff Time
certificate course offerings, and Instruction, Division determine if evening
sequence of course offerings to Deans course offerings need to
determine impact on evening students. be modified to meet the
needs of evening students
1.4.3  Use the AdAstra scheduling Vice President, General education course | Ongoing Staff Time
program to track general education Instruction Vice offering monitored for
course offering by general education President, Student availability
area and provide to division deans to Services, Division
facilitate effective course scheduling for | Deans
evening students.
1.4.4  Explore the possibility of Vice President, December Staff Time
offering an accelerated evening Liberal | Instruction, Division 2005
Arts Degree program. Deans
Obijective 1.5 To 1.5.1  Pursue the establishment of a Budget Officer, Division | Ongoing funding source | June, 2006 $15,000
ensure that diversity formal mechanism for coordinating and Deans identified. Structure
related activities and funding diversity related activities and implemented
events are supplementary | events at Skyline College.
to classroom instruction
and reflect the mission
and value statements of
Skyline College.
1.5.2  Student Activities will continue | Coordinator of Student Monitor number of Ongoing Student Activities Funds

to sponsor events during National
Coming Out Month, Women’s History
Month, Hispanic Heritage Month, AIDS
Awareness, Women on Writing ,
Expanding Your Horizons.

Activities, Associated
Students

activities offered

$10,000
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
1.5.3  Implement the Peer Mediation | Dean of Counseling, Offer one 3 unit course Ongoing $3748
Training Program. Student Activities each semester.
) $500 for program
Coordinator

brochures and flyers

General funds/Federal
Work Study funds for
student assistants/
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Definition for Course Completion:

Successful course completion is measured by the:

“Ratio of the number of credit courses that students by population group actually complete by the end of
the term compared to the number of courses in which students in that group are enrolled on the census day
of the term.” (Perry and Kobotobi, 2003)

Data

The State Chancellor’s Office provided all community colleges with data regarding course completion by
gender and ethnicity for three years (1992-93, 1997-98, and 2002-03). A summary of these data is provided
on the following page.
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1992-1993
Success % Success
Category  Transfer  Transfer

SKYLINE Female 15639 71.94%

Male 11824 68.11%
Total 70.24%
SMCCD DISTRICT
TOTALS 94069 71.19%
of attempted

transfer courses
were completed

successfully
Source: California State Chancellor's Office

Analysis of Course Completion Rates for Transferable Courses

Attempted
Transfer

21740
17361

132136

Success
Transfer

15267
11678

81841

1997-1998
% Success

Transfer

70.44%
66.56%
68.70%

70.31%

of attempted
transfer courses
were completed

successfully

Attempted
Transfer

21675
17546

116400

Success
Transfer

18650
15475

94214

2002-2003
% Success Attempted
Transfer Transfer
70.52% 26446
70.96% 21809
70.72%
71.68% 131442
of attempted

transfer courses
were completed

successfully

1n 1992-1993, women at Skyline College were more successful in transferable courses than men. Male
percent of success (68.11%) was lower than the District average (71.19%). The combined success rate at
Skyline (70.24%) is lower than the District average also.

In 1997-1998, women were again more successful in transferable courses than men. Although the success
rate for women taking transferable courses (70.44%) is right at the District average (70.31%), the men’s
success rate (66.56%) is lower than the District average, and less than that in 1992-1993. The combined
success rate (68.70%) is lower than the District average.

In 2002-2003, a slight shift takes place. The percent of success in transferable courses is almost the same
for men (70.96%) and women (70.52%), but both rates are less than the District average (71.68%).



SKYLINE

TOTALS

1992-1993 1997-1998 2002-2003
Success % Success Attempted Success % Success Attempted Success % Success Attempted
Category
Basic Skills  Basic Skills Basic Skills Basic Skills  Basic Skills Basic Skills Basic Skills Basic Skills Basic Skills
Female 1199 67.36% 1780 1062 67.64% 1570 1783 64.65% 2758
Male 901 61.67% 1461 668 55.48% 1204 1019 53.66% 1899
Total 64.79% 62.36% 60.17%
SMCCD DISTRICT
7926 66.07% 11996 6380 62.06% 10281 10129 62.53% 16198
of attempted of attempted of attempted
basic skills basic skills basic skills
courses were courses were courses were
completed completed Completed
successfully successfully successfully

Source: California State Chancellor's Office

Analysis of Course Completion Rates for Basic Skills Courses

In 1992-1993, Skyline women were more successful in basic skills courses than men across the district.
Male percent of success (61.67%) was lower at Skyline than the District average (66.07%). Skyline’s
combined success rate (64.79%) is lower than the District average.

In 1997-1998, Skyline women were again more successful in basic skills courses than men; male percent of
success (55.48%) was lower than the District average (62.06%). Skyline’s combined success rate (62.36%) is
just above the District average.

In 2002-2003, Skyline women have greater success rates than men in basic skills courses. The success rate
for men in basic skills courses (53.66%) was lower than the District average (62.53%). Skyline’s average
success rate (61.56%) is still less than the District average, but the difference (.5%) is less than in 1992-
1993, as is the combined success rate (60.17%).

Over time, the disparity in success rates between men and women at Skyline has increased from 5.69% in
1992-93, to 12.16% in 1997-98 to 10.99% in 2002-03.
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1992-1993 1997-1998 2002-2003

Succes Attempte Succes Attempte Succes Attempte
S % Success d S % Success d S % Success d
Categor
y Voc Ed  Voc Ed Voc Ed Voc Ed  Voc Ed Voc Ed Voc Ed  Voc Ed Voc Ed
SKYLINE Female 488 85.17% 573 477 88.83% 537 706 89.03% 793
Male 449 82.39% 545 515 78.99% 652 538 77.75% 692
Total 83.81% 83.43% 83.77%
SMCCD DISTRICT
TOTALS 7280 87.16% 8352 5709 79.12% 7216 5728 84.90% 6747
of attempted Voc of attempted Voc of attempted Voc
Ed courses were Ed courses were Ed courses were
completed successfully completed successfully completed successfully

Source: California State Chancellor's Office
Analysis of Course Completion Rates for Vocational Education Courses

In 1992-93, women were more successful in vocational education courses than men, though the success
rates for both men (82.39%) and women (85.17%) were lower than the District average (87.16%). Skyline’s
combined success rate in vocational education courses (83.78%) is less than the District’s.

In 1997-98, women (88.83%) were more successful than men (78.99%) in vocational education courses;

women’s rates of success are higher than the District average, bringing Skyline’s combined average
(83.43%) higher than the District’s.

In 2002-03, women’s success rates were better than men’s at Skyline, and better than the District average.
However, the gap of success between the genders (11.28%) is so great that Skyline’s combined average
(83.77%) is more than 1% lower than the District’s.

Over time, the percent of success in vocational education courses is better for women than for men. In
addition, the disparity in success rates in vocational education courses has increased over time from 2.78%
in 1992-93 to 9.84% in 1997-98 to 11.28% in 2002-03.

Overall, women have higher completion rates in transfer, basic skills and vocational courses in all years
studied. Success rates for males in basic skills and vocational education courses are declining over time.
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Summary of Course Completion Rates by Gender

Totaling the number of students taking courses in the three categories, it is possible to see that Skyline is
increasing its percentage of district students taking transferable and vocational education courses. There is
also a slight increase in 2002-2003 in Skyline’s percentage of District students taking basic skills courses.
That said, the actual number of students taking vocational education courses in the District has declined
over time (8352 in 1992-1993, 7216 in 1997-1998, and 6747 in 2002-2003). The number of students
served in basic skills courses by the District is higher in 2002-2003. It is difficult to tell from these data if
there is a trend in the number of students taking transferable courses. There were fewer students taking
these courses in 1997-1998 than in the other two years.

The College will need to examine the decline in student enrollment in vocational education courses to
determine what factors may be contributing to this phenomenon. These data also support the need for
additional sections of basic skills courses to meet student demand. The College will also need to examine
why men are successfully completing courses at lower rates than women across all types of courses.
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The Chancellor’s Office provided completion rates for three years; 1992-93, 1997-1998 and 2002-2003 for
transferable, basic skills and vocational courses.

Course Completion Rate Data for Transferable Courses

1992 - 1993 1997- 1998 2002 - 2003
Total Total Total Total Total Total
Ethnicity # Success Success % # Success Success % # Success Success %
African American 1,633 61.44% 1,184 59.32% 1,066 60.09%
Asian 5,146 72.75% 6,028 68.77% 10,308 73.77%
Filipino 4,449 64.74% 4,753 63.54% 6,008 68.20%
Hispanic 5,124 67.03% 4,917 66.29% 5,752 67.00%
Native American 195 66.78% 157 66.24% 151 66.52%
White 10,610 75.20% 8,944 74.91% 9,317 73.23%

Analysis of Course Completion Rates for Transferable Courses

The completion rates in transferable courses in 1992-93 are highest for Whites (75.20%), followed by
Asians (72.75%), Hispanics (67.03%), Native Americans (66.78%), Filipinos (64.74%) and African

Americans (61.44%).

The completion rates in transferable courses in 1997-1998 are similar to those in 1992-1993. White
students have the highest completion rates for transferable courses (74.91%), followed by Asians (68.77%),
Hispanics (66.29%), Native Americans (66.24%), Filipino (63.54%) and African Americans (59.32%).

The completion rates in transferable courses in 2002-2003 are highest for Asians (73.77%), followed by
Whites (73.23%), Filipinos (68.20%), Hispanics (67%) and Native Americans (66.52%). African-American
students have the lowest completion rates of all ethnic groups, at 60.09%.

Successful completion rates in transferable classes are holding steady over time for all groups.




Course Completion Rate Data for Basic Skills Courses

1992 - 1993 1997 - 1998 2002 - 2003
Total Total Total Total Total Total
Ethnicity # Success Success % # Success Success % # Success Success %
African American 126 49.22% 74 43.53% 101 46.33%
Asian 431 69.07% 518 65.65% 818 67.83%
Filipino 227 63.94% 209 59.04% 445 56.26%
Hispanic 859 64.83% 595 61.79% 914 57.56%
Native American 8 47.06% 7 50.00% 10 45.45%
White 430 68.04% 287 68.66% 416 62.46%

Analysis of Course Completion Rates for Basic Skills Courses

Completion rates in basic skills courses reveal similar trends as those found with transferable courses. In
1992-1993, Asians have the highest completion rates (69.07%), followed by Whites (68.04%), Hispanics
(64.83%), Filipinos (63.94%), African Americans (49.22%) and Native Americans (47.06)

In 1997-1998, completion rates for basic skills courses are highest for Whites (68.66%), followed by Asians
(65.65%), Hispanics (61.79%), Filipinos (59.04%), Native Americans (50%) and African Americans

(43.53%).

In 2002-2003 similar patterns exist. Asians (67.83%) have the highest completion rates for basic skills
courses, followed by Whites (62.46%), Hispanics (57.56%), Filipinos (56.26), African-Americans (46.33%)

and Native Americans (45.45%).

Over time, all success rates have decreased, particularly for Filipino, Hispanic and White students.
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Course Completion Rate Data for Vocational Education Courses

1992 - 1993 1997 - 1998 2002 - 2003
Total Total Total Total Total Total
Ethnicity # Success Success % # Success Success % # Success Success %
African American 87 78.38% 98 72.06% 51 68.00%
Asian 127 89.44% 115 82.73% 247 93.21%
Filipino 88 83.02% 71 81.61% 154 77.78%
Hispanic 187 84.62% 285 86.36% 345 81.37%
Native American 18 85.71% 5 55.56% 10 83.33%
White 417 82.90% 399 86.18% 377 85.29%

Analysis of Course Completion Rates for VVocational Education Courses

In 1992-1993, completion rates for vocational courses reveal that Asians have the highest completion rates
(89.44%), followed by Native Americans (85.71%), Hispanics (84.62%), Filipinos (83.02%), Whites
(82.90%) and African Americans (78.38%).

In 1997-98, Hispanics have the highest completion rates (86.36%), followed by Whites (86.18%), Asians

(82.73%), Filipinos (81.61%), African Americans (72.06%) and Native Americans (55.56%).

In 2002-2003, Asians have the highest completion rates (93.21%), followed by Whites (85.29%), Native
Americans (83.33%), Hispanics (81.37%) and Filipinos (77.78%). African-Americans have the lowest
completion rates (68%).

Over time, the success rates in vocational education classes has increased for both Whites and Asians, but
decreased for all others.
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Course Completion Rate Data for All Courses

1992 - 1993 1997 - 1998 2002 - 2003
Total Total Total Total Total Total
Ethnicity # Success Success % # Success Success % # Success Success %
African American 1992 59.25% 1,471 51.05% 1,357 59.05%
Asian 6065 72.31% 7,113 67.90% 11,996 72.82%
Filipino 5140 64.44% 5,669 63.07% 7,154 66.25%
Hispanic 6800 66.21% 6,337 65.21% 7,598 65.09%
Native American 241 66.94% 180 64.52% 181 64.18%
White 12566 74.67% 10,368 74.14% 10,885 72.66%

Analysis of Completion Rates for All Courses

Asians and White students have the highest completion rates for all courses in all three years studied. In
addition, the completion rates for Asians and Filipinos increased in 2002-2003 from 1997-1998. African
Americans have the lowest completion rates in all three years for all courses.

Summary of Completion Rates by Ethnicity

Trends over the three years analyzed reveal important information:

1. The completion rates for transferable courses are holding steady over time for all ethnic groups.

2. There is a decline in completion rates in basic skills courses for Hispanics, Whites and Filipinos.

3. Ingeneral, students in all ethnic groups have higher completion rates in vocational courses than in
transferable and basic skills courses. They did least well in basic skills classes in two of the three

years studied.

4. African Americans and Native Americans have the lowest completion rates in all three years, as
compared to other ethnic groups. The committee reviewed the enroliments of Native American
students and their completion rates. Given the low enrollments, the percentages are not statistically

29




significant. The number of African-American students enrolled in these courses is low, as are
completion rates, such that attention to these data are warranted.
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Based on an analysis of the statewide data, the following goals, objectives and activities have been established to continue improving course

completion rates by gender and ethnicity.

GOAL 2 To increase the percentages of students successfully completing courses.

Objective Activity Responsible Parties Evaluation Criteria Completion | Resources needed
Date
2.1 Increase 2.1.1  Conduct additional research to Director of Institutional Additional data Fall, 2005 Staff Time
completion rates for determine possible reasons for low Planning and Research regarding male
male students. completion rates by males. Possible research completion rates
includes types of courses and programs of provided to Student
study pursued by males, hours of Access and Success
employment, etc. Committee
2.1.2  Explore restructuring the Women in | Division Deans, Changes in program, as | June, 2006 Staff Time
Transition Program (WIT) to recruit and Coordinator of WIT appropriate are made
include male students returning to school.
Consider change in program title to reflect
both men and women.
2.1.3  Reinstate Peer Mentoring Class, Dean of Counseling, Course reinstated; September, Staff Time
CRER 140, and hire male mentors to EOPS Director mentors hired 2005
provide support to male students at Skyline. Work
Study/Student
Assistant Funds
2.2 Maintain 2.2.1  Conduct detailed analysis of Director of Institutional Data analyzed. Report | Fall, 2005 Staff Time
adequate vocational vocational enrollments to determine the Planning and Research provided to College
education programs factors that may be contributing to the management team
and courses. decline in enrollment.
2.3 Examine basic | 2.3.1  Track students persisting to Director of Institutional Data analyzed. Report | Fall, 2005 Staff Time

skills prerequisites to
determine relevance to
subsequent sequential
coursework.

subsequent courses from basic skills English,
ESOL and Mathematics course sequences
(e.g. English 826 to English 836; English
836 to English 100, Math 811 to Math 110
to Math 120; ESOL 810 to 820 to 830, etc.)

Planning and Research,
Matriculation Coordinator

provided to
management team
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
2.3.2  Determine if any Director of Institutional | Data analyzed. Report Fall, 2005 Staff Time
disproportionate impact exists for any Planning and Research, | provided to English and
student group in sequential courses in Division Deans, Math Math Division Deans
English, ESOL and mathematics. and English faculty
24 To incorporate 2.4.1  Provide division deans with Director of Institutional | Data analyzed. Report Fall, 2005 Staff Time
disproportionate impact | information on course completion rates, | Planning and Research, | provided to Division
information, and course | including any disproportionate impact Division Deans Deans annually in
retention and success information, to incorporate into Program preparation for program
studies into the College’s | Review documentation and reports. review
Program Review
process.
25 To explore 2.5.1  Setup round table discussions | Dean of Math, Science | Meetings held Spring, 2005 | Staff Time
strategies for increasing | for faculty teaching basic skills courses | @nd Technology, Dean
completion and success | and the PUENTE program courses to of Language Arts, Basic
rates for special address the decline in completion rates | Skills faculty, PUENTE
populations in basic skills courses for Hispanic Coordinator and faculty
students and share pedagogical
approaches and support programs that
might address this issue.
2.5.2  Setup round table discussion Dean of Language Arts, | Meetings held Spring, 2005 Staff Time

for faculty in Kababayan program to
explore the decline in Filipino
completion rates in basic skills courses
and implement strategies to support
students.

Basic Skills faculty,
Kababayan program
faculty
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
2.5.3  Setup round table discussion Dean of Language Arts, | Meetings held Spring, 2005 Staff Time
for faculty in ASTEP program to ASTEP faculty
explore the decline in African American
completion rates in basic skills,
transferable and vocational courses and
implement strategies to support students.
2.6 Toincreasethe | 2.6.1  Reinstate a half-time (.50 FTE) | Dean of Counseling, Faculty hired Fall, 2007 $71,132
success rates for African | Coordinator for the Access and Success | Budget Officer
American students in through Excellence and Persistence
transferable, vocational | Program (ASTEP)
and basic skills classes:
2.6.2  Encourage African-American Counseling and ASTEP | Monitor enrollments of Ongoing $2000 for faculty and
students to enroll in the ASTEP program | Faculty students in the ASTEP staff for recruitment
program $1500 for
brochures/flyers
2.6.3  Schedule one workshop each ASTEP Faculty Workshops conducted Spring, 2005 $500

semester to provide African-American
students with the opportunity to be
provided with strategies for success.

2.6.4  Restructure the ASTEP ASTEP Faculty; Program restructured January, 2005 | Staff Time
program to mirror the program design of | Division Deans
the Puente Program

2.7 Follow up on 2.7.1  Conduct further analysis of Director of Institutional | Data analyzed; report Fall, 2005 Staff Time

special factors impacting
on course
completion/success rates
for special populations.

basic skills and vocational courses to
determine if there are specific courses in
which completion rates for African
American students are especially low.

Research and Planning

prepared
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Obijective Activity Responsible Parties Evaluation Criteria Completion Resources needed
Date
2.7.2  Conduct survey of EOPS and EOPS Director, DSPS Report describing factors | December, Staff Time
DSPS students to determine what factors | Coordinator contributing to student 2005
they believe have contributed to high success prepared
course success rates.
2.8 To improve all 28.1 Increase sections of Career Dean of Counseling Increase in sections February, General Funds for
students’ knowledge of 100, How to Succeed in College, from 2005 additional course
college policies, program | three to five, effective Fall, 2005. sections
and services which can
contribute to course
completion rates.
2.8.2 Explore establishment of Dean of Counseling, Online course established | Spring, 2006 General Funds for

online, evening and weekend sections of
Career 100, How to Success in College.

Faculty

additional course
sections
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Definition
Success is defined as the:

“Ratio of the number of students by population group who complete a degree-applicable course after
having completed the final ESL or basic skills course to the number of those students who complete such a
final course. Completion of a degree-applicable course means the “successful” completion of English 14,
elementary algebra or any collegiate level course which is transferable to a four-year institution, has a
value of three or more units and meets established academic requirements for rigor in literacy and
innumeracy.”

As stated in the a memorandum fr ony2§ 208 --StGatve nC|
the difficulties involved in systematically id:
transferable course in a sequence for all <col |l

Office, and is therefore optional.
Status

At the present time, this information is not available for Skyline College.
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Definition
Success is defined as the:

“Ratio of the number of students by population group Who receive a degree or certificate to the number of
students in that group with the same informed matriculation goal.”

As stated in the a memorandum from the Stdpen C
further examination of the methodology pr oposed by this metric, thi
that the ratio would be a poor measure of effectiveness. We will not be requiring any information for this

metric at this time.

Status

The Student Access and Success Committee analyzed a great deal of data regarding degrees and certificates
and will provide this information to the appropriate college committees on the campus and to the division
deans for inclusion in the Program Review documentation. It is not included in this report.
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Definition
Success is defined as the:
“Ratio of the number of students by population group who complete a minimum of 12 units and have

attempted a transfer level course in mathematics or English to the number of students in that group who
actually transfer after one or more (up to six) years.”

As stated in the a memorandum from t he --Bhisat e CI
definition conforms to the Chraamtcel | g '&de fOifrfed ei
“Persistently Low Transfer College” anal ys-i s; I

defined cohort of transfer-intent. Transfer data gathered using data matches with CSU and UC system

offices and the National Student Clearinghouse. Given the loss of Research staff directly involved in this
activity, the Chancellor’™s Office wil!/l not be
metric for the report ..

Status
The Student Access and Success Committee analyzed a great deal of transfer data, which is included in the

local plan for student equity. The Transfer Center completed a Program Review in the Fall, 2003 which
provided much of the information to guide local efforts. That information is not included in this report.
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Student access and success are institutional commitments. Skyline’s mission, vision and value statements
reflect this commitment (See Appendix E). In order to successfully implement the various activities
associated with the goals outlined in the Student Access and Success Plan, specific funds are needed to
support the activities.

Funding needed to accomplish the goals and activities of the Student Equity Plan are outlined in the
previous goals and objectives sections of this plan.

In addition, funds are needed to accomplish the ongoing work of the Student Access and Success
Committee (see below). For example, release time is needed for committee members to conduct data
analysis, prepare reports, report findings to constituent groups, establish a website and write the annual
plan.

Goal | Activity | Activity Budget Comments
Provide release time for faculty and staff | $15,000 Committee meetings, review of
on the data, data analysis, report
Student Access and Success Committee writing; development and
maintenance of website
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Key Institutional Connections

The committee believes that student access and success should be an ongoing institutional priority and
proposes to integrate the goals and objectives of the plan with the Program Review Process, student
learning outcomes, and the strategic planning efforts underway at the College. Since Skyline College has
many existing special programs designed to support underrepresented students, the committee also
proposed mechanisms for coordinating the efforts of special support programs and instructional programs.

Additionally, the Student Access and Success Committee recommends continued meeting to plan, direct
and monitor student access and success at the College. The committee will be the mechanism for ongoing
analysis and reporting on this topic.

Evaluation

The Student Access and Success Committee is charged with reviewing specific analyses as requested and
modifying the Student Access and Success Plan. The Office of Institutional Planning and Research will
provide current data on student access and student success measures by November of each year, which will
be forwarded to the divisions as part of the Program Review cycle. The committee will provide the College
Council with a report at the end of each year, including the following:

1. Current Data- Changes and Trends in each student success indicator
2. Implementation Status — Goals, objectives and activities for each indicator

The following provides a proposed timeline of activities for the Student Access and Success Committee.

Month Activity

June — August Office of Institutional Planning and Research compiles data on student success
indicators from previous year

September Committee review of data on student success indicators; requests made to Office of

Institutional Planning and Research for special research activities based on
committee review

October Review data requests; provide analysis; formulate findings; prepare draft Student
Equity Plan
November Student success indicator data provided to divisions for inclusion in Program

Review documents. Committee continues work on updating Student Equity Plan.

February — March | Committee finalizes report

April Report distributed to College Council, Classified and Academic Senates, College
Budget Committee, Institutional Planning Council.
May Plan submitted to the Board of Trustees.
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In addition to the state required Student Equity Plan, Skyline has developed its own more detailed and
precise plan which resulted from campus wide discussions. The timeline for the local plan will be the same
as that used for the state required plan. The local plan will be useful in program planning and problem

solving over time.
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Appendix A

1969 3470 - 13.8% - 25180 15.6%
1970 4647 33.9% 18.2% 3400 25452 1.1%
1971 4742 2.0% 19.6% 4244 24143 -5.1%
1972 5049 6.5% 19.5% 4921 25899 7.3%
1973 5334 5.6% 20.0% 5164 26699 3.1%
1974 6285 17.8% 22.1% 5462 28458 6.6%
1975 7146 13.7% 23.1% 6775 30950 8.8%
1976 7141 -0.1% 23.4% 7212 30460 -1.6%
1977 8206 14.9% 25.3% 7841 32425 6.5%
1978 7899 -3.7% 25.8% 8355 30662 -5.4%
1979 7240 -8.3% 24.4% 8402 30463 -0.6%
1980 8411 16.2% 24.8% 8060 33943 11.4%
1981 9156 8.9% 26.8% 8515 34211 0.8%
1982 7720 -15.7% 25.0% 8378 30658 -10.4%
1983 7318 -5.3% 25.2% 7958 29069 -5.2%
1984 7183 -1.8% 25.8% 7363 27881 -4.1%
1985 7413 3.2% 26.3% 7175 27920 0.1%
1986 7725 4.2% 26.5% 6972 29173 45%
1987 7656 -0.9% 25.4% 7578 30140 3.3%
1988 7833 2.3% 26.2% 7474 29935 -0.7%
1989 8368 6.8% 27.4% 8029 30521 2.0%
1990 9451 12.9% 29.5% 8153 31626 3.6%
1991 9371 -0.8% 30.0% 9334 31228 -1.3%
1992 9105 -2.8% 29.3% 9515 31080 -0.8%
1993 7908 -13.1% 31.1% 8255 25419 -18.0%
1994 8172 3.3% 31.6% 8262 25885 1.8%
1995 8104 -0.8% 32.6% 7908 24871 -3.9%
1996 8108 0.0% 32.5% 7954 24947 0.3%
1997 8598 6.0% 33.3% 8296 25826 3.5%
1998 8514 -1.0% 33.4% 8625 25524 -1.2%
1999 8682 2.0% 34.0% 8951 25537 0.1%
2000 8573 -1.3% 34.6% 8912 24777 -3.0%
2001 8439 -1.6% 32.6% 8781 25924 4.6%
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Appendix B

1969 3470 33.5% 66.5% 48.5% 48.2% 3.3%
1970 4647 33.0% 67.0% 42.7% 51.8% 5.5%
1971 4742 35.9% 64.1% 44.3% 48.6% 7.0%
1972 5049 33.6% 66.4% 43.6% 50.5% 5.9%
1973 5334 34.0% 66.0% 45.9% 50.8% 3.3%
1974 6285 31.1% 68.9% 40.6% 53.6% 5.8%
1975 7146 31.3% 68.7% 41.3% 53.7% 5.0%
1976 7141 30.5% 69.5% 43.4% 51.2% 5.4%
1977 8206 25.5% 74.5% 36.8% 57.4% 5.8%
1978 7899 25.1% 74.9% 35.0% 58.5% 6.5%
1979 7240 25.2% 74.8% 35.3% 58.8% 5.9%
1980 8411 20.4% 79.6% 34.7% 58.4% 6.8%
*1981 9156 21.4% 78.6% 33.6% 58.1% 8.3%
1982 7720 23.6% 76.4% 40.5% 51.8% 7.7%
1983 7318 23.6% 76.4% 39.8% 50.4% 9.8%
1984 7183 22.7% 77.3% 39.5% 52.6% 7.9%
1985 7413 21.1% 78.9% 35.5% 56.1% 8.5%
1986 7725 22.6% 77.4% 38.6% 51.1% 10.3%
1987 7656 23.1% 76.9% 39.5% 48.3% 12.2%
1988 7833 22.8% 77.2% 41.3% 45.8% 12.9%
1989 8368 22.1% 77.9% 40.5% 46.2% 13.3%
1990 9451 22.1% 77.9% 40.7% 45.4% 14.0%
1991 9371 22.8% 77.2% 40.3% 43.6% 16.1%
1992 9105 17.3% 82.7% 43.7% 39.7% 16.6%
1993 7908 19.8% 80.2% 43.3% 40.1% 16.6%
1994 8172 27.6% 72.4% 40.7% 42.7% 16.6%
1995 8104 26.0% 74.0% 43.2% 40.7% 16.1%
1996 8108 25.2% 74.8% 41.0% 44.4% 14.5%
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1997
1998
1999
2000
2001

8598
8514
8682
8573
8439

24.3%
25.5%
25.0%
25.0%
24.9%

75.7%
74.5%
75.0%
75.0%
75.1%

39.2%
41.2%
39.2%
36.0%
34.5%

46.2%
43.5%
43.9%
47.5%
47.6%

14.5%
15.2%
16.8%
16.5%
17.9%

* Student status and enrollment pattern percentages are from Spring 1982. Data for Fall 1981 are not

available.
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Appendix C

1969 = 42.0% 58.0% 3.1% 2.7% 4.1% 87.2% 2.9%
1970 & 45.0% 55.0% 4.7% 3.4% 5.3% 84.1% 2.6%
1971 | 49.1% 50.9% 4.6% 3.0% 7.0% 82.4% 3.0%
1972 | 51.7% 48.3% 6.5% 4.4% 7.7% 771.7% 3.6%
1973 | 51.3% 48.7% 6.7% 4.2% 7.6% 75.3% 6.3%
1974 | 51.8% 48.2% 7.1% 4.8% 8.1% 73.6% 6.4%
1975 | 54.2% 45.8% 7.0% 6.1% 8.5% 72.4% 6.1%
1976 | 55.9% 44.1% 8.2% 5.7% 2.4% 11.6% 67.6% 4.5%
1977 | 58.6% 41.4% 8.8% 6.0% 4.2% 11.8% 65.7% 3.4%
1978 | 60.6% 39.4% 8.7% 6.9% 4.5% 12.7% 64.4% 2.7%
1979 | 60.3% 39.7% 8.7% 7.5% 5.1% 13.0% 62.8% 2.8%
1980 @ 62.2% 37.8% 7.7% 9.4% 5.7% 12.1% 63.7% 1.3%
*1981 | 59.0% 41.0% 6.9% 9.3% 5.9% 14.3% 61.2% 2.3%
1982 | 60.3% 39.7% 7.1% 9.8% 7.0% 13.9% 60.3% 2.0%
1983 | 59.0% 41.0% 6.8% 9.9% 7.4% 14.5% 59.7% 1.7%
1984 | 59.1% 40.9% 6.4% 10.6% 7.8% 15.2% 58.8% 1.1%
1985 | 59.1% 40.9% 6.6% 10.7% 8.5% 16.0% 56.5% 1.6%
1986 = 58.8% 41.2% 6.7% 11.1% 8.5% 16.9% 54.8% 2.0%
1987 & 58.5% 41.5% 6.3% 11.8% 10.3% 16.9% 52.9% 1.7%
1988 = 57.9% 42.1% 5.9% 12.9% 10.6% 16.7% 52.8% 1.1%
1989 = 58.0% 42.0% 5.9% 13.2% 11.4% 17.0% 51.0% 1.5%
1990 = 58.1% 41.9% 6.3% 14.0% 13.3% 17.2% 47.4% 1.7%
1991 @ 58.1% 41.9% 6.1% 13.6% 14.2% 18.4% 46.3% 1.6%
1992 |« 57.5% 42.5% 5.9% 14.1% 15.4% 19.9% 41.7% 3.1%
1993 | 55.6% 44.4% 6.2% 15.6% 16.7% 20.7% 36.3% 4.5%
1994 = 55.0% 45.0% 5.7% 15.5% 16.1% 20.6% 37.5% 4.6%
1995 | 54.9% 45.1% 5.7% 16.7% 16.8% 21.3% 35.1% 4.5%
1996 = 55.5% 44.5% 4.9% 17.7% | 17.1% 20.7% 35.0% 4.6%




1997
1998
1999
2000
2001

55.2%
55.5%
55.2%
55.5%
55.6%

44.8%
44.5%
44.8%
44.5%
44.4%

5.2%
5.1%
4.4%
4.0%
3.6%

18.8%
18.4%
20.3%
23.3%
24.3%

17.3%
17.9%
17.8%
16.2%
16.5%

21.0%
20.4%
20.0%
20.5%
20.2%

32.2%
32.0%
31.5%
30.5%
28.9%

5.5%
5.5%
6.1%
5.5%
6.5%

*Student gender and ethnicity percentages are from Spring 1982. Data for Fall 1981 are not available.
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Appendix D

| <18 210 247 234 299 244 264 278 223 233 213

| 18| 604 628 594 638 653 622| 733 656 683 619 643
| 19| 773) 754 801 801 804 854 803 893 809 842 813
. 20 673 709 721 732 703 753 786 800 794 748 742
21| 637 575 608 601 561 564 564 609 606 619 594
| 22| 524 492 470 492 475 470 484 467 491 490 486
| 23| 440 450, 466 397 395 393 401 408/ 391 398 414
| 24| 369 356 376/ 372 348 350 324 340 330, 351 352
25| 286 271 307 326 319 283 314 300/ 291 287 298
26| 299 245 260 279 250 279 224 251 240/ 257 258
27| 271 246 193 233 242 253 227 214 224 230 233
28| 266/ 199 212/ 200 179 220 217 213| 175 202 208
29| 260 211 202 178 176, 186 191 204 206 148 196
| 30-34| 974 824 792 762 711 785 782 785 768 754 794
| 3539 713 565 620 561 612 677 605 630 544 580 611
| 40-44| 482 383 456 445 511 526 501 481 472 475 473
| 4549 352 281 340 339 379 445 425 438 469 424 389
| 50-54| 216 159 185 187 232 289 284 328 343 319 254
| 55-59| 134 84 107 119 128 165 177 169 207 192 148
| 6064 167 67 69 61 84 97| 75 117 127| 112| 98
| 6569 179 59 44| 38 48 74| 67 77 59| 8 73
. >69 271 42 47 34| 51 49 49 75 109 91 82
Cunknown| 5| 61| e8| 10/ 3] o 3 4 2/ 2/ 16
 Total 9105 7908 8172 8104 8108 8598 8514 8682 8573 8439 8420
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Appendix E

Skyline College Mission Statement

Skyline College is a comprehensive community college that provides learner-centered education in a
culturally rich and socially responsible environment. The College is proud of its tradition of open access
and its climate of innovation. Technology, community partnerships, and economic development are
hallmarks of the College. Skyline offers an array of services and instructional programs to support
students in achieving their educational goals and to prepare them for a rapidly changing world.
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Appendix F

_ ____________________________________________________________________________________

Question: How much of a problem has each of the following been while taking classes at Skyline College?
Degree of
Problem Major Moderate Minor Not a
Average |Item Text Problem Problem Problem Problem n
Cost and/or availability of books
244 and related materials 22.2% 26.9% 24.0% 26.9% 599
2.32 Personal financial problems 21.6% 21.9% 23.4% 33.1% 565
2.28 Cost of computer 23.9% 19.3% 17.3% 39.5% 539
2.20 Job-related responsibilities 15.8% 23.0% 26.8% 34.4% 538
2.05 Family responsibilities 12.5% 19.6% 28.6% 39.3% 545
Transportation problems (parking,
2.04 access, etc.) 13.1% 17.7% 29.7% 39.5% 542
Cost of child or other dependent
1.98 care 17.5% 15.8% 13.3% 53.3% 120
Finding acceptable child or other
1.94 dependent care 13.6% 16.8% 19.2% 50.4% 125
1.83 Other 14.7% 11.2% 16.1% 58.0% 143
1.80 Cost of transportation 7.0% 17.0% 24.5% 51.5% 511
1.75 Medical expenses 10.5% 13.7% 16.6% 59.3% 410
1.58 Health-related problems 7.7% 8.1% 18.7% 65.5% 470
Explanation of measures:
Degree of problem average = Responses ranked by degree with 4=major problem, 3=moderate problem, 2=minor problem, and 1=not a problem
n = the number of responses to each item excluding not applicable and blank responses




Question: In general, how satisfied are you with Skyline College?

Response Percent Count
Very Satisfied 22.3% 137
Satisfied 54.8% 337
Neutral 20.0% 123
Dissatisfied 2.4% 15
Very Dissatisfied 0.5% 3

Total 615

Directions: Indicate your level of agreement (where 5=strongly agree, 4=agree, 3=neutral, 2=disagree, and 1=strongly
disagree) with each of the following statements about Skyline College.
Agreement % % %
Average |[Statement Text Agree | Neutral | Disagree | n
4.00 Instructors treat students in my racial/ethnic group with respect. 73.0% | 24.1% 2.9% |615
3.93 I would recommend Skyline to friends and relatives. 71.0% | 23.3% 5.7% 631
3.92 Instructors and administrators treat students of my gender with respect. 69.4% | 26.7% 3.9% 618
Administrators and non-teaching staff treat students in my racial/ethnic group
3.88 with respect. 68.9% | 24.2% 6.9% |607
3.85 The registration process is student friendly. 68.2% | 25.8% 6.1% 628
3.80 Computing services and facilities are available at the times | need them. 65.6% | 25.6% 8.8% | 578
3.79 My academic experiences have been positive. 65.9% | 27.6% 6.5% 583
Students in my racial/ethnic group are treated with respect by students in
3.73 other racial/ethnic groups. 59.9% | 33.4% 6.7% 599
| feel a sense of general safety and security while on campus and attending
3.70 classes. 62.2% | 28.2% 9.6% | 627
3.68 | feel that | fit in at Skyline College. 59.0% | 30.7% 10.3% | 622
3.62 Instruction is of high quality. 55.8% | 34.7% 9.5% 620
3.62 Concern is shown for students as individuals. 56.8% | 32.4% 10.8% |611
3.60 Overall, my program of study at Skyline has been sufficiently challenging. 57.1% | 33.3% 9.6% | 564
3.59 Skyline has a good reputation in the community. 53.4% | 37.2% 9.4% 627
3.55 Most instructors are available outside of class time. 53.9% | 35.3% 10.8% |553
3.49 Courses are available at the times | can take them. 53.7% | 28.3% 18.0% |628
I received all the help | needed from the Fin. Aid Office personnel to make
3.25 my application for financial aid. 445% | 28.2% 27.3% 308
3.24 Academic advising is of high quality. 38.9% | 43.2% 17.9% |530
2.82 I could not have attended Skyline without the financial aid | received. 30.3% | 26.2% 43.5% 317
Explanation of measures:
Agreement average = Responses ranked by agreement with 5=strongly agree, 4=agree, 3=neutral, 2=disagree, and 1=strongly disagree
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% Agree - Includes both agree and strongly agree responses

% Disagree - Includes both disagree and strongly disagree responses

n = the number of responses to each item excluding not applicable and blank responses
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Question: On a 5-point scale (where 5=very important and 1=not important), how important is it to you to accomplish
each of the following?

Moderatel
Importance Very y Not
Average |lItem Text Important | Important |Important n
To have time for my personal/family
4.68 interests 92.2% 7.1% 0.7% 574
4.64 To have a steady, secure job 88.9% 9.4% 1.8% 619
4.52 To be self-reliant 85.8% 12.9% 1.3% 549
4.15 To make a lot of money 66.2% 30.7% 3.1% 521
3.95 To help others who are in need 57.3% 38.7% 4.0% 452
3.92 To be a parent 63.6% 25.1% 11.3% 550
3.86 To meet new and interesting people 53.6% 40.1% 6.2% 466
3.03 To own and operate my own business 29.0% 42.8% 28.3% 459
2.96 To be active in my community 20.4% 58.4% 21.1% 445
To make a theoretical/practical contribution
2.27 to science 7.5% 42.5% 50.0% 480

Explanation of measures:

Importance average = Responses ranked by importance with 5=very important, 3=moderately important, and 1=not important

n = the number of responses to each item excluding blank responses
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Statement %Agree %Disagree ‘
Lfe:phave a problem at Skyline, I generally know where to go for 69% 31%
Ther_e are adequate programs for ESL and foreign students at 85%% 15%
Skyline.

I am.generally comfortable associating with students of other 93% 204
ethnic backgrounds.

Students of all ages, ethnic backgrounds, disabilities, gender, and

sexual orientations are treated equally by the people who work at 86% 14%
Skyline.

In general, | feel other students respect my ethnicity and culture. 86% 14%
The curriculum at Skyline provides me with adequate

opportunity to learn about other cultures and people with 82% 18%
different points of view.

I usually feel encouraged and appreciated by other students. 7% 23%
I fee! more comfortable interacting with faculty from my own 45% 5506
ethnic/cultural background.

I fee! more comfortable interacting with students from my own 49% 510
ethnic/cultural background.

I think it is an important part of my education to learn about the

views of people of all ages, ethnic backgrounds, disabilities, and 91% 9%
sexual orientations.

There should be more opportun_lty for students to interact with 81% 19%
instructors and counselors outside of classes.

There.should be.more opportunity to participate in intercollegiate 83% 17%
athletics at Skyline.

In general, | feel that the College makes me aware of and 71% 9%
encourages me to use campus Services.

If I had a serious personal pro_blem, _ther_e is someone at Skyline 49% 510
that I would be comfortable discussing it with.

AI_I in all, being a student at Skyline has been a rewarding and 88% 120
enjoyable experience for me.
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Appendix G

Skyline College Accreditation Evaluation Report, 2000
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Appendix H

Environmental Scan Component of the Strategic Plan for California Community Colleges, 2001
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