Effective Practice A.7: Institutions manage faculty and student expectations regarding developmental education.
Literature suggests that the communication of explicit expectations for both students and program providers enhances the effectiveness of developmental education programs. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	A.7.1
	A clearly defined and widely shared definition of “successful developmental education” exists.
	Skyline College is developing Institutional Student Learning Objectives.

	A.7.2
	Faculty new to the developmental program receive an orientation to convey to them the goals and expectations of the program.
	College once held “Boot Camps” for such practices.

Currently, does not occur.

	A.7.3
	Faculty and other program personnel know/understand their individual roles and accept responsibility for the developmental program.
	Faculty assign homework and in-class exercises. Most of the developmental work is concentrated in Math, English Reading, ESOL, Counseling and all LSKL classes.

	A.7.4
	Formal mechanisms exist to facilitate accurate communication of institutional values and expectations for developmental students.
	College does provide some outreach to high schools and has counseling, Student Handbook, Learning Center and a brief (1 hour) orientation to college.

	A.7.5
	Faculty/staff communicate clear expectations for student behaviors/performance in developmental courses and programs.
	Faculty express their expectations in their course syllabi, SLOs and formal course curriculum. 

	A.7.6
	Communication of expectations to students occurs early and often and is the shared responsibility of all developmental program providers.
	Most of the initial communication occurs at the Math, English, counseling and course syllabus.


As applicable, briefly describe how this practice occurs/exists at your institution:

A.7.1: Institutional Student Learning Objectives are still a work in progress. Skyline College’s Goals and Strategies hope to develop the scope, quality, accessibility and accountability of instructional and student service offerings, programs and services. 

A.7.2: Does not occur.

A.7.3: Both English and Mathematics Departments have developed several sequential classes that focus on basic skills in their respective disciplines. Other Divisions/Departments incorporate Basic Skills as part of homework and in-class assignments. 

A.7.4: While these practices occur at the College, they need to be developed fully and advertised. 

A.7.5: Integral part of the course, department and division expectations.

A.7.6: Students are provided with initial expectations of college-level work, but it is difficult to say how frequently this occurs over the course of their matriculation at the College.
What evidence exists to support the efficacy of this practice?

A.7.1: Part of the College’s strategy listed above is in keeping with the research, which indicates students need to be fully informed about college-level work expectations. Thus, Skyline encourages: (Strategy 1.1) innovative programs, services and modes of delivery; (Strategy 1.2) student access and success; (Strategy 1.3) Outreach and responsiveness to community needs. 

A.7.2: Faculty need to be aware that basic skills in all academic disciplines are necessary.

A.7.3: These skills are necessary to complete college-level work.

A.7. 4: The College does have formal Strategic Directions (See Mission Statement), based on best-practices research, which include the Strategies 1.1 to 1.3 (listed above) as well as strategies focused on enhancing institutional effectiveness, fulfilling the college’s role as a leading academic and cultural center, providing adequate human, physical and technological and financial resources, and offering faculty and staff opportunities for professional growth and development. The College’s First-Year Experience Student Survey and Faculty and Staff Survey, Fall 2006 support these strategies and the need for implementation. 

A.7.5: Research indicates that student knowledge of course, program and department expectations increases their chances for success.
A.7.6: Those who make use of the Learning Center and the Reading and Writing Center are more successful in college. 

What barriers/limitations exist to implementing or enhancing this practice?

A.7.1: Time and money.

A.7.2: A College-wide integrated approach is necessary.

A.7.3: It may be necessary to require completion of basic skills in both English and Mathematics before students enroll in college-level course work. 

A.7.4: Time and money.

A.7.5: More could be done to clarify course SLOs and Assessment Cycles.

A.7.6: Most of the attendance at the Learning Center is voluntary, which limits students’ active engagement in their learning.

How might this practice be advanced or expanded upon in the future?

A.7.1: Mandatory orientation and extensive outreach to high schools. 

A.7.2: All faculty should have extensive orientation to goals and expectations for basic skills.

A.7.3: Required completion of basic skills, including Math, English, reading, learning skills, study skills and English as a Second Language.

A.7.4: Research conducted at the College (See Report on Sociology 665 First Year Experience Survey, Fall 2007) indicates a clear and compelling need for an extensive and required orientation program, which clarifies and amplifies the need for basic skills in order to complete college-level work. 

A.7.5: On-going involvement in College-wide SLOAC process.

A.7.6: Required completion of basis skills and integration of those skills in all class work. 

Planning Matrix for Section A  -  Organizational and Administrative Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  

	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	Projected Measure (Benchmark)
	Date for Projected Measure
	Respons-ibility
	Budget Request
	Priority

	Section A            

Organizational/
Administrative Practices
	Example:

Initiate an annual electronic newsletter addressing the current goals and objectives of the department's developmental education.
	A.2.4
Communicate developmental education goals and objectives.
	New
	Sept 2007 
	
No current effort in place
	
Half of college employees access annual newsletter as indicated by "hits" to newsletter website.
	
Jan 2008
	
Public Informa-tion
	
Less than $500
	

	
	Initiate and expand required orientation program, which clarifies and amplifies the need for basic skills in order to complete college-level work.


	A.7.4

Communicate institutional values and expectations for developmental students. 
	Expansion
	September

2008
	College does provide some out reach to high schools and has counseling , Student Handbook, Learning Center and a brief (1 hour) orientation to college.
	All first-year students required to attend semester long orientation program (1-2 hours per week).
	Jan 2008
	Administration, Faculty and Staff
	???
	high

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	









