Effective Practice D.3: The developmental education program addresses the holistic development of all aspects of the student. Attention is paid to the social and emotional development of students, as well as to their cognitive growth.
According to the literature, effective developmental education programs address the holistic development of the student. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	D.3.1
	In classroom teaching/learning, attention is paid to students’ attitudes and emotions (e.g., self-concept and self-efficacy development) as well as to teaching basic subject skills.
	Gateway
Varies in regular classes

	D.3.2
	Student support services exist to address the external needs 
(e.g., child care, financial assistance, and transportation) of developmental education students.
	Financial Aid

	D.3.3
	Timely interventions occur with students to address emotional, social, or non-academic obstacles that arise, and to prevent student attrition resulting from such circumstances.
	Learning Communities (Instructor + Counselor) Scholar-Athletic, Honors Transfer Program, Puente, ASTEP, Kababayan

	D.3.4
	Formal mechanisms in developmental courses and programs enhance student motivation and engagement to promote learning.
	SLOAC, Cal-PASS, Learning communities

	D.3.5
	College programs promote basic skills students’ social integration into and identification with the college environment.
	Puente Program, STAARS/TRIO


D.3.1

In classroom teaching/learning, attention is paid to students’ attitudes and emotions (e.g., self-concept and self-efficacy development) as well as to teaching basic subject skills.

As applicable, briefly describe how this practice occurs/exists at your institution:

Within the Basic Skills program (Gateway) it’s pretty consistent, each instructor is pretty aware of the need to pay attention to attitudes and emotions.  They have regular meetings, talk to students, etc.  As an institution wide application it is less consistent.  Outside of the Basic program it’s up to the teacher how much time or attention is paid to attitude and emotion or outside school factors.

What evidence exists to support the efficacy of this practice?

Rouche and Snow, 1977, MCabe and Day 1994, Boylan, 2002, Maxwell 1997 all note the need to pay attention to and manage students attitudes and emotions regarding school, homework, attendance and outside influences to achieve retention and improve education.

What barriers/limitations exist to implementing or enhancing this practice?

Institutional limits occur due to the number of trained BSI interested faculty and staff.  We have one counselor, could use more.  The only limits on instructors are those based on the instructors knowledge of the issue, training in observation and intervention and the attitude of the instructor toward observation and intervention.  There is a limitation on the amount of time an instructor is willing to devote.  Training is limited by union requirements to make flex days really flexible with no fixed requirements for certain types of training.

How might this practice be advanced or expanded upon in the future?

1)      Hire more counselors.  This would affect the BSI program directly and is probably the single most important method to increase student use and retention.

2)      Institution wide, have teachers mention the available services several times during the semester.  Students have orientation but that includes a lot of info and they miss some things.  Reinforcing the idea that help exists for all types of issues during the semester would increase participation.
a.       Give hand outs to students with counseling services listed.  Provide these two times during the semester.
b.      Have counselor create a power point slide with services listed.  This slide could be used  a couple of times during the semester.
c.       Hand out and require students to use the calendar.  The services are listed in the calendar.
d.      Send counselor to other classes for a short talk sometime during each semester (may need more counselor to do this for all classes)
e.      Tighten rules on flex days to include required seminar time, move flex to mid week, mid semester to increase participation.
f.        Seminars on students attitude and emotions as they impact school performance.


 


	D.3.3


	Timely interventions occur with students to address emotional, social, or non-academic obstacles that arise, and to prevent student attrition resulting from such circumstances.
	


As applicable, briefly describe how this practice occurs/exists at your institution:

· Happens in the Learning Communities (Instructor + Counselor) Scholar-Athletic, Honors Transfer Program, Puente, ASTEP, Kababayan
What evidence exists to support the efficacy of this practice?

· Learning Communities give students an identity within the college.

· High success rates (Puente over 50% increase in transfer success)

What barriers/limitations exist to implementing or enhancing this practice?

· Need training and incentives for team teaching and specifically how to teach a FYE course. Importance of having training and continuity (apprenticeship to make the program generational). For a program to really have an impact, has to have a history and continuity

· Not enough full-time counselors to adequately address the current student population’s needs.

· Burnout for counselors and teachers if added to existing workload.

How might this practice be advanced or expanded upon in the future?

· Incentives for training for courses LC’s (ASTEP as an example) or a FYE course.

· Umbrella for all LC’s (for incentives, cooperation, awareness and training)

· LC’s should start out at the basic skills level (826 level for Engl. 811 for math)

· Because of the added workload, release time should be mandatory for a Learning Community and LC’s should be taught by FT faculty who have the time to commit to it.

· Coordinated classes for teachers to move progressively through the courses (Longitudinal/vertical alignment)

	D.3.4


	Formal mechanisms in developmental courses and programs enhance student motivation and engagement to promote learning..
	


As applicable, briefly describe how this practice occurs/exists at your institution:

· SLOAC, instuitution of SLO’s at the course level. Currently being done in Language Arts with all core courses and will be done eventually for all courses
· Faculty participation in Cal-PASS to better understand the context of students’ previous educational experience.
· Some department chairs/deans checking class syllabi and book orders to ensure they correspond to course outlines.

· Creating Learning communities at the baseline developmental level using thematic curriculum. 

· Broader expanse of students’ position within the system. (Study Abroad, multicultural components of classes).
What evidence exists to support the efficacy of this practice?

· The preponderance of the literature shows a strong correlation between training and teacher efficacy.  Dirkx and Prenger, (1997), Minow, M. L. (2001), Grant, C. A., & Secada, W. G. (1990), Sanders (1999), O’Neil (2003).

· Alignment of curriculum and understanding of the contextual processes in which learning occurs (“an integrated methodology for effectively aligned development activities within universities”) best serve students. John Cowan, Judith W. George and Andrea Pinheiro-Torres (2004) 

· Students who learn curriculum in a thoughtful, contextualized manner, retain the information and succeed a t a much higher rate. Baxter (1999)

· Active, formalized  steps that focus on how best to serve in coming students serve those students by allowing the administration to better understand what helps and what hinders students’ success. Sengupta and Jepsen (2006).
What barriers/limitations exist to implementing or enhancing this practice?

· Budget (We have a limited one for conference fees, but usually does not cover accommodations and transportation).

· While the majority of faculty are interested, keen even, to further their knowledge in the field, the constraints of their workload often preclude them from participating.

· Coordination efforts. Who would be the liaison, the organizer of the training?  Under which department would that person work, and would she be the same person for all events?

How might this practice be advanced or expanded upon in the future?

· Using value-added, yet free, resources (Cal-PASS, experienced teachers, teaching circles, course-level expert groups, brown bag “workshop” lunches, etc..)
	D.3.5


	College programs promote basic skills students’ social integration into and identification with the college environment.
	


As applicable, briefly describe how this practice occurs/exists at your institution:

· Puente Program webpage housing photos of past members their accomplishments
· Skyline Stars: Transfer Hall of Fame webpage on the Transfer Opportunity Center website. Distinguished alumni have formal portraits photographed against a blue background and these images are subsequently posted on the webpage along with a short bio.

What evidence exists to support the efficacy of this practice?

· Web hits to page. 

· Muraskin (1998) cites the importance of extensive student service contacts as well as targeted participant recruitment. (Students who loiter in the cafeteria are possibly more likely to join a learning community)

· Based on Lave (1991), a key component of successful communities of practice is the existence of old timers and a clear trajectory from which newcomers become old timers. (Think of the community of faculty and the process through which an adjunct becomes an associate and eventually full time). For college students, old timers are alumni. Unfortunately, while four year institutions may have extensive alumni contacts, the same is not necessarily the case with community colleges. Thus many students may feel as though they can’t truly identify with their school until they transfer to a four year institution. This disconnect may lead to decrease in motivation and perseverance. 

What barriers/limitations exist to implementing or enhancing this practice?

· Budget

· Vandalism

· Varying levels of faculty/division interest

How might this practice be advanced or expanded upon in the future?
· A glass enclosed bulletin board for LC’s (as well as using to house the Skyline Stars: Transfer Student Hall of Fame. The board would be located prominently in the cafeteria.
Planning Matrix for Section D  -  Institutional Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  


	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	
Projected Measure (Benchmark)
	Date for Projected Measure
	
Respons-ibility
	
Budget Request
	
Priority

	
	D.3.1 Hire a FT Counselor who would be an outreach person to our feeder schools and the community at large, provide teacher training (see below), teach the FYE course as well as be a liaison for our students in basic skills courses. 
	Literature not featured in Review—Webb, Brigman, and Campbell (2005)
	Expansion 
	Fall 2007
	Students who have substantive counseling have been shown to increase their academic achievement scores from between 4-10%
	By having additional counseling staff who avail themselves to our basic skills students, we hope to increase our basic skills (new student) success rates to the college-wide student level .
	Spring 2008
	Counseling and Student Services Alliance
	Salary for a FT Counselor, DOE (and partially offset by increased student retention and success rates)
	1

	
	D.3.4 Increased teacher training for making curriculum most relevant and useful to students (i.e. using multiple learning modalities, use of manipulatives, contextualizing curriculum). 
	Literature not featured in Review— Dirkx and Prenger, (1997), Minow, M. L. (2001), Grant, C. A., & Secada, W. G. (1990), Sanders (1999), O’Neil (2003).
	Expansion
	Spring 2008
	New students currently succeed at around 10% lower than the average student population
	Research shows teacher quality is the greatest indicator of student success. By increasing teacher knowledge/training (hence quality), we hope to cut in half the difference between regular students and new students’ fail rates. (From 10% to 5%).
	Spring 2008
	Department chairs and Deans
	Depends on the type of training (from $0 for teacher-led workshops to $5000 for specialty Critical Thinking or OnCourse type in-service trainings).
	3

	
	D.3.3 First Year Experience course (Equivalent to Counseling 100) or done as a 6-week short course.

	Literature not featured in review—Wallace and Petschauer, (2003), Gardner, J. (1992) (2001)

FYE Committee recommendations
	New
	Fall 2008
	New students currently succeed at around 10% lower than the average student population
	By adding this course, we would like to improve student success rates by 5% (Thus 5% lower than regular population)  
	Fall 2008
	Counseling and student services
	Costs offset by FTE increase?
	2

	
	D.3.5 A glass enclosed bulletin board for LC’s (as well as using to house the Skyline Stars: Transfer Student Hall of Fame. The board would be located prominently in the cafeteria.

	Literature Review Muraskin (1998)

Literature not featured in review

(Lave 1991)
	New/Expansion
	Spring 2008
	Rise in applications for LC’s and/or in membership of student organizations. Rise in transfer center attendance
	1% increase in  retention
	Spring 2008
	Facilities and Various Heads of Learning Communities
	$233-$759(Depending on the size of the board)
	4









