Effective Practice D.2: Curricula and practices that have proven to be effective in specific disciplines are employed.
Just as ongoing research informs the development of theory and practice for effective teaching and learning in general, similar work continues to advance recommendations for discipline-specific curriculum and pedagogical approaches that work for developmental learners. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	Strategies Related to Effective Practice
	Where Strategies Occur



	D.2.1 Developmental courses/programs implement

effective curricula and practices for English (e.g.,

reading/writing integration, writing across the

curriculum, and use of writing labs).


	· Developmental reading/writing courses

· Integrated Reading and Writing-- English/Reading 846



	D.2.2 Developmental courses/programs implement effective curricula and practices for mathematics (e.g., addressing environmental factors,  problem-based learning, small group instruction, contextual learning, appropriate use of technology, and learning labs).
	· Extensively in Fundamentals of Math classes

· To a limited degree in most algebra classes

	D.2.3 Developmental courses/programs implement effective curricula and practices for ESL.
	· The English for Speakers of Other Languages (ESOL) department classes and ESOL lab environment



	D.2.4 Developmental courses/programs implement

effective curricula and practices for

development of study skills.


	· Developmental reading/writing courses

· Math Workshops in Basic Skills Lab


As applicable, briefly describe how this practice occurs/exists at your institution.

1. The reading prerequisite has been in place since 2001, when faculty felt that students lacked the reading ability to handle the texts about which they were asked to write. 

2. An integrated reading and writing course (English 846) is an option to taking its equivalent but separate English and Reading courses (English and Reading 836). 

3. Best practices are readily employed in basic skills reading and writing courses. 

· The teaching of reading and writing is integrated in the majority of developmental English courses. See the English BSI survey results to Qs 1 (100% often/sometimes promote simultaneous reading and writing development),13 (94% often/sometimes provide explicit instruction). Underlining indicates the majority response.

· Explicit pre and post-reading strategies are taught. See the English BSI survey results to Qs 5 (100% often/sometimes discuss the topic related to the text before reading), 6 (93% often/sometimes generate questions related to a text before reading), 13 (94% often/sometimes provide explicit instruction in reading comprehension strategies).

· Word analysis strategies are taught, but not as much as explicit reading strategies. See the English BSI survey results to Qs 11 (63% often/sometimes provide explicit instruction in word analysis through applying knowledge of prefixes, et. al.) and 12 (87% often/sometimes provide explicit instruction word analysis through examining context clues.)

· Study skills are taught. See the English BSI survey results to Qs 14 (79% often/sometimes teach time management), 15 (74% often/sometimes teach note-taking), 16 (87% often/sometimes teach test-taking strategies).  

· Metacognition is employed in most developmental reading and writing courses. See the English BSI survey result to Q 4. (87% often/sometimes assist students to develop awareness about their reading and writing processes.)

4. Best practices are employed in basic skills mathematics courses. 

· Environmental factors are addressed in developmental math classes. (64% frequently, 21% sometimes, 14% rarely)
· Small Group Instruction is commonly practiced in developmental math classes. (71% frequently, 14% sometimes, 14% rarely)
· Problem-based instruction is sometimes used in developmental math classes. (43% frequently, 57% sometimes)
· Contextual Learning is sometimes used in developmental math classes. (29% frequently, 71% sometimes)
· Manipulatives are sometimes used in developmental math classes. (7% frequently, 57% sometimes, 21% rarely, 14% never)
· Technology is used appropriately in developmental math classes. (57% frequently, 36% sometimes, 7% rarely)
· Algebra text materials include technology (graphing calculator exercises), contextual learning (running theme is using and analyzing real data), small group instruction (labs and group problems designed for group work), and addresses environmental factors (study skills, etc. discussed in book; some exercises designed to explore math anxiety, motivation, etc.)
· Fundamentals of Math materials promote small group instruction (theme of small group activity based learning), manipulatives (many activities use manipulatives), contextual (word problems use money and other real life scenarios), and problem-based (some problem solving, some exploration/development of concepts through problem solving) learning.
· “Effective curricula,” as defined by textbook choice and materials, is implemented at Skyline.  Skyline uses excellent and current texts that employ the best of ESOL learning and teaching theory, and teachers take full advantage of the texts’ activities.  All book orders are peer reviewed and faculty meet regularly to discuss text changes and adaptations.

5. “Effective curricula,” as defined by course design, is in need of development in ESOL courses.  The BSI Handbook states that “courses should address learning in all four areas (listening, speaking, reading, writing).”  However, until recently, the breadth of skills in the ESOL department has historically been focused on reading, writing and grammar; the skills of listening and speaking have been taught passively within a reading and writing context and have not been given much direct instruction, and few instructors put a listening and speaking text on their list of required materials.  

6. The BSI literature review also states that “a battery of instruments should be used to assess in all four areas (listening, speaking, reading, writing).”  This does not occur; the ESOL placement test consists of a reading portion and a multiple-choice grammar portion; it does not assess listening and speaking.  The department has one holistically graded writing final and, while teachers typically give reading and vocabulary tests, they by and large do not assess listening/speaking skills in the classroom.

7. The BSI literature review further states that “Institutions should maintain appropriate access for ESL students by offering appropriately designed courses to meet language development needs at various levels with sufficient numbers of sections in each.”  Currently, ESOL does not maintain consistent or sufficient numbers of sections of each level of coursework.  Courses during the day meet for nine hours per week, excluding students who cannot attend for this time period.   There are no weekend sections, and some evening courses are combined with first and second halves in the same classroom.  

8. “Effective practices,” as defined in terms of teaching strategies and classroom activities as well as grading practices and policies, are abundantly evident at Skyline’s ESOL department.  Faculty in the ESOL department employ the following effective practices:

· Use of varied practice and modalities in teaching (60% use this strategy in every class taught; 30% use it in most classes taught; 10% use it in some classes taught).

· Open communication in the classroom (90% use it in every class taught; 10% use it in most classes taught).

· Connections made to life outside the classroom (30% use it in every class taught; 30% use it in most classes taught; 30% use it in some classes taught; 10% don’t use it).

· Use of student’s native language in the classroom (10% use it in every class taught – language unknown; 40% use it in some classes taught – language unknown; 50% do not use it).

· Use of problem-posing in class (20% use it in every class taught; 40% use it in most classes taught; 30% use it in some classes taught; 10% don’t use it). 

· Contextualized grammar and discrete English skills (70% use it in every class taught; 30% use it in most classes taught).

· Use of metacognitive strategies in class (50% use it in every class taught; 30% use it in most  classes taught; 20% use it in some classes taught).

· “Participatory approach” in which greater social themes are explored in teaching language (30% use it in every class taught; 30% use it in most classes taught; 30% use it in some classes taught; 10% don’t use it).
9. Students enrolled in English courses are making use of the Learning Center, albeit limited.

· 65% of students enrolled in composition courses find the LC to be helpful or somewhat helpful. 25% have never used the LC. (See the SLOAC survey result to Q 19.)

· 37% of students enrolled in composition courses find the reading/writing workshops in the LC to be helpful or somewhat helpful. 51% have never used this service. (See the SLOAC survey result to Q20.)

· 47% of students enrolled in composition courses find the one-on-one tutoring in the LC to be helpful or somewhat helpful. 44% have never used this service. (See the SLOAC survey result to Q21.)

What evidence exists to support the efficacy of this practice?

1. Program review data suggests that students enrolled in the integrated developmental reading and writing course (English 846) persist and succeed at a higher rate than students enrolled in the equivalent but separate reading and writing courses (English and Reading 836).

2. Additional data requested for program review suggests that students enrolled in the developmental reading and writing courses, both separate and integrated, succeed at 13-15% higher in transfer-level composition (English 100) the following semester than students who did not.  

3. Sixteen part and full-time developmental reading/writing faculty completed the BSI survey administered in Fall 2007 identify the instruction that takes place at that level. (See above for specific areas.)

4. Enough students enrolled in composition classes took the survey administered in Spring 2007 for the SLOAC pilot to constitute a reliable data set. (See above for specific findings.)

5. No study has been done with math program at Skyline to compare with to without any of these strategies. Without such a study, hard to know what’s effective and what’s not.

6. Program review student surveys indicate that students feel that teachers are qualified and that the ESOL program is of good quality.

7. Despite evidence of good teaching and student satisfaction, ESOL students still struggle with all of the aspects of language learning that all students struggle with.  Faculty complain that ESOL students are unprepared in content courses.

8. Data show that there is a disparity between ethnicities in the ESOL department.  Hispanics make up the largest percentage of students in the low ESOL levels, yet do not pass as successfully into upper level classes as do their Asian counterparts.  Hispanics by and large also do not test (place) into ESOL 400 at the rate that Asian students do, and their matriculation rates upon entering 400 are slower than their Asian counterparts. 

9. It is not known whether students who test into a class pass it at a more successful rate than students who pass into it.  Anecdotal evidence suggests that pass and matriculation rates are higher than test rates.

What barriers/limitations exist to implementing or enhancing this practice?

1. Due to the flexible flex, faculty have few opportunities for concerted professional development. The English/ Reading department is most likely open to workshops on integrating reading strategies into the developmental classroom, as well as on metacognitive strategies. 

2. To our knowledge, no monies exist to host professional development speakers, such as someone who could train faculty in the WestEd Reading Apprentice program. A trainer from CCSF is trained in leading workshops in the Reading Apprentice program for both English faculty as well as faculty across the disciplines. 

3. Responsibility for basic skills needs to be shouldered by more than English, ESOL, and Math faculty. Reading and writing strategies, active learning strategies, metacognitive strategies, and classroom assessment techniques (CATS) should be integrated across the disciplines. Cal State LA offers one such model, “Project Leap.” (See Zhang’s recommendation about professional development on p.. 41.)

4. Title V regulations seem to have adversely impacted student access to the resources in the Learning Center. Almost 45% of students have never used the one-on-one tutoring or attended the free reading and writing workshops.

5. The Learning Center is insufficiently funded to pay for more tutors.

6. The DSPS Office needs tutors or instruction to address the needs of DSPS students, such as what they have at CCSF. Students are tested for learning disabilities and taught computer programs that compensate for their disability, but no one-on-one tutoring is provided to help them learn strategies to compensate for their disability.

7. Although math faculty do collaborate, there is limited time/resources to organize and create activities and materials. Although some materials exist (eg. algebra text materials, Fundamentals of Math materials) training for how to use them as well as time to create more and organize what we have is limited.
8. ESOL employs all teaching strategies mentioned in the BSI literature review except for one; “Use of the student’s native language in the classroom.”  While all ESOL teachers are trained in general linguistic analysis of many language families, none speaks every language found in our classrooms. There can be up to fifteen or more different languages spoken in each classroom, so using only one or two languages can appear to favor one or two cultures above others.  This creates dissent and disenfranchisement in the ESOL class; therefore, this strategy is not feasible because of its inevitable undemocratic results.  50% of Skyline ESOL teachers stay completely away from using their students’ first language (L1) in class, and others who may speak one of the represented languages typically use it briefly in response to a question.  The L1 might be used, if the teacher is fluent in it, in office hours or in counseling the student.  

9. The ESOL department currently has four levels plus a composition class.  Most students test in at one of two places:  less educated students and older students tend to test into the low levels, and younger students and more educated (or U.S.-educated) students tend to test into the high levels.  This means that higher level students have only one year (one level per semester) to become academically proficient before they are moved into composition and beyond; this has proven untenable.  Many ESL students (the actual number is not yet known) attempt freshman composition many times before passing it.  

10. The integrated nine-hour-per-week ESOL classes have provided more time on task, but have come with challenges as well.  

a. Being integrated, they are supposed to provide instruction in all skills, yet in practice, the skills of listening and speaking are taught passively, not actively, rarely requiring that the student practice language from listening/speaking materials such as tapes, CDs, or DVDs used in class.  This oversight is not intentional, but it exists by default; with so many skills to impart in a single integrated class, there is a limit to how many books one teacher can demand a student purchase, and many teachers are reluctant to force students to purchase four or more books at $40 each for one integrated course.  Instead, teachers adopt books addressing one or two skills and try to make up for the remaining skills through activities in the class.  

b. Due to intense pressures by the English and other campus departments to deliver students with strong writing skills, the necessary time to teach listening and speaking has been passed over in deference to the need for explicit and active teaching of reading, writing, and grammar.  The unfortunate side effect has been, ironically, that students who do not get adequate instruction in listening and speaking are forever weak in their other language skills.  Yet, with a finite amount of time per week and a finite number of texts to expect students to reasonably be able to purchase, the course design stymies the skills of the student. 

c. Another barrier that the integrated courses present is that they are so large that they dominate the department’s FTE allocation, making it difficult for additional courses to be offered.  There is a shortage of ESOL faculty on campus because there are so few ESOL courses being taught; this limits student access to faculty.  Full-time faculty can teach, at most, two classes, while part-time faculty teach only one, so any given faculty member only reaches between 30 and 60 students.   The courses are also difficult to schedule because of their size, and start times are limited to 8:00 or 11:00 in the mornings.

11. Hispanic students fare much less well in ESOL classes than other ethnicities.  More study must be done as to the factors causing this low rate of success.  Hispanic students by and large tend to be older than their Asian counterparts and are more often entrenched in family and work-related duties.  L1 literacy levels seem to vary in this group, evidencing a need for Spanish literacy taught within the college; ESL studies have proven that students who are not literate in their L1 rarely attain literacy in subsequent languages.

12. Lack of dedicated counseling for ESOL students presents a large barrier to their access and success.  Students who do not speak English well are intimidated by the text-intensive web registration and abundance of flyers and brochures in the counseling office.  Many students enter classes solely with the help of a family member and in so doing, never see a counselor.  Because they miss vital information about child care and financial aid, they struggle to pass their classes while maintaining job and family responsibilities.
How might this practice be advanced or expanded upon in the future?

1. Direct BSI/ flex/ professional development/ trustees’ dollars to hire trainers or outside consultants to lead flex workshops, to train a core group of Reading faculty to be trained in West Ed’s Learning Apprentice Program so that we’ll have our own in-house experts, and to compensate faculty across the disciplines to participate in workshops to implement reading and writing across the curriculum. .

2. Integrate courses at the English/Reading 826 level, which precedes the 836/846 level. Support the effort with long-term professional development monies to create the course and accompanying curriculum.

3. Hire more tutors. With additional tutors, tutors could be assigned to specific courses, and they could be in continual touch with the instructors in order to lead group workshops on how to write the essays and prepare for exams. 

4. Provide more support for LD students.  It’s up to DSPS as to what they feel they need, but they may want to consider how to provide specialized tutoring for their students, particularly LD students.  

5. Create flex activities for BS math faculty to share ideas/materials or bring in guest speakers.

6. Provide release time to develop more BS math activities and to make contextual links with other programs on campus.

7. Create storage site for activities (both hard copy and electronic) so that others can adapt them for their class.

8. Allow ESOL to join forces with the Foreign Language department to provide further support in first languages while enhancing the view of ESOL as a foreign language, not just as a basic skill.

9. Add a new level in the ESOL department that will allow students further time on task and extra skill building before proceeding to mainstreamed English classes.  

10. Increase access for ESOL students. It has been shown in the BSI literature review, and ESOL research as well, that students need broad access to courses that address all skills. New separate-skill courses have been created and are in the process of being phased in while older courses are being phased out; the full range of courses is expected by Fall 2008.  The following needs remain: 

a. Training for faculty who are unused to teaching single-skill courses.

b. More FTE that will allow the ESOL department to hire more faculty to implement the changes to come as well as to teach the increased number of courses that are planned.  

c. The creation of listening/speaking language lab for use by both Foreign Language and ESOL departments. 

d. More attention to listening and speaking, including a placement test and a dedicated pedagogical focus to it.

11. Offer literacy in Spanish for undereducated Hispanics who are seeking college degrees.  

12. Provide dedicated counseling for ESL students that will help minimize the backsliding that many students do because of faulty or incomplete information when they register.  Also, designation of tutoring and other support services needs to be handled in one central location that is ESL-friendly.  

13. Support these efforts with research. To gauge effectiveness, research needs to be done in the following areas: 

a.  to measure whether students who pass out of a class and into the next do better than students who test into that same class and pass into the next.  

b. to measure how many ESL students attempt freshman composition multiple times before passing it

c. the effectiveness of an ESL track through English composition

14. Align ESOL courses with English composition courses.  Work has begun in this area.
Planning Matrix for Section D  -  Institutional Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  

	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	
Projected Measure (Benchmark)
	Date for Projected Measure
	
Respons-ibility
	
Budget Request
	
Priority

	
	Professional Development: Hire outside consultants. 


	Professional Development $ committed to requested speakers 


	Expansion
	Spring 2008
	Faculty survey assessing the relative value of professional development
	70% faculty deem the professional development activities as being helpful or improved their instruction for the better


	Spring 2009
	Flex coordinator
	$5000 annually
	

	
	Professional Development: Coordinate structured flex activities. (i.e., campus-wide and departmental coordinated  in-house expert presentations and conference attendee presentations to share what they learned.)


	Professional Development $ committed to requested speakers and to fund expenses for retreats


	Expansion
	Spring 2008
	Faculty survey assessing the relative value of professional development
	70% faculty deem the professional development activities as being helpful or improved their instruction for the better


	Spring 2009
	Flex coordinator
	$3000 annually
	

	
	Curriculum Development: Math 


	Contextualized learning; group activities; problem based learning


	Expansion
	Spring 2008
	Count of Activities Created
	10 in class activities created per semester
	Spring 2009
	Math department Coordinator
	$1500 annually
	

	
	Curriculum Development: ESOL 


	Speaking/listening skills
	Expansion
	Spring 2008
	Count of Activities Created
	10 in class activities created per semester
	Spring 2009
	Designated ESL faculty
	$1500 annually
	

	
	Curriculum Development: Reading 


	Contextualized learning; Reading Apprenticeship
	Expansion
	Spring 2008
	Count of Activities Created
	10 in class activities created per semester
	Spring 2009
	Designated English/Reading Faculty
	$1500 annually
	

	
	Designated counseling trained to work with  ESOL students
	How to be a student; plugging into campus services such as financial aid and childcare


	New
	Fall 2009
	Student Survey

Assessing the relative value of the counseling
	70% of students responding found counseling helpful
	Fall 2010
	Counseling Dean
	$5000 annually
	

	
	Flex workshops for non-basic skills faculty


	Reading and writing strategies, active learning strategies, metacognitive strategies, classroom assessment techniques


	New
	Spring 2009
	Faculty survey assessing the relative value of professional development
	70% faculty deem the professional development activities as being helpful or improved their instruction for the better


	Spring 2010
	Flex Coordinator
	$1000 annually
	

	
	Tutors designated for specific levels


	Tutors lead workshops, study sessions, and one-on-one tutoring for specific courses and instructors; tutor training co-led by faculty with existing trainers


	Expansion
	Spring 2008
	Student Survey

Assessing the relative value of the tutoring
	70% of students responding found tutoring helpful
	Spring 2009
	Learning Center Director
	$5000 annually
	

	
	Fitness Across Curriculum
	Students take a fitness course, reflect on it in an essay for English, analyze data in Math, etc. 


	New
	Pilot in Spring 2008
	Student Survey

Assessing the relative value of the linked PE class
	70% of students responding found physical activity helpful
	Spring 2009
	PE, LA, and SMT Deans
	$2000 annually
	









