Effective Practice A.6: Faculty who are both knowledgeable and enthusiastic about developmental education are recruited and hired to teach in the program.
Literature suggests that the pivotal role of faculty in developmental education programs underscores the need to ensure that these key personnel are knowledgeable, experienced, and motivated to work with developmental learners. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	A.6.1
	Recruitment and hiring processes for faculty/staff in basic skills programs emphasize expertise and/or experience in developmental education.
	Outside of ESOL and in job announcements related to requiring a reading certificate the strategy does not occur. Most job announcements ask for faculty able to teach the full range of courses available in the department.

	A.6.2
	Specific training in developmental education instructional strategies is provided to faculty teaching developmental education courses.
	Prior to “flexible” FLEX more workshops aimed at developmental education occurred. Presently “does not occur”

	A.6.3
	Faculty choose to teach developmental education courses as opposed to being assigned to developmental education courses.
	For the most part “institution wide”. Faculty request assignments and for typically enough faculty request developmental ed. courses to meet staffing needs.

	A.6.4
	A sufficient portion of developmental education course sections are taught by full-time faculty and the full-time to part-time ratio for basic skills is similar to the ratio for college-level classes and disciplines.
	Although not necessarily by design – 64% of basic skills classes are taught by full-time faculty which is similar to the ratio college-wide


As applicable, briefly describe how this practice occurs/exists at your institution:

The institution is always interested in recruiting and hiring knowledgeable and enthusiastic faculty in all disciplines and levels. Job announcements in ESOL and English, requiring a reading certificate specifically are recruiting for basic skills. Specifically looking for faculty with skills and enthusiasm for teaching basic skills is dependent upon the hiring committee outside of ESOL and Reading. An example would be in the teaching demonstration. One hiring committee may ask for a demo in a transfer class where another in the same discipline may ask for one in a basic skills class. 

Individual faculty members may choose professional development activities that center on basic skills. Frequently these would be held off-campus at professional meetings or seminars. Occasionally an outside speaker may be brought to campus to address specific areas of basic skills or departments may engage in meetings centered on teaching strategies in basic skills

Faculty typically request assignments and schedule. The ultimate “right of assignment” is up to the instructional manager within contract limitations. There has usually been enough faculty requesting basic skills courses to meet staffing needs. In the event that staffing in basic skills became heavily tilted toward adjunct teaching in basic skills, it would be within the manager’s responsibility to assign additional full-time faculty.
What evidence exists to support the efficacy of this practice?

The number of full-timers to adjunct teaching basic skills classes is 64/36 and not significantly different from the institution as a whole. This suggests the majority of full-time faculty are working with students in basic skills classes. 

What barriers/limitations exist to implementing or enhancing this practice?

Hiring faculty and training faculty/staff in basic skills teaching has not been a priority

Professional development utilizing FLEX days has not been a priority except for SLOAC. The SLOAC groups have used FLEX days for committee activities.

How might this practice be advanced or expanded upon in the future?

See planning matrix for agenda items

Planning Matrix for Section A - 6 Organizational and Administrative Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  

	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	Projected Measure (Benchmark)
	Date for Projected Measure
	Respons-ibility
	Budget Request
	Priority

	A-6
	Appoint a District Professional Development coordinator with full release time to work with all three colleges.


	A.6.2

Training in developmental education
	Change
	Sept 2008
	
	Professional Development Coordinator in place
	Sept 2008
	DSGC
	$44,500 leave replacement
	Mod

	
	Reassess the concept of Flexible FLEX


	A.6.2

Training in developmental education
	Change
	Sept 2008
	Can measure % of FLEX reports, but would be better to evaluate faculty activities in basic skills
	Evaluate professional development effectiveness. Sixty five percent of faculty, after training,  demonstrate change in teaching strategies in basic skills courses.
	May 2010
	P.D.

Coordinator
	
	High

	
	Create and encourage attendance in workshops on developmental ed. and instructional strategies


	A.6.2

Training in developmental education
	Change
	Sept. 2008
	Does not exist
	After attendance at workshops, 65% of faculty demonstrate change of teaching strategies in basic skills courses
	May 2010
	P.D. Coordinator
	$10,500
	High

	
	Develop a formal mentorship and orientation for faculty teaching basic skills courses


	A.6.2

Training in developmental education
	Change
	Sept 2008
	Does not exist
	!00% of new faculty have formal mentorship in basic skills courses
	May 2010
	Division Dean and Faculty
	$10,000 for faculty stipends
	Mod

	A-6
	Consider placing in language of desirables in all faculty job announcements “Experience in or a knowledge of and interest in teaching students in developmental education”


	A.6.1
	Change
	Sept 2008
	Does not exist
	!00% of job announcements list developmental Ed. as a  desirable
	May 2009
	Division Dean and hiring committees
	
	Mod

	
	Increase if needed the number of full-time faculty teaching basic skills courses and insure that basic skills courses continue to have a majority taught by full time faculty




	A.6.4
	Expansion
	Sept. 2008
	64 % of basic skills identified courses are taught by full-time faculty
	To remain at or increase from 64%
	May 2009
	Division Dean and faculty
	
	Mod









