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Poor Fair Satisfactory Excellent Score
Characteristic B 5 5 " B
Texture Cookie 1s overcooked | Cookie is fully cooked | Cookie 15 crisp on the | Cookie is crispy on
or undercooked. but only crisp or only | outside and chewy on | the outside; chewy
chewy the inside on the inside; moist
but not greasy
Appearance ‘Cookie 1s broken or | Cookie is golden Cookie is whole, Cookie is whole,
burnt or raw or brown and less than | golden brown, 2-4” in | golden brown, 4" in
contains no visble | 2" in diameter diameter with at least | diameter with at least
chips 4 visible chocolate | 4 visible chips;
chips thicker in the center
and thinner on the
edges, uniquely
shaped
Taste Cookie is stale, salty, | Cookie is semi-fresh | Cookie 1s fresh with a | Cookie s oven fresh
and dry; chocolate | with a buttery flavor | sweet, buttery flavor; | with a sweet, rich
chips are tasteless | and a chocolate flavor | a real chocolate taste | buttery flavor; a real
with bland flavored complements the chocolate taste in
dough rich, flavored dough | each bite
complements the
rich, flavored dough
Contents Cookie has no Cookie has a few (1- | Cookie has 3 50:50 | Cookie has a 50:50
chocolate chips or no | 2) chocolate chips | dough-to-chip ratio; | dough-to-chip ratio;
distinguishable chocolate chips are | chocolate chips are
chocolate chips standard, commercial | large chocolate chips
morsel size and of the highest
quality
Smell Cookie smells bumt | Cookie has a buttery | Cookie smells ich, | Cookie has a rich,

or unpleasant or has
no smell at all from

any distance

or chocolaty odor
when held near the
nose

chocolaty and buttery
when held at an

arm's length

buttery, chocolaty
smell from 6 feet

away; smell makes
your mouth water
and want a cookie

Total Score
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Total Score:
	


	Structure Matrix of Factor Analyzed Goal Scale

	 
	Component

	
	1
	2
	3
	4

	1. I have identified at least one area of interest that I would like to pursue in my education.
	0.606
	0.429
	0.705
	0.137

	2. I have decided on an academic major.
	0.508
	0.359
	0.833
	0.334

	3. For my major or academic goal, I know the list of courses that I need to take.
	0.806
	0.440
	0.616
	0.381

	4. I have worked with a college counselor to develop a plan listing the courses I need for my lower division course work.
	0.810
	0.436
	0.468
	0.242

	5. I am aware of the steps it will take for me to complete my highest academic goal.
	0.813
	0.528
	0.513
	0.206

	6. I am clear about how long it will take for me to complete my education to meet my final academic goal.
	0.860
	0.494
	0.430
	0.339

	7. I am pretty sure about the amount of time it will take me to complete all of my lower division (freshman and sophomore) course work.
	0.868
	0.494
	0.380
	0.368

	8. I know how many and the specific classes I will need to take each semester to complete my academic goal.
	0.841
	0.518
	0.596
	0.332

	9. All in all, I am set with a clear academic plan toward completing my educational goal.
	0.799
	0.514
	0.690
	0.420

	10. I have a pretty good idea of the college to which I plan to transfer.
	0.440
	0.372
	0.385
	0.884

	11. I have at least one alternative college in mind just in case I'm not accepted into the college or university to which I most want to transfer and attend.
	0.354
	0.465
	0.278
	0.860

	12. I am sure about what I want to do for my occupation.
	0.428
	0.564
	0.809
	0.324

	13. I have several career options in mind for myself.
	0.372
	0.510
	0.355
	0.115

	14. I've thought about the type of work environment that I desire for my career.
	0.536
	0.693
	0.591
	0.237

	15. I know the most important skills needed for at least one of the careers I have in mind.
	0.576
	0.699
	0.711
	0.166

	16. I have a pretty good idea of the college degree requirements for the career I have in mind.
	0.664
	0.644
	0.732
	0.324

	17. I am familiar with the daily work routine for people working in my desired career.
	0.567
	0.809
	0.504
	0.342

	18. I know the approximate salary range for at least one of my occupational choices.
	0.327
	0.781
	0.459
	0.424

	19. I know the steps that I need to take to enter the career of my choice.
	0.634
	0.794
	0.562
	0.374

	20. I know the typical working hours for at least one of my career choices.
	0.422
	0.830
	0.526
	0.411

	21. I know what a curriculum vitae or resume is.
	0.610
	0.711
	0.175
	0.198

	22. I know how to make curriculum vitae or resume of my own.
	0.502
	0.721
	0.095
	0.341

	23. I have spoken with or heard a talk given by someone about the career I want to have.
	0.304
	0.718
	0.373
	0.244

	Extraction Method: Principal Component Analysis. 
 Rotation Method: Promax with Kaiser Normalization.


THE FOCUS GROUP PROCESS

The focus group process can be divided into four interrelated phases: 

· Research & Planning

· Implementation 

· Write-up of findings

· Review/discussion of findings

The most critical step is probably research & planning.  The more thought that is put into this initial phase, the better the quality of the rest of the process and the more useful the findings. 

The following describes each phase in some detail:

Research & Planning

· Convene a meeting btw those who will be using (or have a special interest in) the focus group findings and the research team
· Identify and come to preliminary agreement on focus group purpose and objectives (this often requires that you go back to review the purpose of the original/’mother” project which led to the perceived need for focus groups) 

· Develop a purpose and objectives statement

· Identify key-informants, people who have the best possible perspective(s) on the focus group subject (this often includes representatives of the population(s) you will have in the focus group(s)) – you often want to get multiple perspectives

· Interview or conduct meetings with the key-informants (another source to consult would be those who have developed best-practices in the area of interest)

· Review and possibly revise the purpose and objectives statement based on the additional information that has been collected. 

· If changes were made, write up, circulate and get final sign-off on revised purpose and objective statements

· Identify best way to gather required information, given opportunities and constraints (focus groups vs. surveys vs. interviews, etc)

Assuming now that we decided on focus groups as the research tool, the next steps require that you decide:

· What format to use? (do you want one perspective or multiple – such as the trainer and trainee, those who developed the information and those who are trying to use it)

· Who should participate (the key informants are normally good at helping you identify this group) 

· How many focus groups you need/want to conduct

· Where and when to conduct the focus groups (can you piggy-back on other times the potential participants will be gathered in one place)

· The order of the groups (sometimes it is advantageous to conduct focus groups with one type of participant before you do another – this way you can say in the second group “the people who came to the first focus group were all administrators who had participated in the training and THEY SAID......what do YOU think about that?)

· Develop the questions

· Test the questions 

· Develop opening statement(s)—very important as it establishes the tone and comfort level of participants

Implementation

· Conduct the first focus group

· Use the experience and findings to adjust questions and, if necessary, make other changes in the implementation strategy (such as adding one more group, changing the opening statement, trying different ways to make sure people come, etc)

· Conduct other focus groups that are part of the project using again the information gained in each session to make improvements

Documentation/Write-Up 

· Listen to tapes and (if able) use the transcription to study what occurred in each group

· Listen to tapes a second time or use transcription to develop write-up organized by theme or focus group questions

· Write up findings from each focus group

· Analyze findings across the focus groups and develop write-up of all the focus groups that identify differences and similarities between the groups.

Discussion

· Meet with those who commissioned the project to present and discuss the findings (and, if relevant, recommendations)

· Meet with those who are in a position to use the findings to make improvements and discuss findings with them (if they are different from those who commissioned the project – and they often are)

And you are done......

Good Practices in Rubric Development and Use – excerpts from…

Moskal, B. M. & Leydens, J. A. (2000). Scoring rubric development: validity and 
reliability. Practical Assessment, Research & Evaluation, 7(10). Retrieved 
February 23, 2008 from http://PAREonline.net/getvn.asp?
Reliability - Reliability refers to the consistency of assessment scores. For example, on a reliable test, a student would expect to attain the same score regardless of when the student completed the assessment, when the response was scored, and who scored the response. On an unreliable examination, a student's score may vary based on factors that are not related to the purpose of the assessment.

The two forms of reliability that typically are considered in classroom assessment and in rubric development involve rater (or scorer) reliability. Rater reliability generally refers to the consistency of scores that are assigned by two independent raters and that are assigned by the same rater at different points in time. The former is referred to as "interrater reliability" while the latter is referred to as "intrarater reliability."

Interrater Reliability - Interrater reliability refers to the concern that a student's score may vary from rater to rater. Students often criticize exams in which their score appears to be based on the subjective judgment of their instructor. For example, one manner in which to analyze an essay exam is to read through the students' responses and make judgments as to the quality of the students' written products. Without set criteria to guide the rating process, two independent raters may not assign the same score to a given response. Each rater has his or her own evaluation criteria. Scoring rubrics respond to this concern by formalizing the criteria at each score level. The descriptions of the score levels are used to guide the evaluation process. Although scoring rubrics do not completely eliminate variations between raters, a well-designed scoring rubric can reduce the occurrence of these discrepancies.
Intrarater Reliability - Factors that are external to the purpose of the assessment can impact the manner in which a given rater scores student responses. For example, a rater may become fatigued with the scoring process and devote less attention to the analysis over time. Certain responses may receive different scores than they would have had they been scored earlier in the evaluation. A rater's mood on the given day or knowing who a respondent is may also impact the scoring process. A correct response from a failing student may be more critically analyzed than an identical response from a student who is known to perform well. Intrarater reliability refers to each of these situations in which the scoring process of a given rater changes over time. The inconsistencies in the scoring process result from influences that are internal to the rater rather than true differences in student performances. Well-designed scoring rubrics respond to the concern of intrarater reliability by establishing a description of the scoring criteria in advance. Throughout the scoring process, the rater should revisit the established criteria in order to ensure that consistency is maintained.
Reliability Concerns in Rubric Development - Clarifying the scoring rubric is likely to improve both interrater and intrarater reliability. A scoring rubric with well-defined score categories should assist in maintaining consistent scoring regardless of who the rater is or when the rating is completed. The following questions may be used to evaluate the clarity of a given rubric: 1) Are the scoring categories well defined? 2) Are the differences between the score categories clear? And 3) Would two independent raters arrive at the same score for a given response based on the scoring rubric? If the answer to any of these questions is "no", then the unclear score categories should be revised.
One method of further clarifying a scoring rubric is through the use of anchor papers. Anchor papers are a set of scored responses that illustrate the nuances of the scoring rubric. A given rater may refer to the anchor papers throughout the scoring process to illuminate the differences between the score levels.

After every effort has been made to clarify the scoring categories, other teachers may be asked to use the rubric and the anchor papers to evaluate a sample set of responses. Any discrepancies between the scores that are assigned by the teachers will suggest which components of the scoring rubric require further explanation. Any differences in interpretation should be discussed and appropriate adjustments to the scoring rubric should be negotiated. Although this negotiation process can be time consuming, it can also greatly enhance reliability (Yancey, 1999).

Sometimes during the scoring process, teachers realize that they hold implicit criteria that are not stated in the scoring rubric. Whenever possible, the scoring rubric should be shared with the students in advance in order to allow students the opportunity to construct the response with the intention of providing convincing evidence that they have met the criteria. If the scoring rubric is shared with the students prior to the evaluation, students should not be held accountable for the unstated criteria. Identifying implicit criteria can help the teacher refine the scoring rubric for future assessments.
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