Effective Practice D.7: Programs align entry/exit skills among levels and link course content to college-level performance requirements.
Research confirms that developmental education courses are most effective when regular efforts are made to ensure consistency between developmental education course exit standards and college-level course entry standards. 

The following strategies were cited in the literature review as promoting this effective practice. Determine the extent to which your institution uses these strategies by completing the table below. Specify ALL levels at which the strategy exists/occurs by listing the programs and/or departments which employ the strategy. If the strategy is employed consistently throughout the institution, indicate “institution-wide.” If the strategy is not currently employed by your institution, simply indicate “does not occur.” 

	
	Strategies Related to Effective Practice
	Where Strategies Occur

	D.7.1
	Developmental education course entry/exit standards are regularly reviewed and revised as needed.
	Math

ESOL

English

	D.7.2
	The entire trajectory of developmental course sequences (including entry by placement instruments) is periodically reviewed and aligned to ensure appropriate student progression through sequential levels.
	Math

ESOL

English

	D.7.3
	A systemic approach exists within disciplines to align developmental education course content and pedagogy to degree-applicable and transfer-level course content.
	Does not occur


As applicable, briefly describe how this practice occurs/exists at your institution:

The Math, English, and ESOL  departments review their courses regularly during the program review cycle.  Also, when placement tests are validated, these courses’ entry and exit standards are examined closely.  The LSKL courses are standalone and do not have entry or exit requirements.

What evidence exists to support the efficacy of this practice?

The Math and ESOL departments do review the entire trajectory of developmental course sequences periodically as required by state law.  The Accreditation Report of 2006 confirms that the college meets this need.  The LSKL courses are not in a trajectory and are each standalone.

What barriers/limitations exist to implementing or enhancing this practice?

1. While it is mandatory to review courses periodically, there is no policy or procedure that engages all basic skills departments in a systemic evaluation of how well they are linked to degree-applicable or transfer-level courses.  Rather, the process is more informal; faculty hold meetings and discussions raised by perceptions of student success or access issues, and modifications are made as needed.  For example, the ESOL department is presently engaged in discussions regarding alignment with courses in the English department; these discussions are entirely informal, but are part of the Language Arts Division’s desire to improve student success. 

2. A systemic review approach would require more time and dollars for the research office to gather data that would be more informative than the anecdotal data that faculty are usually motivated to act upon.  Furthermore, such an approach would need to be evaluated for effectiveness, and this data would provide a basis for evaluation.

3. There are also no department chairs or coordinators of each department at Skyline College; each department is dependent upon a dean who serves all departments in his/her division.  The business of systemic articulation is one that requires intimate knowledge by the content experts.  A chair or coordinator could devote time specifically to articulation and tracking of student success trends throughout the program and could best analyze how basic skills courses can flow seamlessly into college-level courses.

How might this practice be advanced or expanded upon in the future?

1. More funding for the research office to provide deeper studies of cohorts of students who struggle in basic skills classes.

2. Develop faculty and staff training to address needs of cohorts identified as struggling in basic skills classes.  

3. Creation of a department coordinator or senior content expert position in all departments that address basic skills.

Planning Matrix for Section D  -  Institutional Practices

For each planned action, indicate which effective practice and strategy it is related to; if the strategy is a local one, not identified in the literature, then indicate the effective practice's number followed by "local."  Indicate whether the action is new, a change (substantially altering a program or practice in order to be more effective), or an expansion (expanding an existing program or practice to meet the needs of a greater number of students and/or employees).  

	Section
	Planned Action
	Effective Practice and Strategy
	New, Change, or Expansion
	Start Date
	Current Measure of Effectiveness (Baseline)
	
Projected Measure (Benchmark)
	Date for Projected Measure
	
Respons-ibility
	
Budget Request
	
Priority

	Section D

Institutional Practices
	
	
	
	
	
	
	
	
	
	

	
	Work with research office to provide deeper studies of cohorts of students who struggle in basic skills classes.
	Aligning entry/exit skills and linking course content with college-level performance requirements.
	Expansion
	Fall 2008
	None
	Identify several cohorts of students who struggle in basic skills classes.
	Spring 2009
	Research office, basic skills departments
	$8,000
	High

	
	Develop faculty and staff training to address needs of cohorts identified as struggling in basic skills classes.  
	Aligning entry/exit skills and linking course content with college-level performance requirements.
	New
	Fall 2009
	None
	The college hopes to improve success rates of identified cohorts of students by up to 10%.
	Spring 2010
	Deans of basic skills divisions, professional development
	$3000
	High

	
	Creation of a department coordinator or senior content expert position in all departments that address basic skills.  3-4hrs/wk x 18wks x 4 content fields = $20,000  
	Aligning entry/exit skills and linking course content with college-level performance requirements.
	New
	Fall 2008
	None
	The college hopes to improve success rates of identified cohorts of students by up to 10%.
	Fall 2009, and

Fall 2010
	Department chairs or content experts, deans
	$20,000
	High

	
	
	
	
	
	
	
	
	
	
	








