Effective Practice C.4: Staff development opportunities are flexible, varied, and responsive to developmental needs of individual faculty, diverse student populations, and coordinated programs/services.
Literature and research on faculty development contains a broad spectrum of theoretical frameworks and specific programmatic activities that can support the improvement of developmental education teaching and learning. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	C.4.1
	Peer Mentoring
	· Initiative-driven mentoring, such as SLOAC and Title III 

· Mentoring during tenure review process

· Unstructured, informal, division-based mentoring (such as the adjunct mentoring in LA/LR)



	C.4.2
	Instructional Consultation
	· Consultants brought in via initiatives, such as SLOAC and Title III

· Opening-day speakers brought in by the district 

· Workshops, conferences, and other training attended through individually sought professional development funding 



	C.4.3
	Reflective Teaching
	· Division and department retreats (such as the  Honors Transfer retreat, and LA/LR retreat)

· Learning communities (Puente, ASTEP, etc.)

· Faculty-driven, class- paired learning communities

· LA/LR course-level resource faculty groups

· Program review assessment

· MOT workshops and exit day proceedings

· Informal holistic readings among departments



	C.4.4
	Scholarship of Teaching & Learning
	Does not occur

	C.4.5
	Classroom Assessment Techniques
	· Portfolios done during the adjunct, contract and regular faculty evaluation processes

· SLOAC development assessment cycle currently in process

· Department holistic readings

	C.4.6
	Great Teacher Seminars
	· Some past attendance, but funding through professional development is limited 

	C.4.7
	Academic Alliances (e.g., K-16 Inter-Segmental Partnerships)
	· CalPASS initiative

· Inter-segmental conferences (e.g., Rethinking Journalism Education conference, SFSU-Community College Teaching Conference)
· Learning community statewide organizations (such as Puente)

· Departmental academic (e.g. California Media Advisers), professional, and local alliances, including vocational advisory committees

· Inter-departmental alliances, including course-paired learning communities

	
	Other (specify activity):
	

	
	Other (specify activity): 
	

	
	Other (specify activity): 
	


As applicable, briefly describe how this practice occurs/exists at your institution:

There are a number of ways in which faculty development occurs at the college, including flex day opportunities, training derived from specific initiatives (e.g., SLOAC and Title III), opening-day speakers, informal training initiated by specific departments, and individually attended conferences and workshops.  The college also has a designated professional development coordinator who is awarded three units of release time, though this amount of release time is insufficient to fully coordinate campus activities. While a Professional Development Committee currently exists, its responsibility is to dispense funds to individuals for activities like conference attendance, as opposed to directing professional development activities on campus.  To this end, a Professional Development Advisory Committee is currently undergoing the shared-governance approval process and is expected to be convened during Spring 2008. The professional development coordinator is to be charged with chairing this committee with no expansion of release time.  At present, therefore, funding and cohesive planning for staff development is ad hoc, limited or non-existent in certain areas, because staff development has not yet been fully institutionalized.

What evidence exists to support the efficacy of this practice?

Evidence of the efficacy of Skyline’s staff development is inferential.  In fact, there is no data collection or feedback process.  It is hoped that with the creation of the Professional Development Advisory Committee, an evaluation process will be developed.  Also, through the SLOAC and program review processes, departments and their courses will undergo evaluation for their efficacy, offering inferential evidence as to the efficacy of staff development.  

What barriers/limitations exist to implementing or enhancing this practice?

The barriers or limitations to this practice are lack of institutionalized funding methods, coordination, and data collection.   

How might this practice be advanced or expanded upon in the future?

Several things could advance or expand this practice in the future.  First, the proposed Professional Development Advisory Committee currently undergoing the shared-governance approval process will likely provide guidance and overall vision to staff development that would benefit the college’s basic skills education.  Second, making the professional development coordinator a full-time position would allow for better coordination and data collection.  Last, the recently approved addition of a mid-year flex day will also enhance this practice.  And, of course, increased funding for coordinated staff development activities is needed as well.

Planning Matrix for Section C  -  Staff Development

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  

	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	
Projected Measure (Benchmark)
	Date for Projected Measure
	
Respons-ibility
	
Budget Request
	
Priority

	
	Institute a Professional Development Advisory Committee.


	C.3
	New
	Aug. 2008
	No such committee currently exists.
	The committee is formed.
	Sept. 2008
	Shared-govenance responsibility
	N/A
	High

	
	Create and fund a full-time professional development coordinator position.
	C.3
	 Expansion
	Aug. 2008
	Currently, the professional development coordinator is given three-units release time.
	The position is made full time.
	Sept. 2008
	CBC and IPC committees
	Salary for this position
	High

	
	  Provide funded for Great    Teachers’ Seminar attendance for 1-2 faculty per year.
	C.4.6
	New
	June 2008
	Faculty must acquire individual support through the Professional Development Committee. 
	At least one faculty member attends the Great Teaching Seminar Aug. 3-8, 2008 in Santa Barbara.
	Aug. 2008
	Professional Development Committee
	$1860 for two faculty members, not including travel
	

	
	  Use mid-semester flex day for staff-led workshops and professional development activities.
	C. 4. 2, 3, and 5
	Expansion
	Jan. 2008
	The college used to have days set aside specifically for flex workshops.
	A flex day is scheduled with a full calendar of workshops.
	May 2008
	Staff/
Union
	N/A
	

	
	Provide funding to each division to implement a staff retreat to strategize how to best serve student learning in the classroom, including developmental students.


	C.4.3
	New
	Aug. 2008
	Some divisions and departments have already done this, such as LA/LR.  
	Each division schedules a retreat for the beginning of the 2008-2009 academic year.
	Oct. 2008
	Professional Development Committee
	$500 per division--$3000 total
	

	
	Assign all new adjunct a peer mentor from their division.


	C.4.1
	Expansion
	Aug. 2008
	Some divisions do this, such as LA/LR.
	Each division pairs its new adjunct with a mentor from regular faculty.
	Oct. 2008
	Staff/
Deans
	N/A
	

	
	Create course level resource faculty groups for all Basic Skill core departments:  English, ESOL and Math.


	C.4.3
	Expansion
	Aug. 2008
	These could be modeled after the groups that have been created for LA/LR.
	The English, ESOL and Math departments all have course level resource faculty groups.
	Oct. 2008
	Staff/
Deans
	N/A
	

	
	Set aside some portion of division meetings to reflective teaching.


	C.4.3
	Expansion
	Aug. 2008
	Departments such as SS/CA already do this.
	Each division designates either specific meetings or specific portions of meetings to discuss the teaching efficacy.
	Dec. 2008
	Staff/
Deans
	N/A
	









