Effective Practice D.4: Culturally Responsive Teaching theory and practices are applied to all aspects of the developmental instructional programs and services.
Culturally Responsive Teaching theory and practice articulates basic principles and pedagogical strategies designed to enhance learning among all students, regardless of the students’ ethnic, socioeconomic, or educational backgrounds. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	D.4.1
	Instructional content and pedagogy capitalize on perspectives and life experiences of students from diverse backgrounds.


	Institution-wide

	D.4.2
	Developmental instruction communicates high expectations, engages students in critical dialogue regarding cultural conflicts, and establishes compatible sociocultural contexts for group learning.


	Institution-wide

	D.4.3
	Developmental instruction reflects cultural sensitivity and culturally mediated instruction, (e.g., the way communication and learning takes place in students’ cultures).
	Learning Communities with Developmental Instruction:  Puente, ASTEP, Kababayan, Women In Transition, Scholar Athletes, Gateway, Hermanos




As applicable, briefly describe how this practice occurs/exists at your institution:

Learning communities, a successful part of our curriculum, consist of two or more classes designed to be taken together with the same group of students and taught by the same instructor. Their purpose is to develop among teachers and students a “community” of scholars who can support each other as they grow academically and emotionally. At Skyline College, learning communities with classes in basic skills include:

· Puente (Spanish for “bridge”)

· ASTEP Program (African American Success Through Excellence and Persistence)

· Kababayan Program (Filipino for “countryman”)

· Scholar Athletes

· Women In Transition

· Gateway 

· Hermanos Program

These learning communities are culturally specific, sharing not only a commonality in  race and/or ethnicity, but also a commonality in ideas and values.  These classes are thematically linked and work in conjunction with each other.  In addition, the pedagogy used in these courses will transfer to other courses as well since the requirements in a learning community class are the same as its non-learning community equivalent. 

In addition, within the last 10 years, some of the coordinators of these learning communities have participated in professional opportunities which facilitate cross-cultural or culturally specific teaching, such as:

· Puente Summer Institute

· Puente English Component Training

· Great Teachers Seminar 

· Museum of Tolerance (MOT) 

· MATESOL (Masters in Teaching English to Speakers of Other Languages) Conference
· Filipino American National Historical Society 

· California Reading Association

· English Council of the California Two-Year Colleges

· Filipino American Educators Association Conference

· Asian Pacific Americans in Higher Education

· Welcome Home Project (a curriculum that prepares medical professionals from other countries to work in the American medical system)
What evidence exists to support the efficacy of this practice?

Learning community classes use specific, culturally appropriate and relevant readings and materials to explore cultures in a variety of ways, such as looking at both the history of and the current issues facing their respective communities.  Issues include questions of self and identity, definitions of community, ideas about representation, shared life experiences growing up in America, notions of gender, as well as immigrant coping strategies such as accommodation, acculturation, and assimilation. Materials in courses such as the Gateway Program (which focuses on preparing students for biotech industry jobs) also address some of the practical needs of more career-oriented students, such as promoting tolerance of diversity in the workplace. 

The pedagogy in the learning communities is generally student-centered, with a focus on small group and cooperative learning techniques such as small group discussions, in-class collaborative assignments and quizzes, regular “check-ins,” and out-of-class group projects and presentations. Within the English courses in particular, since the same instructor teaches all levels of courses within the community, and an in-class counselor is present at most (if not all) of the class meetings, basic skills students in these learning communities receive plenty of additional help, assistance, and guidance in overcoming the many obstacles they face in becoming academics as well as professionals. 

As a result, some of our learning communities have a higher success rate than other classes. The 2007  English Program Review Study presents the following breakdown: 

	SUCCESS RATES OF LEARNING COMMUNITIES

	
	All Students
	ASTEP
	Puente
	Kababayan
	Scholar Athletes
	WIT

	2003-2004
	69 %
	67 %
	71 %
	77 %
	n/a
	68 %

	2004-2005
	69 %
	68 %
	80 %
	63 %
	n/a
	38 %

	2005-2006
	68 %
	48 %
	65 %
	76 %
	85 %
	58 %


Those who continue and complete their Basic Skills class (English 846) in the learning communities also tend to do better in the learning communities’ English 100:

	SUCCESS RATES IN LEARNING COMMUNITIES’ ENGLISH 100s (2001-2006) 

	
	ASTEP 
	Puente
	Kababayan
	Scholar Athlete
	WIT

	African American
	45%**
	91%
	100%
	71%
	67%

	Asian
	74%*
	84%
	68%**
	100%
	41%

	Filipino
	77%
	58%**
	70%*
	
	46%

	Hispanic
	77%
	79%*
	100%
	70%**
	42%**

	White
	54%
	59%
	50%
	82%*
	70%*


*constitute the majority of enrollees             **constitutes the second highest

What barriers/limitations exist to implementing or enhancing this practice?

· Making sure that the content is relevant and respectful to students who are not of a certain race and/or ethnicity (in specific learning communities) and of the dominant culture (in all other courses)

· Instructors’ assumptions of a common culture

· Ensuring that the curriculum is inclusive of all students within a given class

· Lack of materials on culturally relevant topics and in forms appropriate for college 

· Securing enough appropriate materials which compliment teaching goals

· Students’ reluctance to talk about themselves

· Funding and resources — particularly more instructors — to meet the needs of the learning community populations

· Students are being prepared for a specific vocational goal, so much of the material is culturally neutral
How might this practice be advanced or expanded upon in the future?

· Having more events that encourage more bonding between all the learning communities on campus, ones that students do not feel as if they need to “belong” to the focus of that community in order to participate

· Developing more high school outreach strategies for other underrepresented student groups, such as males in general, African Americans, Native Americans, lower socioeconomic groups, Generation 1.5 students, as well as students who are the first in their family to attend college (which would probably be most of the aforementioned demographics)
· Having a place on campus for students to be able to “house” their groups in a way that is inclusive of all groups as well as possible incoming groups

· Building up and strengthening current practices within the learning communities

· Creating a VESOL or Vocational ESOL component to address the needs of ESOL learners and expand the pool of potential students

· Setting aside specific meetings when all instructors in each of the respective learning communities can meet to exchange ideas and concerns as well as create jointly designed lesson plans
· Developing Supplemental Instruction components within each learning community, which can be facilitated by tutors or instructional aides in the Learning Center or “master students” who have already taken the developmental courses in the respective learning communities.  Supplemental Instruction facilitators and tutors would:

· Meet with the instructors to go over the upcoming lesson plans and make sure they match the SI lesson plans

· Attend all learning community courses, participate in class discussion, join group activities, read all assigned material and worksheets, document all upcoming homework assignments, and model effective student strategies in class

· Meet with students for a 1-hour S.I. session directly after class, twice a week, to review class information, and address specific student concerns

· Be available for individual and small-group tutoring in The Learning Center

· Creating a “Learning Communities Coordinator” position, a classified staff person who would be responsible for:

· on-site recruiting of students from otherwise underserved high schools and community sites where the population is a good match for one of our LCs

· gathering information in high schools and community organizations about LCs that we do not yet offer that would attract and sustain student enrollment

· supporting LCs in scheduling, locating classrooms, building and sustaining enrollment, organizing field trips, arranging guest speakers/lecturers/performers, arranging LC-specific academic support services

· implementing service learning components, including training and coordinating peer mentors, coordinating participation of successful LC students in recruitment and academic support

· proctor an LC student action committee meeting that will gather student volunteers from the LCs to serve as liaisons to direct student concerns and interests of LC members.

· assisting faculty and counselors in providing coherence among LCs, including facilitating assessment cycle for SLOs, assisting in cross-LC instruction, events, and use of college resources, and avoiding unnecessary redundancy

· researching and compiling statistical, narrative, demographic, and other data for special reports to track program participation

· liaison between The Learning Center, LC program participants, and various instructional departments

· coordinating the development of a Learning Communities page on the college website that would allow students to learn about LC options and facilitate communication between and among students participating in learning communities.

· facilitate calendar coordination, sharing of successful practices, and LC advisor meetings to promote LC collaboration and resource sharing

Planning Matrix for Section D  -  Institutional Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice’s number followed by “local.”  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  
	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	
Projected Measure (Benchmark)
	Date for Projected Measure
	
Responsibility
	
Budget Request
	
Priority

	Section D

Institutional Practices
	Bring learning communities together for an interdisciplinary career night. This would include having students from each learning community invite speakers to the event. 


	D.4.1

D.4.2
	Expansion
	Spring 2008
	Current retention rates of all the learning communities as provided by the Office of Planning, Research & Institutional Effectiveness
	An increase in the retention rates of students  in the learning communities

A measurement of successful career placement through the Gateway Program

An increase in the transfer rate to 4-year universities and to specialized training programs


	Spring 2009
	Learning Community Coordinators, Faculty or Staff Coordinator (to be hired) 
	$3,000 stipend for coordinator

$5,000 for food, audio/ visual materials and  advertis-ing
	High

	
	Develop Supplemental Instruction components within each learning community, which can be facilitated by tutors or instructional aides in the Learning Center or “master students” who have already taken the developmental courses in the respective learning communities.


	D.4.1

D.4.2

D.4.3
	New
	Fall

2008
	Current retention rates of all the learning communities as provided by the Office of Planning, Research & Institutional Effectiveness
	An increase in the retention and persistence rates of students in the learning communities

A measurement of successful career placement through the Gateway Program

An increase in the transfer rate to 4- year universities and to specialized training programs


	Fall 2009
	Departmental Deans, LC Coordinators, Student Tutors
	7 tutors at $10/hour, 10 hours/ week, 

18 weeks/ semester, 2 semesters per academic year = $25,200 
	High

	
	Creating a “Learning Communities Coordinator” position, a classified staff person who would be responsible for on-site recruiting of high school students, assisting faculty and counselors in providing coherence among LCs, and facilitate calendar  coordination, sharing of successful practices, and LC advisor meetings to promote LC collaboration and resource sharing, among other duties.


	D.4.1

D.4.2

D.4.3
	New
	Fall 2008
	None
	Increase in student population within learning communities

More organization and coordination between learning communities of pedagogy as well as out-of-class activities and events
	Fall 2009
	Departmental Deans, LC Coordinators, Vice President of Student Services, Counseling Department
	$45,000
	High








