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ECTION ONE:
COLLEGE IMPLEMENTATI ON MODEL

OVERVIEW

This section of the framework provides ——

information on Skyline Col egec”).'s approach to
student learning outcomes and assessment. The gl ‘

mission of Skyline College i® empower and

transform a global community of learneirs.

keeping with that missi on, S lCoytinkioys Digoge Cold egeolds
continuous assessment of student learning e D
outcomes informs key processesl aflocation of

resources. The Skyline College SLOAC process

ensures that assessment at all |éve&surse, \ 3

program, and institutichis integrated through s i

collaborative, collegewide planningand supports

the overallmission, vison, values and goal®f the collegeThe graphic depiction of the model
demonstrates this cycle of continuous feedback. The process describes the flow and
recommended starting points, and the philosophy provides the vision and direction for SLOAC at

Skyline College.



SLOAC PROCESS

The Skyline College procedsr outcomes assessment revolves around continuous dialogue to ensure a
systematic, ongoing cycle duthenticassessment. Such assessment is crucial to the continuous

understanding and improvement of student legrnin

1

Create

Continuous Dialogue 2

Revise Mission-Vision-Values Assess

3

Analyze

Authentic assessmenpromotes continuous improvement by providing necessary evidence to guide
effective decisiormaking at all levels: Classroom/Course level; Programl leneluding Student

Support Servicesand Institutional level. Assessmenie a n s Aithe systematic co
interpretation, and use of i nformation to under st

an ongoing process aimed at wunderstanding and i mp
The central questionsanare continuously assessing are:

1. Upon completing a course/ program/ degree (including utilization of or participation in student
services or special programs/services, e. g., EOPS program), whatwiant students to learn?
How dowe know they havéearned it?
If the assessment results are less than satisfactory, what do we need to refine in order to help them

to learn?



RECOMMENDED STARTING POINTS

For most faculty, the fundamental assessmemtatathecourselevel.
1 Faculty and stafinform students about student learning outcoif®sOs)via syllabi and/or the
course outline of record.
Faculty and staff assess, analyze, and e€8190s at the classrodevel.
Faculty and staff then use classroom evaluation data to revise and refinetiomsafunaterials,
pedagogycurriculum, and/or assessmeas, well as submit resource and staffing requests via the

annual program plannin@R thecompehensive program revieself-studyprocesses

At the program level the process of creating, assessing, analyzing, and revising student learning
outcomes is the responsibility afsitructional departments/divisions and student services.

9 Faculty and staff inform students about program student learning outd®8e©s)via the
College Catalog aridr the College website.

1 Individual faculty and staff, departments, divisions, and the vice presidents of instruction and
student services revise instructional programs and student support services for continuous
improvement of student learning. Generally instructional program Bv®s will be assessed
through analyzing course level assessment results, but other assessment methods such as focus
groups and surveys are options as well.

1 The annual progranplanning comprehensive program reviegelf-study, or Administrative

Leadership and Unit Reviewprocessesinform resource prioritization and allocations and

distribution of human resources.

At the institutional |evel the process of creating, assessing, analyzing, and revising student learning
outcomes is accomplished by collegile, collaboratie planning.
1 Faculty and staff inform students about institutional student learning outcomes via the College
Catalog and the Student Handbook.
1 The Office of Planning, Research & Institutional Effectiveness and other college constituencies

assess ISLOandpublish the subsequent analysis of restaisdiscussion and action by relevant

departments and services.
1 Throughprogram reviewdepartments consider how their respective disciplines or service areas
contribute to studentso6 fulfillment of the | SL


http://www.skylinecollege.edu/annualprogramplanning/index.php
http://www.skylinecollege.edu/programreview/index.php
http://www.skylinecollege.edu/annualprogramplanning/index.php
http://www.skylinecollege.edu/programreview/index.php
http://www.skylinecollege.edu/prie/administrativeleadershipunitreview.php
http://www.skylinecollege.edu/prie/administrativeleadershipunitreview.php
http://skylinecollege.edu/sloac/isloassessments.php
http://skylinecollege.edu/sloac/isloassessmentresults.php
http://www.skylinecollege.edu/programreview/index.php

A MODEL FOR COLL EGE | MPLEMENTATION

The Student Learning Outcomes model represents Ghel | ege 6 s commi t ment
effectiveness,whether at the course, student services, program or institutional levelcyEke of
assessmeris continuous Eachlevel itself begins with planning, continues through implementation and
finally assessment. The assessment process is not completbeintiults are analyzed and acted upon,

if need be The completion of one cycle will have an effect on the processigndl the launch of a
subsequent cycle. It is this type of continuity among all stages of the cycle that helps to build on strengths
or improve weaknesses through a reflection on the cycle as a whole.

There has been much discussion as to the implications of assessments and Racsiltyerefore
extremely importanto notethata College SLOAC Philosophy was forged in 2@8HpendixA + B) and
several outstandin§LOAC resolutionswere approvedy the Academic Senate of Skyline Colldage
2012(Appendix Q:

1. The Academic Senate of Skyline College supports the primary role and responsibility of faculty
in the deelopment and assessment of course, program, and institutional student learning
outcomes;

2. Further, the Academic Senate of Skyline College maintains that the processes established for
assessment of course, program, and institutional student learning ositslomoéd be designed to
empower faculty to improve their professional abilities as educators and to encourage meaningful
collegial dialogue about improving student learning and program effectiveness.

3. The Academic Senate of Skyline College affirms itsstasice to including the results from
assessing student learning outcomes as an aspect of individual faculty evaluations, but rather
should be used for course and program improvement;

4. The Academic Senate of Skyline College will work with the ACCJC ard ather concerned
statewide faculty organizations to ensure that accreditation recommendations do not use student
learning outcomes in any manner that would undermine either local bargaining processes or the
academic freedom of individual faculty members.

Hence, the fundamental premise of the entire SLOAC endeavor is to be a positive, pertinent, and
constructive attribute of Skylinedlege's continual strivinfpr excellence.

t

(



SKYLINE COLLEGE SLOAC IMPLEMENTATION MODEL

Initiation - Revision
The faculty, staff, administrators and others
formulate the SLOs for the College,
for example the creation of the Education
Master Plan.

r==1

Institutional Level

4= =) Relationships

— — — Cycle paths

Implementation

The faculty, staff, administrators and others
strategize and implement plans to achieve and
and assess the SLOs from an institutional
perspective.

Administrative Leadership Unit Review

Initiation - Revision
The College President, Vice Presidents, Deans
and other administrative leaders formulate SL.Os
indicative of leadership which achieves the
College's Mission, Values and Goals.

==

A4

Implementation
The College President, Vice Presidents, Deans
and other administrative leaders strategize and
implement plans to achieve and assess the
SLOs.

Program and Student Support Level

Initiation - Revision

The faculty and staff formulate and
adopt the SLOs for a program, as reflected in
the College Catalog and website.

r==1

¥

Implementation
The faculty and staff implement and assess the
PSLOs, as well as ensure all courses of the
program are aligned with the.PSLOs.

Assessment
The faculty, staff, administrators and others
analyze the results and reconsider the efficacy
of the institutional SLOs and their assessments.

Assessment
The College President, Vice-Presidents, Deans
and other administrative leaders analyze the
results and reconsider the efficacy of the SLOs
and their assessments.

Assessment
The faculty and staff analyze the results
and reconsider the efficacy of the SLOs
and their assessments, completing the cycle.

nd

Initiation - Revision
The faculty and others formulate and adopt
the SLOs for a course, as reflected
in Course Outlines of Record.

Course Level

A4

Implementation
The faculty and others implement and assess
the SLOs via a course's curriculum
and pedagogy, ensuring authentic assessment
measures.

Assessment
The faculty and others analyze the results
and reconsider the efficacy of the SLOs
and their assessments, completing the cycle.

10



Followingisalist hat el abor at 8SLOACImplementationOMbdielhesg respansible for
each level of planning and outcomes assessment and the means through which planning is conducted.

Institutional Level

Initiation - Revision

Instructional Faculty

Library Faculty

Counseling Faculty

Student Services Staff

Administrative Leadership Unit

President's Cabinet

College Governance Council

Instructional Leadership Team

Student Services Leadership Team

College Success Initiativgoordinating Committee
Stewardship for Equity, Equal Employment and Diversity (SEEED) Advisory Committee

Institutional Student Learning Outcomes
Balanced Scorecard Strategies

Educational Master Plan

Strategic Plan

Planning/Budget Calendar Plan

Enroliment Management Plan

Human Resources Plan: Staffing for Student Success
SEEEDStudent Equity Plan

Facilities Plan

Technology Plan

Sustainability Plan

Marketing Plan

Implementation

Instructional Faculty

Library Faculty

Counseling Faculty

Student Services Staff

Administrative Leadership Unit

President's Cabinet

College Governance Council

Instructional Leadership Team

Student Services Leadership Team

College Budget Committee

College Success Initiative Coordinating Committee

Curriculum Comnttee

FTEF Allocation Committee/Classified Staffing

Institutional Planning Committee

Professional Enrichment Development Advisory CommitEteAC) Committee
Stewardship for Equity, Equal Employment and Diversity (SEEED) Advisory Committee
SLOAC Steering Committee

Technology Advisory Committee

11



Assessment

Instructional Faculty

Library Faculty

Counseling Faculty

Student Services Staff

Administrative Leadership Unit

Office of Planning, Research & Institutional Effectiveness
Accreditation Oversight Steering Committee and-Sélidy Teams
College Success Initiative Coordinating Committee

Curriculum Committee

Educational Policy Committee

Institutional Planning Committee

Stewardship for Equity, Equal Employmentabiversity (SEEED) Advisory Committee
SLOAC Steering Committee

Students

Administrative Leadership and Unit Review

Administrative Leadership Unit Level

Initiation - Revision

President

Vice-President of Instruction

Vice-President ofStudent Services

Dean of Admissions and Records

Dean of Counseling, Advising and Matriculation
Dean of Planning and Research

Dean of Business, Education, and Professional Programs Division
Dean of Kinesiology, Athletic & Dance Division

Dean of Language Arts Division

Dean of Science, Math & Technology Division

Dean of Social Science/Creative Arts Division

Coordinatorof the Center for Student Life and Leadership Development
Coordinator of thé&xtended Opportunity Program & Servid@OPS/CARE/Calworks)
Director of Business Services

Director of Financial Aide

Director of the Learning Center

Director of Library Services

Director of Marketing, Communications & Public Relations

Director of Workforce Development Grants &iSices

Director of SparkPaint at Skyline College

Executive Director of the Bay Area Center for International Trade Development

Administrative Leadership and Unit Review

Implementation
(Same as above)

Assessment
(Same as above)

12



Program and Student Support Servicd_evel

Initiation - Revision

Instructional Faculty

Library Faculty

Counseling Faculty

Student Services Staff

GeneraEducation Committee

Honors Transfer Program Steering Committee

Program/ Service Area Student Learning Outcomes
Educational Policies

Annual Program Planning
Comprehensive Program Review

Implementation

Instructional Facuy

Library Faculty

Counseling Faculty

Student Services Staff

Chief Public Safety Officer

Coordinator of the Disability Resources Center
Coordinator of the Honors Transfer Program
Director of the Career Services Center
Director of the Learning Center

Director of the TRIO Program

Director of Health Services

College Governance Council

Instructional Leadership Team

Student Services Leadership Team
Institutional Planning Committee

College Budget Committee
SEEEDStudentEquity Committee

College Success Initiative Coordinating Committee
Curriculum Committee

General Education Committee

Technology Advisory Committee

Assessment

Instructional Faculty

Library Faculty

Counseling Faculty

Student Services Staff

Chief Public Safety Officer

Coordinator of the Disability Resources Center

Coordinator of the Honors Transfer Program and the HTP Steering Committee
Curriculum Committee

Director of the Career Services Center

13



Director of the Learnin@enter

Director of the TRIO Program

Director of Health Services

Office of Planning, Research & Institutional Effectiveness
SEEEDStudent Equity Committee

College Success Initiative Coordinating Committee

Career Technical Education and other Outside AdyiSammittees
General Education Committee

Students

CourselLevel

Initiation - Revision
Instructional Faculty
Counseling Faculty
Student Services Staff

Course Student Learning Outcomes
Course Outlinef RecordSyllabus

Annual Program Planning
Comprehensive Program Review

Implementation
Instructional Faculty
Counseling Faculty
Student Services Staff

Assessment
Instructional Faculty
Counseling Faculty
Student Services Staff
Curriculum Committee
Students

14



ECTION TWO

Student Learning Outcomes

OVERVIEW

This section of the framework provides information 1
onSkyine Col | e ge 6 sreating ftudenia ¢ h e's creae
learning outcomes.

If you are working with existing SLOs or are

Continuous Dialogue

comfortable with SLOs already created, the next step 4 2
is to create an assessment plan for your SLOs.
Information about assessmgpiins can be found in

Section Three 3

Analyze
We begin with

(1) a definition of student learning outcomes and how they affect learning, as well as
(2) the distinctions between objectives and outcomes.
We then offer two di f éseahelpyou virite stedpnt Ibayningsouteomes, a p p r ¢

including worksheets to facilitate this process and a checklist for you to use once they are written.

For those who generated course level outcomes, we provide strategies to strengthen overall
coherence focurricular offerings. On the more immediate level is consideration of whether and how
your assignments align with specific learning outcomes. On the more global level is consideration of

whether and how course student learning outcomes align with tHos® grogram and the

institution.
Not e. Many of the resources i n thisandGalaiot er wer
Co |l | asgyesdginent resourc¥¥e also built upon presentations by Dr. Mary Allen, a consultant in

assessment and accitadion in higher education.



THE SLO ENVIRONMENT

Learning is a complex and reciprogabcess that involves mutual expectations between students and
faculty or staff. How well a student learns is as dependent upon how muctshe iowests in the
process athe conditions for learning created by courses, programs, and institutions. Faculty or staff
expect students to come to learning contexts prepared and committed to learn. Students, in turn,
expect faculty to create effective learning opportasiand environments. They expect us to hold
them to appropriate standards and to help them attain these standards.

The Collegeaims to improve instruction and learning at all levels, as well as to satisfy an important
component of aceditation. To tis end, we havdevelogdand implemergda transparent, flexible,

and sustainable process to assess learniAg. ore aspect of transparencytudent Learning
Outcomes (SLOSs) help to clarify the responsibilities of students, faculty and staff. Thut, fexcll
staff should formulate SLOs at all levels: course, program, and instaltiBarthermore, he
Accrediting Commission for Community and Junior Colleges CQ8Q, our accrediting body,
requires that SLOs be included in course syltableansare resposible for regularly reviewing
course syllabi to ensure that they include SLBsplanations about when and how SLOs will be
assessed as well asompt feedback also enhance learniBgOs that pertain to Student Services
units, such as Counseling or Financial Aid, should be communicated thitmei@follege website

and reinforced through pertinent processes or activities, such as cee&tingent Education Plan or
persisting on to thie goals, whether that bguccessfullycompleting the semester or transferring.
Thus, students should have a better sense of how to work with each other and with the instructor or

staff to achieve these outcomes.

SLOs also are public, transparent, and eomicated to the student. In the classroom they are part of
the course outline of record and the syllabus, and students are reminded of the SLOs throughout the
course. The instructor explains to the students when and howeheimg will be assessed)c

provides students with prompt and periodic feedback.

The College is committed®achi nst ruct or 6 s p-odse thergpwrcsyle, process,e d o m
and material. Examples of these variations are using different textbooks, having different
assigments, or utilizing different methodologies for teaching course mateidalever, the course

content is consistent with the Course Outline of Record and promotes the same outcomes.

16



We adhere to the following resolutions pulled from the Skyline Collegg dee mi ¢ Senat ebds S

2012 resolutions:

1) WHEREAS, the development and assessment of student and program learning outcomes does not
infringe upon Academic Freedom as defined by 1840 Statement of Principles on Academic
Freedom and Tenure with 197@érpretive Commen(@AUP Policy Tenth Edition, 2006

FURTHER RESOLVED, That the Academic Senate of Skyline College will work with the ACCJC
and with other concerned statewide faculty organizations to ensure that accreditation
recommendations do not use student learning outcomes in any manner that would undermine either

local bargaining processes or the academic freedom of individual faculty members.

WHAT ARE STUDENT LEARNING OUTCOMES?

An SLO contains three primary characteristics:

9 States what a learner will be able to do upon successful completion of a course,
program, service, and/or degree or certificate;

1 Is expressed using active verbs, and asch, incorporates any or all of the domains of
learning (cognitive, psychomotor, or affective);

i Is assessable and measurable.

An SLO is a clear statement of what a student will be able to do with what s/he has learned, upon
successfully completing a course, program or service. It describes the assessable and measurable
knowledge, skills, abilities or attitudes that students khattain by the end of a learning process.

The learning process includes any set of college experiences (such as courses, degree programs,
certificate programs, or utilization of or participation in student services or special
programs/services).

Anindi vi dual SLO is formulated using active verbs
Afcompose, 0 and fdAembodyo) t hat may derive from
di scipline specific terminology. eoFor é&kampltepr e
computer systems student may fAdownl oad, 0o and a

SLOs for a particular course or program may incorporate any or all of the following three domains of

17


http://www.aaup.org/report/1940-statement-principles-academic-freedom-and-tenure

learning that were developed by Blooondassify intellectual behavior and learning:

9 cognitive (knowledge and understanding),
1 psychomotor (physical skills and abilities), and

9 affective (attitudes, behaviors, and values).

Refer toAppendix Dfor a fairly comprehensive list of active verbs for the three domains of learning.

Each SLO will be assessed by evaluating appropriate student perfosnmenmeducts (such as

exams, essays, projects, portfolios, demonstrations, performancesprért etc). The student
performances or products being assessed should display evidence that learning has occurred at a
specified level of competency and as a result of completing the course or program. Criteria and
standard8 such as rubriés mayto be esdblished to evaluate the quality of student performances or
products. Developing appropriate methods of assessment as well as clear evaluative criteria is as
important as writing clear SLOs.

OBJECTIVES VS. SLOs

One way to understand the distinction betw®bjectives and SLOs is to understand how they are

related to each other.

Consider the following example from a Skyline developmental English course. What differences do

you note?

Course Objectives

Provide instruction in the following areas:

1 Prewriting activities;
Organization: paragraph and essay unity;
Thesis statements/ topic sentences;
Introductions and conclusions;
Revision, editing, and proofreading strategies;

Sentenceombining;

=A =4 =4 4 4 =9

Various rhetorical modes with an emphasicomparecontrast, classification, persuasion.

18



Course SLO:

Write focused, coherent, waleveloped largely text based essays appropriate to the developmental
level organized into effective paragraphs with major and minor supporting details, which support
clear thesis statement, and demonstrate competence in standard English grammar and usage.

A parallel example from Student Services is from the Health Center. What differences do you note?

Program Obijectives:

1 Promote personal responsibility and studasitadvocacy;
I Raise awareness of services, medical insurance, etc.

1 Increase awareness of community for themselves and others.

Program SLOs:

Articulate (explain) their health care needs to receive appropriate assistance.

Evaluats resources needed to improve physical/mental/ emotional health.

Identify symptoms of substance abuse, eating disorder and/or other addictive/ behaviors and
learn coping strategies;

1 Demonstrate awareness of the global implications of diseases such asabfes| etc.

The courseobjectives make explicit what the teacher will provide to enable students to fulfill the
outcome breaking down the process into manageable stages. The SLO requires students to employ
higher level thinking that integrates the content and activities, mentioned or outlined in the objective.

When articulating student learning outcomes, think of tgepliture. As such, SL@

Are broad in scope and requhigher levelthinking;
Require students ®ynthesizemany discrete skills or areas of content;

Ask students toproduce something- papers, projects, portfolios, demonstrations,
performances, artevk, exams, ete- that applies what they have learned,;

1 Require faculty toevaluate or assessthe product to measure students' achievement or
mastery of the outcomes.

19



On the other hand, objectives are on a more microscopic level, describing discretéoskslisand
content. Think of objectives as the building blocks used to produce whatever is used to demonstrate
mastery of an outcome. Objectives can be practiced and assessed individually, but are usually only a

portion of an overall project or applicatti.

In sum, consider the distinctions described in the following table:

Objectives/ Teacher Outcome(s)/ Student

Objectives describe skills, tools, and/or| Outcome(s) describe overarching product(s) tha
content (nuts and bolts) that enable g students will generate by applying the skills,
student to fulfill the outcome(s). tools, or content.

Objectives may require the use of less Outcome(s) require the use of higher level
sophisticated tasks such as comprehensio thinking such as analysis, synthesis, and
or replication. evaluation i n order [
ability to apply the skills, tools, and/or content in
authentic contexts for learning.

Objectives may be impossible to ess Outcome(s) are assessable; they result in
because they can often be numerous| product(s) that can be observed as a behavio
specific, and detailed. attitude, skill, or discrete usable knowledaysd
can be evaluated against criteria.

SeeAppendixE for an exercise on differentiating between objectives and SLOs.

As you talk to others about SLOs, keep in mind:

1 Each course, classroom, and program has unique factors.
Disciplines have unigue language and culture.

Crossdisciplinary conversations are invaluable.

1
1
1 Ultimately disciplinespecific conversations best define competencies for students.
1 Everyone is a learner when it comes to assessment.

1

As professionals, we are guided by the principles of academic freedom.
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As you write your SLOs, keep the following in mind:

1 Try to limit your SLOs to no more than three since eventually you'll have to assess all of
them.
1 Make sure that the SLO is something that can be assessed or testedr example, be
careful when describn attitudes in a learning outcome. They are hard to assess. Ask
yourself if the attitude is crucial to success in your course or service. Are you satisfied if a
student possesses the knowledge and skills being taught but doesn't have a certain attitude?
Use action verbsSeeAppendixDf or t he action verbs in Bl oomod
Write the SLO in language that a student will understand. SLOs will ultimately be
included on your syllabus and you will explain them to the students. To check for clarity, try

explaining the SLO to a colleague who is NOT in your field. See if he/she understands it.

See Appendk F for the Student Learning Outcomes Checklist to evaluate the quality and

appropriateness of your SLOs.

WRITING SLOsS

Time to get started!

It 6s hel mfmind that SLOKpeoeide dus for a courseno matter who is teaching the
different sectiors, so generally discipline faculty should be in agreement what is core to a.course
Secondly, SLOsvill be assessedis such, he SLOs should be readily observable in what students
do, such as through their written work, exams, labs, presentaitaier performances, or how they
view themselvesfor instancethrough a survey in which they refleoh their competencies or

practices

Two possible approaches to crafting your SLOs include

1. Major_Assignments, Projects, or Tests List all of your major assignments for the course or

service Describewhatthe students are being asked to demonstrate inaghignment

Note that sometimes multiple assignments will have a common SLO. Depending on the number of

outcomes, each sentence should desceach major knowledge, skill, ability attitude that a
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student will have gained by the end of your clagistructors, sedppendix G Student Services
faculty andstaff, seeAppendixl.)

2. Objectives Approach Review the specific objectives of the diig course outline or service.

Categorize them according to the larger purpose that they will serve and tieokjestives to
something students will produa@aking them measurable irgaven context
(Instructors, seAppendixH; Student Servicefaculty andstaff, seeAppendixJ.)

ALIGNING ASSIGNMENTS AND ACTIVITIES WITH STUDENT LEARNING OUTCOMES

Faculty will need to evaluate not only whether assignments align with SLOs for a pacdmuise,
but al so whether the course aligns with other
demonstratedo in terms of pwhethertlemoulseecocedinates withc o me s )

institutional outcomes.

GETTING STARTED

To align assignments and activities with SLOs, this section of the workbook will ask you to consider

the following questions:

1 What are the major assignmentsapers, projeciportfolios, demonstrations, performances,
art work, exams, ete. that measure your outcomes?

1 Which objectives skills, tools, and/or contenthelp students to successfully complete your
major assignments?

9 If students are expected to demonstrate proficiency through an assignment yet have not been

given adequate preparation, change the assignment accordingly.

As you complete these steps, remember that you are focusing on what studers, wik
necessarily what must be covered. &ing this approach, the organizing principle of yoass is
based on what students actually do and how they apply or demonstrate that knowledge, ultimately

leading tomastery of the course outcomes.

22



Step One: Aliocning Major Assignments and Activities with SLOs

Use the Major Assignments Workshé@ppendix K) or a variation of the worksheet to plot which
of the course SLOs the major assignments fulfill. List horizontally the cours®s; $he general
rule of thumb is that there should be no more than three SLOs. Then list vertically the major

assignments that measure your outcome(s). Mark "X" if the assignment addresses the SLO.
Assignments that fulfill multiple SLOs work well for ssssing since they decrease the amount of
student work to collect and evaluate, thus making assessment more efficient. In addition, they tend to

be effective comprehensive learning experiences for students.

Step Two: Questions to Consider After AligningMajor Assignments and Activities with SLOs

Examining whether your assignments align with your SLOs is good classroom practice. To do so,

answer the following questions:

1 Do my assignments provide students with an opportunity to demonstrate their rofgtery
SLOs? Specifically, do any of the assignments fail to satisfy any of the SLOs? Cross out the
assignments that need to be replaced with new assignments that will measure the SLOs.

1 Or conversely, do the SLOs need to be revised to more accuratelst teg purpose(s) of
the assignment(s)? Circle the SLOs that need to be further scrutinized.

1 Do my assignments require that students demonstrate the kinds of knowledge, skills/

abilities, and/or attitudes thhtonsider most central to the cou?se

StepThree: Aligning Related Objectives with Major Assignments

Narrowing your focus to the assignments ttiatalign with your SLOs, identify the resources that
each major assignment requires to be completed. As such, it is important to ask:
1 What are the prese skills, tools and/or content (objectives) that students will need to learn

in order to complete these assignments?
Use the following Activity Alignment WorkshedBAppendix L) or a variation of the worksheet to

plot which of the course SLOs each of the major assignments fulfills as well as the accompanying

classroom activities.
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Step Four: Questions to Consider After Aligning Objectives with Major Assignments and

Activities

Looking at the charts for each of your major gssients and activities, consider the following

guestions:

1 Do my inclass activities, homework assignments, assigned reading and other exercises
provide studentsthe resourcesthey need to successfully complete the assignment?
Specifically, do | provide t necessary skills, tools, and/or content?

1 Do my inclass activities, homework assignments, assigned reading and other exercises
provide students adequaieacticebefore the assignment is graded? If not, which need to be

replaced or modified?

This concept of "practice" is one of the key principles to using SLOs as a means to strengthen your
teaching. The emphasis is on what students can do with what they are learning rather than the
knowledge itself. Exposing them to the course content wililmuting them time to do something

with it before they are evaluated on it will not lead to successful mastery of your course outcomes.

Studentswill need good exposure to the content of your course in order to apply it in an assignment.
However, place @plication at the center of your planning rather than focusing on coverage.
Coverage is a valid concern, but if there's only time for covering content and not applying it, how do
you know that learning is actually taking plade@rhaps you need to rethihkw you are using class

time and how students are first exposed to the content so that there is ample opportunity for skill
demonstration and application. Research shows that students are most likely to retairyiet th

learned if they apply it.

ALIGNING COURSESWITH PROGRAM SLOS
Aligning course SLOs with Program SLOs enables you to assess overall program coherence.
Completing a matrix like the example below ensures that students have been introduced to the

outcome, had formative feedback angonunities for practice, and are finally assessed concerning

successful student learning.
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After writing the Program SLOs, conduct an analysis of where those SLOs are introduced (I),
practiced (P), and demonstrated at the mastery level (D) by ploténg ¢h the matrix. Consider

the following questions afterward. For practice, apply the questions to the following example:

Was each of the outcomes sufficiently introduced?
Did students have enough opportunities to practice before being expected totoEmanns
SLO at the mastery level?
91 Do the outcomes reflect the priorities of the instructors? If not, which outcomes either need

to be more frequently addressed in the curriculum or perhaps deleted altogether?

PROGRAM SLOs

Course PSLO 1 PSLO 2 PSLO 3 PSLO 4
100 I
101 I
102 P P
103
200 P P
229
230 P
280
290 D D

SeeAppendix Mfor a template to align courses with PSLOs.
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MAPPING COURSESLOSTOINSTITUTIONAL SLOSs

INSTITUTIONAL STUDENT
LEARNING OUTCOMES

Graphic designelly Skyline College student Livius Darmawan

An institutional student learning outcome is a knowledge, skill, ability, and/or attitude that students
should attain by the end of their college experience. Here at Skyline, students who camplete
A.A.l A.S. degree and/or transfer preparathould have mastered the following institutional

SLOs: critical thinking, effective commumtion, citizenship, informatioditeracy, and lifelong

wellness.

Mapping coursdevel SLOs with institutional SLOs enableswto identify which courses within

your program may be contributing to student achievement of these outcomes, even if your
di sci pmlpipme@s h di f f és such,fyow may bet dsled t Oparticipate in the
assessment of the ISLOsathyour courses are mapped @onversely, mapping gives us the means

to determine whether our institutional SLOs reflect our priorities as instructors.

To map your course SLOs to ISLQssing TracDat is easiest. But the chart in the appendix is a
stathg point i f youdd | i kpatthe nameseffak of he acowsesain ypur i n t
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program at the top, and identify which SLOs frol
the tabl e. An SLO is fnficesnetorsaliontiefnti ta nids tehsesreerftoir
priority, and students demonstrate that SLO with an assignment, presentation, and/or performance,

ideally one that you evaluate. Leave the space blank if the institutional SLO does not apply.

For programs thataln 6t have courses, such as student servi

the institutional outcomes.

SeeAppendixN for the matrix.

,‘ Effective Communication

@ Critical Thinking

)

Y= Lifelong Wellness

@ Citizenship

,O Information Literacy
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ECTION THREE:
ASSESSMENT PLANNING& IMPLEMENTATION

OVERVIEW
This section describes Skylineﬁs approach

to student learning outcomes assessment Create
at the course, program, student services,

and institutional levels. You will learn

about activities and assignments that

Continuous Dialogue

measure student learning which can be

i . Rewse MISSIOﬂ Vision-Values Assess
applied at edtof those levels. Special
emphasis is given to developing a three
year assessment calendar, asuhg
TracDat to create an assessment plan, ‘ 3
: Analyze

record your resultand action plansand

generate assessment reports.
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WHAT IS ASSESSMENT ?

By assessment we mean "the systematic collection, analysis, interpretation, and use of information to
understand and i mprove teaching and l earningeé.
understanding and improving student learning. It involvekimgaour expectations explicit and public;

setting appropriate criteria and high standards for learning quality; systematically gathering, analyzing,
and interpreting evidence to determine how well performance matches those expectations and standards;
andusing the resulting information to document, e
achieve these goals, assessment must be an ongoing, cyclical process requiring planning, execution,
evaluation, and monitoring on a minimum of four levelsurse, student services, program, and

institutional. F o r a more extensive expl an adfiassassment sesSk y | i

Appendix Q

WHO WILL DO ASSESSMENT?

Skylinebés faculty and staff, in consultation wi:
assessment activities amdentify the core knowledge and skills that our students need to master. The
faculty and staff will likewise develop benchmaiig which student progress can be evaluated. These

will be ongoing processes, open to modification and improvement.

ACTIVITIES AND ASSIGNMENTS THAT M EASURE STUDENT L EARNING

Student learning can be measured directly or indirectly. Balanced assessdlivianlugie both direct and

indirect measures.

1 Direct measuresare methods of collecting information about student learning that require

students to directly display their knowledge, skills, and/or abilities. Direct measures usually

employ a systematic sdgog system, such as a rubric or checkKlist.

i Indirect measureare methods of collecting information about student learning that ask students

to reflect on their learning rather than demonstrate it. Indirect measures often involve collecting
opinions andperceptions from surveys and/or focus groups, as well as gathering pertinent

statistics from department or college records.

On the following two pages youdl |l find a table
assessment often used atthe ur se | evel . I n the appendix to t

tables. The first tableighlights the pros and cons of a variety of direct and indirect measures tiat can



used at one or more levdlappendix B. The second tablprovides a list of possible choices of direct
and indirect measures of student learning at the course, pragtatant services, and institutionavels
(Appendix Q. Although these tables suggest a wideiety of student activities and assignments, they

are not exhaustive lists.

SAMPLES OF DIRECT AND INDIRECT ASSESSMENTMETHODS
AT THE COURSE LEVEL

Assessment Method
Direct Assessment Method Category (i.e. scoring system applied to th
or (i.e. major assignment activity) major assignment or activity)
Indirect e . e '
(NOTE: This is a data entry field on (NOTE: This is a data entry fielg
TracDat) on TracDat)
D Problem solving assignment or 5 Point Analytic Rubric
essay
D Homework Assignment 10 Item Checklist
D Project or Term Paper 5 Point Analytic Rubric
D Performance 3 Point Holistic Rubric
| SeltReflective Survey 25 Item Survey with 7 point Liker
Scale
Observation of dynamics and
conversations using a 3 Point
bl Groupwork Holistic Rubric or 10 point
Checklist
| LC or lab hours attended Total Number of Hours in a
Semester
D Portfolio 3 Point Holistic Rubric
D Essay 15 Point Checklist
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D Quiz/Exam/Final 25 Item multiple choice, true/falsy
or fill-in
Total number or percentage of
I Class/Lecture/Activity Attendanc attendance in a semester
Dorl Outsideof-class activity 5 Point Checklist

ASSESSINGAT THE COURSELEVEL

1) CREATING A THREE -YEAR ASSESSMENT CALENDAR

All active courses should be assessed at regular intervals. Therefore, by the end of spring 2013,
each instructional department should arrange all active courses on -gyaareessessment cgcl

using the template in the append&pperdix R). In essence, 1/6 of all your courses should be
assessed each semester. Your dean will work wi
semester, as well as courses you may want to bank or d&ete.threeyear calendar should be
submitted to participating department faculty members, your Dean, and the Office of Instruction.

Please note that the templateludes a schedule of ISLO assessment in the bottom row. If one of
your courses maps up to a given ISLO, schedule its assessment the same semester as the ISLO
assessmersince you may be asked to participate in its assessmidmnis in one fell swoop,oyu 6 | |

be able to fulfill a ourse level and ISLO assessment.

2) USING TRACDAT TO DEVELOP A COURSEL LEVEL ASSESSM ENT PLAN AND
DOCUMENT RESULTS

Now that you have created a thigar assessment calendar and established SLOs for all active
c our s e sneed yoocrtedtd dn assessment plan for each course. An assessment plan is a
document that lists your SLOs and identifies your assessment methods, scoring methods, and

minimum acceptable performance for each SLO.
Your assessment plan is created by engeiriormation in an online platform called TracDat.

TracDat was purchased by the District in 2010 and serves as the central repository for all the

assessment plans and assessment results of our three colleges. It is designed to facilitate and
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manage allthe phases of the assessment cycle. Each departmeant regsesentative specially

trained on TracDavh o can hel p you <create your assessme

TracDat user guiden the Skyline SLOAC website.

Shown below are the six core elements of a co
complete on TracDat. Answering these core questions in advance will help you move through the

process of creating an assesshpdan:

1.SLO Name

* ashorthand title fo the student learning outcome

2.5L

* whatthe studenis expected to do anal know at the end of the course

3. Assessment Method Category

* the major assignment orctvity thatwill be used forassessmenfe.g. exam
essaypresentation, performancgjrvey, project, etc.)

4. Assessment Method

* adescription of the assignment or activity as well as the scoring method that
will be appliedand used to gather data.g. a rubric, check list, kert <ale,
etc.}- Only a brief description fits direcsl in TracDat, but any detailsy a copy

of the assignment as the students wadd it, may béoaded intothe document
repository. Uploaded documents will be available as hyperlinks on the
assessent report.

If you are using an exam or survey, identify which questions apply to which
SLOs. Similarly, if you are using a rubric, indicate which parts of the rubric
apply to which SLOs.

EXAMPLE:
Final essay scored with analytic rubrigexifically in the areasf aitical

thinking and development.

5. Success Criterion

* the benchmark level of dent achievement thatdgesired- What arethe
performancestandards that determimdnether or not a student hashieved a

given level of knowledge or skill proficiencyHow do you know when atudent
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has achieved the knowledgéills or ability the SLOseeks to impart?

These questionsan be addressed by writingparformance criteria statement
that sgecifies a minimum scorexpected oaccepted for the inteled SLO. Note
that thisstatementnay specifyproficiency levels fothe individual studerds

well as for the assessmentrgae as a whole.

EXAMPLES:

Using a fivepoint analytic rubric, at least 75% of students will earmismimum

of 20 points on the final essay.

Using a four point analyticubric, the class will averag2.5 or greatelin each

category

Using a four level analytic rubric, 75% of students will score atl8astd e gu at e 0
on the thesisprganization,development, and grammauarts of the rubric.

At least 70% of thelass will correctly answer the three common multiple choice
questions hat are embedded in every sectiont¢

6. Schedule

* which semester and year this course wilbbsessed

After you finish completing these core elements for each SLO in your course, you may want to
run a report that compiles all this information into a single assessment Maar course
assessment plan can be generated as a TracDat report which you can print out and/or store as a
file under t he @ Do cSeaAppendiz dfor exariplsmhTracDatdi ¢ © &t .

columno assessment reports.
With your assessment plan written and stored on TracDat, you are now ready to apply your

assessments in the classroom, gather the results, and record them on TracDat. Your department

TracDat representative can help you record your results.
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3) COMPLETING AN ASSESSMENT CYCLE

Drafting SLOs and assessing are only the beginning; the substance in assessing lies primarily in
analyzing the data and crafting an action plan, should students fall below the benchmark
established in the success criteria.

Thus, to complete the assessment cyfolgt, analyze the datwith your colleagues, considering
the following questions

In whichareas did students excel?

What issues and needs were revealed?

How do the results compare to any baseline or benchaaaakpreviously collected?
What insights can you gain from the results?

Did theassessment work, and if not, what needs to be revised?

= =4 -4 -8 -2

SeeAppendix Sfor tips on configuring and analyziragsessment data.

Based on your analysis of the assessment resultsa f t an fAaction plano
what changes to pedagogy or assessment are warrantédy amct additional resources are
needed to implement these changes and otAgarsffective action plashould:

1 Address assessment results;
0 specific actions plans are connected to specific SLOs and assessment results
1 Provide specifics so that it is clear what will take place;
0 aplanincludes what, when, where, & how
1 Inform the next cycle of assessment;
0 your next assessment might measure the effectiveness of your action plan to
impact student learning

SeeAppendix Tfor action plan examples.

TracDat offers action plan options, though the list is hardly exhaustive. Arhengpossibilities
are:

Conduct further assessment;

Use new or revised teaching methods;
Develop new evaluation methods;

Plan purchase of new equipment or supplies;
Make staffing changes;

Engage in professional development;

Revise course sequencepoerequisites;
Review course syllabus or outline.

= =4 -4 —a —a A _—a 9

Any proposed changes in assessment, pedagogy, or plans to request additional resources should
be recorded ofiracDatu nder @A Act i o annullpagramoplarmingddoctinmestthe
comprehensiv@rogram review
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The outcomes assessment model is basedontinuous dialogue among faculty to ensure a
systematic, ongoing cycle of assessment. The cycle is only complete after the results are
documented, analyzed, and potential changes are discussed, recorded, and followed up. After a
cycle has been congikd on a course, the cycle begins again (starting with possibly adjusting the
SLOs themselves). Assessments may be repeated to compare one year to another, or a completely
different assessment method may be chosen.

4) USING TRACDAT TO GENERATE ASSESSMENT RESULTS REPORTS

TracDat has the ability to generate a variety of reports, including assessment results reports for a
particular cour se, sever al cour ses, or an en:
TracDat.) These reports display SLOsra with a summary of assessments results and any
proposed action plans. Having a summary view of assessment results is extremely useful for
record keeping, comparing results over time, and facilitating discussion with your colleagues.
Complete direction$or running reports can be found ¢ime College SLOAC TracDat website
SeeAppendixUf or exampl es -od|l umm@acdade fifmainrt report s

ASSESSINGAT THE PROGRAM/ STUDENT SERVICES LEVEL

All academic programsnd student service areas Skyline have establishe@rogram Student
Learning Outcome$¢PSLO9, which have been recorded on TracDat and published in the College
Catalogand on the website PSLOs are statements (typically fourfewer) that summarize the
essential skills, knowledge and attitudes that a student gains after completing the program. With
PSLOs now established, it is important for faculty to examine how their course level SLOs help
students fulfill the PSLOs.

Assessing PSLOs is done by aliggnand applying course level assessment data to the PSLOs. This
process is known as Arolling upo course | evel
Airolling upo to meppmern,o fhaowl dignedgrpusadeesSyd0ato k . a .
PSLOs on TracDat. This mapping identifies which course level SLOs are central for students to
achieve the PSLOs.

Faculty are able to generate reports on TracDat that show relevant course level assessment results

rolling up to each of the PSLOSThese reports can be used to identify patterns and draw conclusions
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regarding the central question asked by program level assessment: How well are students achieving
PSLOs and how does the program curriculum contribute to student success at the [@ogifam

After faculty analyze and discuss the report, important findings and insights are recorded on TracDat,
thus completing the PSLO assessment cycle.

Programs also have the option of conducting other types of program level assessment in addition to
the rolling up process. For example, some programs may wish to administer an exit survey or
facilitate a focus group with graduates or certificate recipients; evaluate a culminating experience
such as a capstone jact, performance, or portfolio; tabulatiee percentage of students who pass

their boards/ industry certificationstc.

Similarly, student services have established PSlM@sch have been recorded on TracDat and
publishedon the website PSLOs are statements (typically four or fewer) thahraarize the
essential skills, knowledge and attitudes that a studéns gdter utilizing the servicd=aculty and

staff can draw from existing data, surveys, focus groups, and student work to assess the PSLOs; they
may opt todraw from asampleof student work since the student population is more amorphous than

a given class. And to keep a historical reference of student progress, they also will record their

insights in TracDat.

For more examples of program level assessment methods, obpgetidix Q

ASSESSINGAT THE INSTITUTIONAL LEVEL

INSTITUTIONAL STUDENT
LEARNING OUTCOMES
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Graphic designed by Skyline College student Livius Darmawan
Skyline College shaped, adopted, and published in the College Catalog five ISLOs, which are derived
from the AA/AS degree requirements: Effective Communication, Critical Thinking, Information

Literacy, Citizenship, and Lifelong Wellness.

The ISLOs are assessed with a direct and indirect meakchealirect measure involves the use of a

common rubric, which enables faculty to have a common language and criteria around assessment.
Each of he ISLOs is scheduled to be assessed on a given semester, with one to two per academic
year, until each of the five is assessed by faculty across the disciplines. Select faculty whose courses
map up to the ISLO that is scheduled to be assessed that samedige common rubric to evaluate
studentsd work within their disciplinary fr ame
analyzed and discussed by the SLOAC Steering Committee and departments as they complete their
program review. A campugide forum is also held on an annual basis to discuss ISLO assessment

results.

The indirect measure is through the Community College Survey of Student Engagement (CCSSE).
The CCSSE is a tool used to measure how students perform on standards relativierib stu
engagement. The data resulting from this assessment is then analyzed and discussed by the SLOAC

Steering Committee, and various participatory governance committees.
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SLOs and Assessment Glossary

Analytic Scorirg: It is evaluating student work across multipdémensionsof performance rather than
from an overall impressiorélistic scoring. In analytic scoring, individual scores for each dimension are
scored and reported. For example, analytic scoring of a history esigay include scores of the
following dimensions: use of prior knowledge, application of principles, use of original source material to
support a point of view, and composition. An overall impression of quality may be included in analytic
scoring.

Anchor: It is a sample of student work that exemplifies a specific level of performance. Raters use
anchors to score student work, usually comparing student performance to the anchor. For example, if
student work was being scored on a scale-bf there wouldytpically be anchors (previously scored
student work), exemplifying each point on the scale.

Artifacts: They are acollection of papers, projects, documents, etc., which represent your knowledge,
competency, understanding, and achievement of identified gadllearning incomes.

AssessmentAssessment refers to methods used by a faculty member, department, program or institution
to generate and collect data for evaluatbmprocesses, courses, and programs with the ultimate purpose
of evaluating overall educational quality and improving student learning. Results of assessment may
include both quantitative and qualitative data.

Authentic Assessmenfalso known as Performance Based Assessmeiitientic Assessment evaluates
studentsd ability to use their mdtenttmselfoardlgneediend t o
contexts or those that simulate a fgfal context. Designed to allow students to actively demonstrate what
they know rather than recognize or recall answers to questions, for example for a written test.

Benchmark: It is adetailed description of a specific level of student performance expected of students at
particular stages or development levels. Benchmarks are often represented by samples of student work. A
set of benchmarks can be used as "checkpoints" to monitor gsagneard meeting performance goals

within and across levels.

Classroom Assessment Techniques CATs are HAsi mple tools for coll
order toi mp r o \ClssroamAsséssment Techniquasgelo & Cross, 1993, p. 26). CATs are short,

flexible, classroom techniques that provide rapid, informative feedback to improve classroom dynamics
by monitoring |l earning, fhomtthbhessatheat és. p&hep
formative assessment purposes.

ClassroomBased AssessmenClassroorrbased assessment is the formative and summeniateiation

of student learning within a single course. This assessment involves evaluating the curriculum as
designed, taught, and learned. It entails the collection of data aimed at measuring successful learning in
the individual course and improving insttion with a goal to improving learning.

Closing the Loop It involves wsing assessment results to improve student learning through collegial
dialogue informed by the results of the learning outcome assessment. It is part of the continuous cycle of
cdlecting assessment results, evaluating them, using the evaluations to identify actions that will improve
student learning, implementing those actions, and then cycling back to collecting assessment results, etc.

Cohort: It is a group (of students)
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Competence:lt is a combination of skills, ability and knowledge needed to perform a specific task at a
specified criterion.

Criteria: They are gidelines, rules, characteristics, dimensionsthat are used to judge the quality of
student performance. Critarindicate what we value in student responses, products or performances.
They may be holistic, analytic, general, or speciRobricsare based on criteria and define what the
criteria mean and how they are used.

Criterion-Based Assessmentistructors evaluate or score such assessment using a set of criteria to
appraise work. Criterioneferenced evaluation is based on proficiency, not to the performance of other
students or subjective measures such as improvement.

Culture of Evidence:The term culture of evidence refers to an institutional culture that supports and
integrates research, data analysis, evaluation, and planned change as a result of assessment to inform
decisionmaking (Pacheco, 1999). This culture is marked by the geoeratid valuing of quantitative

and qualitative data providing accountability for institutionally defined outcomes (Wright, 1999).

Direct Measures: They are mthods of ollecting information about student learning that require students
to display their knowledge, skills, and/or abilities. Examples are written assignments, classroom
assignments, presentations, test results, projects, recitals, logs, portfolios, arabdépgitions (Leskes,
2002). Direct measures often require a systematic scoring system that employs a rubric.

Embedded AssessmenEmbedded assessment occurs within the regular class or curricular activity,
which encourages students to be motivated amtbrpe to the best of their abilities. Often used for
assessment purposes and classroom assignments that are evaluated to assign students a grade. Individual
guestions on exams can be embedded in numerous classes to provide departmental, program, or
institutional assessment information. An additional benefit to embedded assessment is immediate
feedback on the pedagogy and student needs.

Evidence: They are #ifacts or objects produced that demonstrate and support conclusions, including
data, portfolioss howi ng gr owt h, product s, as opposed to in
then, is obviously related to the questions the college has investigated and it can be replicated, making it
reliable. Good evidence is representative of what isjusbtan isolated case, and it is information upon

which an institution can take action to improve. It is, in short, relevant, verifiable, representative, and
actionableo (ACCJC, 2008, p. 10).

Evidence of Program and Institutional Performancdt is quanttative or qualitative, direct or indirect
data that provides information concerning the extent to which an institution meets the goals it has
established and publicized to its stakeholders.

Equity: It is the extent to which an institution or program achieves a comparable level of outcomes, direct
and indirect, for various groups of enrolled students; the concern for fairness, i.e., that assessments are
free from bias or favoritism. An assessment that rsefiaablesll studentgo show what they know or can

do.

Focus Groups They onsistof participants who might contribute useful information related to student
learning, either through surveys or interviews. Examples of possible focus groups includeed) cu
students; 2) graduating students; 3) alumni; 4) current and perspective employers; 5) supervisors of
students in field experiences. (Suskie)
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Formative AssessmentFormative assessment generates useful feedback for development and
improvement. The purpose is to provide an opportunity to perform and receive guidance (sthsas in
assignments, quizzes, discussion, lab activities, etc.) that will improve or sliiapé performance. See
Summative Assessment, its opposite.

General Education It is the content, skills and learning outcomes expected of students who achieve a
college degree regardless of program or major. This includes both skills in such aretecta® ef
communication, critical thinking, citizenship, information literacy, and lifelong wellness as well as
content knowledge in a spectrum of learning outcomes including the arts, humanities, mathematics,
sciences and social sciences.

Holistic Scoring: It is ascoring process in which a score is based on an overall assessment of a finished
product that is compared to an agregdn standard for that task.

Homegrownor Local AssessmentThis type of assessment is developed and validated for a specific
purpose, course, or function and is usually criterefierenced to promote validity, e.g. a department
placement or exit exam. See Standardized Assessment, its opposite

Indirect AssessmentThey are methods of collecting information about student learning that asks
students (or others) to reflect on their learning rather than deratmitr Indirect measures often involve
collecting opinions and perceptions from surveys, interviews, focus groups, and/or reflective essays, as
well as gathering pertinent statistics from department or college records.

Institutional Assessmentlt is the ongoing process of systematically measuring achievement of the
Enduring Goals established by the College. Results are utilized in the annual planning and resource
allocation cycle to improve institutional effectiveness. (IAPC)

Institutional Learning Outcomes/ General Education Outcomes/ Caempetencies These are the
knowledge, skills, and abilities a student should attain by the end afrse¢@rogram or set of services.

Because GE Outcomes represent a common core of outcomes for students receiving degrees, some but
not al | institutions equate them with | SLOb6s. /
Skyline student will aguire a level of proficiency comparable with the first two years of a baccalaureate
degree in the following five General Education areas: effective communication, critical thinking,
information literacy, citizenship, and lifelong wellness.

Institutional Effectiveness|t is a term used by various components of the institution or the institution
itself to review how effectively goals are achieved.

Likert Scale The Liket scale assignsraumerical value to responses in order to quantify subjective data.
The responses are usually along a continuum such as responses of strongly disagree, disagree, neutral,
agree, or strongly agree and are assigned values suéh as 1

Longitudinal Cohort Analysis It is a form of evaluation or assessment where a particular group (cohort)
is defined on a set of predetermined criteria and followed over time (longitudinal) on one or more
variables.

Metacognition: Metacognition is the act dhinking about one's own thinking and regulating one's own

learning. It involves critical analysis of how decisions are made and vital material is consciously learned
and acted upon.
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Mapping (to PSLOs or ISLOS)It is the process of aligning course lewltcomes with program level

and institutional outcomes makes explicit how students achieve these overarching outcomes within the
classroom and/or while using a student service. The process also enables faculty and staff to identify
potential gaps in curndum and/or services.

Norming: It is the process of educatingtersto evaluate student work and produce dependable scores.
Typically, this process usesichorgo acquaint raters with criteria and scoring rubrics. Open disms
between raters and the trainer help to clasfpring criteriaand performance standardand provide
opportunities for raters to practice applying the rubric to student work. Rater training often includes an
assessment of rater reliability thatenat must pass in order to score actual student work.

Norm-referenced Assessmentt is an assessment where student performance or performances are
compared to a larger group. Usually the larger group or "norm group" is a national sample representing a
wide and diverse cros®ction of students. Students, schools, districts, and even states are compared or
rank-ordered in relation to the norm group. The purpose of a fmefenenced assessment is usually to

sort students and not to measure achievement dsveame criterion of performance.

Objectives:Objectives refer to the specific or discrete course content that students need to meet in order
to pass the <c¢cl ass. Objectives wusually relate t ¢
Objectives are usually more numerous and create a framework for the overarching Student Learning
Outcomes which address synthesizing, evaluating and analyzing many of the objectives.

Placement Testingtt is the process of assessing the basic skills gimsfcies or competencies of entering
college students.

Primary Trait Analysis PTA involves analyzing assignments in order to identify factors or traits that are

to coun in the grading of an assignment and to create a scarinit that the teacher can use in grading

and students can use in fulfilling the assignment (Barbara E. Walvoord and Virginia Johnson Anderson)
After the primary traits a&r identified, specific criteria with performance standards are defined for each

trait. For instance, an essay may have the thesis, development, organization, and grammar as primary
traits. Each of those four traits would then be further delineated as@otwhconsti tutes 0
Afgood, 0 Aaverage, 0 and Anot passing. o

Portfolio: It involvesas y st emati ¢ and organized coll ection of
direct evidence of a student 0s daffftime. It shquld iactutlei e v e m
representative wor k, providing a documentation o
the studentds progress. Portfolios may include

gathered in the fornof a physical collection of materials, videos, ®®Ms, reflective journals, etc.
(http://www.newhorizons.org/strategies/assess/terminology.htm

Program: I n Titl e 5, AProgramod is defined as a cohes
degree. However, in Program Review, colleges often define programs to include student services as well.
As such, a program also may be a cohesive group ofeswr activities that support a common set of
outcomes.

Program Review It is a process of systematic evaluation of multiple variables of effectiveness and
assessment of student learning outcomes of an instructional or student services program.

Prompt: It is ashort statement or question that provides students a purpose for vaitiogised in areas
other than writing.
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Qualitative Data Qualitative data are data collected as descriptive information, such as a narrative or
portfolio. These typesf data, often collected in op@mded questions, feedback surveys, or summary
reports, are more difficult to compare, reproduce, and generalize. They are bulky to store and to report;
however, they can offer insightful information, often providing pa&isblutions or modifications in the

form of feedback. Qualitative data, such as opinions, can be displayed as numerical data by using Likert
scaled responses that assigns a numerical value to each response (e.g. 5 = strongly agree to 1 = strongly
disagre).

Quantitative Data.Quantitative data objectively measures a quantity (i.e. number) such as students'
scores or completion rates. These data are easy to store aagemémy can be generalized and
reproduced but have limited value due to the rigidity of the responses and must be carefully constructed to
be valid.

Reliability: Reliability refers to the reproducibility of results over time or a measure of the consistency
when an assessment tool is used multiple times. In other words, if the same person took a test five times,
the data should be consistent. This refers not only t@depible results from the same participant but

also to repeated scoring by the same or multiple evaluators.

Rubric. A rubric is a set of criteria used to determine swpfor an assignment, performance, or product.
Rubrics may be holistic, providing general guidance with a list ofpttimary traits or analytical,
assigning specific scoring point values to those primary trags @as excellent, 2 as average, 1 as needs
improvement). Descriptors provide standards for judging the work and assigning it to a particular place on
the continuum. A rubric often improves the consistency and accuracy of subjective assessments.

Sampling Sampling is a research method that selects units such as certain groups of students from a
specific population of students being studied, so that by examining the sample, the results can be
generalized to the population from which they were selected wheryone in the population has an

equal change of being selected (i.e. random).

Standardized AssessmenfBhey are asessments developed through a consistent set of procedures for
designing, administering, and scoring. The purpose of standardization is to assure that all students are
assessed under the same conditions so that their scores have the same meaningtaindwerced by

differing conditions.

Student Learning Outcomes (SLOAN SLO is a clear statement of what a student should learn and be
able to demonstrate upa@ompleting a course or program. It describes the assessable and measurable
knowledge, skills, abilities or attitudes that students should attain by the end of a learning process.

Student Self Reflectionit involves sudent ratings of their knowledge, B&kiand attitudes; this can
provide useful indirect evidence of student learning and also helps students develop metacognitive skills
(Suskie, p. 139)

Success CriteriontAl so referred to as the Abenchmark, o t1}
standads that determine whether or not a student has achieved a given level of knowledge or skill
proficiency.

Summative Assessmenf summative assessment is a final deieation ofknowledge, skills, and
abilities. This could be exemplified by exit or licensing exams, senior recitals, or any final evaluation that
is not created to provide feedback for improvement but is used only for final judgments. A midterm exam
may fit in this category if it is the last time the student has an opportunity to be evaluated on specific
material. See Formative assessment, its opposite.
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Validity: It is the extent to which an assessment measures what it is supposed to measure. A valid
standards$ased assessment is aligned with dtemdardsntended to be measured, provides an accurate
and reliable estimate of students' performance relative to the staaoldrid,fair.

Adapted from:

Academic Senate for Ca | BLOoTerminobgy GlossaryuAnResoyrce o | | e g ¢
Local St/ Avivve. asaec.org/papers/sierminologyglossaryresourcdocalsenates-

Community Col |l ege of Al l egheny Countyos NASSEe
http://www.ccac.edu/default.aspg2i149887

UCLAOGS Graduat e School of Educati ono A CR
http://www.cse.ucla.edu/products/glossary.php
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Appendix A:

Skyline Collegebds Student Learning Ou
Philosophy

Skyline College is committed to facilitating student success. One means to fulfill this
mission is through the Student Learning Outcomes Assessment Cycle (SLOAC), which asks
campus constituents to engage in reflective practice. Properly conceived, th&€Sh0OAd be
first and foremost about improving student learning. As such, Skyline stands by the American
Associati on of Hi gher EducatGooond s A s(sAeAsHsEme nfi |
Appendix B, the first principle being that "Assessment is not ath ianitself but a vehicle for
educational improvement."

Skyline is well aware that in any evaluation of student learning, the use of Student
Learning Outcomes (SLOSs) is only one component of a general profile. The Council for Higher
Education (CHEA) Boal of Directors' Statement of Mutual Responsibilities for Student
Learning Outcomes (September 2003) prudently affirms that "judgments about quality are
complex and must be based on a range of factors, including the purposes, resources, processes,
and vale s o f an institutionéln applying these
agencies as well as the institutions and programs they acerdditavoid narrow definitions of
student learning or excessively standardized measures of student aemeVem

Skyline also agrees with the mandate of the Academic Senate of California Community
Colleges that a successful SLOAC must engage faculty and be faculty driven (ASCCC
Resolution 2.01 FO04 "Insistence that SLO Design Originate with Local Facultyd. Th
responsibility for teaching and learning lies primarily with faculty, who are well versed in their
disciplines, invested in student learning, and knowledgeable about the principles of their
respective and professional associations and licensing bodrdeefdre, faculty must play a
central role in developing explicit statements of what students will learn on the course, program,
and institutional levels as well as interpreting and determining the implications of data.
Secondly, the use of SLOs at the aement or individual course level should not be prescriptive
or intrusive on the principle of academic fr
Academic Freedom and Privacy of Students and

The aforementioned is not meant to obviate timportance of collaboration between
faculty, classified staff, administrators, and students to achieve our institutional goals. On the
contrary, Skyline recognizes that the SLOAC "foster[s] wider improvement when representatives
from across the educatiahcommunity [student services staff, other key members of the
college's support system, and students] are involved"” (AAHE assessment principle #6). Clearly
discussion will be enhanced with participation by all parties with a stake in improving student
learning.

Skyline also is committed to institutionalizing the SLOAC. The initiative cannot be
simply an empty exercise in data gathering and reporting. Nor should said data be used to
evaluate individual faculty (AS@RICFrdedosmandut i o
Privacy of Students and Facultyo). Rat her , [
integral part of decision making ranging frame curricular level tahe planning and budget
level. Accordingly, Skyline affirms the AAHE's asse®nt principle #7: "The point of
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assessment is not to gather data and return 'results’: it is a process that starts with the questions of
decisionmakers, that involves them in the gathering and interpreting of data, and that informs
and helps guide contilous improvement.”

The decisions about the development and application of the SLOAC are a collective
responsibility of faculty, administrators, and accrediting agencies. Nonetheless, the responsibility
for the interpretation and local implementation & 8LOAC shall remain within the purview of
individual faculty/ department/ programs or student services units. As such, the SLOAC
initiative will serve as a means to optimize student learning.

Approved in April 2005 by:

Nick Kapp, President,
Academic Senate

Victoria P. Morrow, President

Christine Roumbanis, Gohair
Curriculum Committee

Regina Stanba&itroud, Vice President
of Instruction

Arthur Takayam, Cachair
Curriculum Committee

Judith Redwine, Interim Vice
President of Student Services

Donna Elliott, Presidnt
Classified Council

llka Barcala, President
Associated Students of Skyline College

Karen Wong, SLOAC Chair
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Appendix B:

American Association of Higher Education's (AAHE)
ANine Principles of Good Practice f

1.The assessment of student learning begins with educational valudssessment is not an
end in itself but a vehicle for edu@aal improvement. Its effective practice, then, begins with
and enacts a vision of the kinds of learning we most value for students and strive to help them
achieve. Educational values should drive not evitatwe choose to assess but dieovwe do
so. Where questions about educational mission and values are skipped over, assessment
threatens to be an exercise in measuring what's easy, rather than a process of improving what
we really care about.

2. Assessment is most effective when it reflects an understing of learning as
multidimensional, integrated, and revealed in performance over timelearning is a
complex process. It entails not only what students know but what they can do with what they
know; it involves not only knowledge and abilities but valegtitudes, and habits of mind that
affect both academic success and performance beyond the classroom. Assessment should
reflect these understandings by employing a diverse array of methods, including those that call
for actual performance, using themeoutime so as to reveal change, growth, and increasing
degrees of integration. Such an approach aims for a more complete and accurate picture of
learning, and therefore firmer bases for improving our students' educational experience.

3.Assessment works bestvhen the programs it seeks to improve have clear, explicitly
stated purposes.Assessment is a geatiented process. It entails comparing educational
performance with educational purposes and expectatidghsese derived from the institution's
mission, fom faculty intentions in program and course design, and from knowledge of
students' own goals. Where program purposes lack specificity or agreement, assessment as a
process pushes a campus toward clarity about where to aim and what standards to apply;
as®ssment also prompts attention to where and how program goals will be taught and learned.
Clear, shared, implementable goals are the cornerstone for assessment that is focused and
useful.

4 Assessment requires attention to outcomes but also and equally toet experiences that
lead to those outcomesInformation about outcomes is of high importance; where students
"end up" matters greatly. But to improve outcomes, we need to know about student experience
along the way- about the curricula, teaching, and diaf student effort that lead to particular
outcomes. Assessment can help us understand which students learn best under what conditions;
with such knowledge comes the capacity to improve the whole of their learning.

5.Assessment works best when it isngoing not episodic.Assessment is a process whose
power is cumulative. Though isolated, "est®ot" assessment can be better than none,
improvement is best fostered when assessment entails a linked series of activities undertaken
over time. This may mednacking the process of individual students, or of cohorts of students;
it may mean collecting the same examples of student performance or using the same
instrument semester after semester. The point is to monitor progress toward intended goals in a
spirit of continous improvement. Along the way, the assessment process itself should be
evaluated and refined in light of emerging insights.
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6.Assessment fosters wider improvement when representatives from across the educational
community are involved. Student learning is a campusde responsibility, and assessment is
a way of enacting that responsibility. Thus, while assessment efforts may start small, the aim
over time is to involve people from across the educational community. Faculty play an
espeailly important role, but assessment's questions can't be fully addressed without
participation by studerdffairs educators, librarians, administrators, and students. Assessment
may also involve individuals from beyond the campus (alumni/ae, trusteegyensplwhose
experience can enrich the sense of appropriate aims and standards for learning. Thus
understood, assessment is not a task for small groups of experts but a collaborative activity; its
aim is wider, bettemformed attention to student learnity all parties with a stake in its
improvement.

7.Assessment makes a difference when it begins with issues of use and illuminates questions
that people really care about Assessment recognizes the value of information in the process
of improvement. But tde useful, information must be connected to issues or questions that
people really care about. This implies assessment approaches that produce evidence that
relevant parties will find credible, suggestive, and applicable to decisions that need to be made.
It means thinking in advance about how the information will be used, and by whom. The point
of assessment is not to gather data and return "results”; it is a process that starts with the
guestions of decisiemakers, that involves them in the gathering enterpreting of data, and
that informs and helps guide continuous improvement.

8.Assessment is most likely to lead to improvement when it is part of a larger set of
conditions that promote change.Assessment alone changes little. Its greatest contribution
comes on campuses where the quality of teaching and learning is visibly valued and worked at.
On such campuses, the push to improve educational performance is a visible and primary goal
of leadership; improving the quality of undergraduate education isateéa the institution's
planning, budgeting, and personnel decisions. On such campuses, information about learning
outcomes is seen as an integral part of decision making, and avidly sought.

9.Through assessment, educators meet responsibilities to studerand to the public. There
is a compelling public stake in education. As educators, we have a responsibility to the publics
that support or depend on us to provide information about the ways in which our students meet
goals and expectations. But that rasgbility goes beyond the reporting of such information;
our deeper obligation to ourselves, our students, and socteig to improve. Those to whom
educators are accountable have a corresponding obligation to support such attempts at
improvement.

Authors: Alexander W. Astin; Trudy W. Banta; K. Patricia Cross; Elain&KBhwas; Peter T.
Ewell; Pat Hutchings; Theodore J. Marchese; Kay M. McClenney; Marcia Mentkowski;
Margaret A. Miller; E. Thomas Moran; Barbara D. Wright

This document was developedder the auspices of the AAHE Assessment Forum with support
from the Fund for the Improvement of Postsecondary Education with additional support for
publication and dissemination from the Exxon Education Foundation. Copies may be made
without restriction.
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Appendix C:

Spring 2012 Academic Senate Resolutions

RESOLUTION 1:
Support of Faculty Role and Responsibility in the Development and Use of Student Learning
Outcomes to Improve Student Learning and Program Effectiveness

WHEREAS, The values of Skylin€ollege include a commitment to academic rigor and quality with
relevant, recent, and evolving curriculuxa{ues Statement, 2012017);

WHEREAS, The professional duties andsponsibilities of faculty include evaluation of student
performance and evaluation and revision of courses and proghdmsJontract Appendix D, 2006
2009);

WHEREAS, The Academic Senate for Cali forni a Co.
assessment is a productive activity that can improve teaching practices and thus enhance student
| earni ng, 0 a roddendgagetin SBG develogmeny and dssessment not because it is a
requirement for accreditation but rather because it is good professional practice that can benefit
progr ams a Guding Rrincghlesrfar SLO Agsessment, 2110

WHEREAS, The 2002 Accreditation Standards of ACCJC require that colleges incorporate measurable
student learning outcomes at the course, program, degree and institutional level,

WHEREAS, The asses®nt of learning outcomes is an integral strategy in achieving the College Goals
(Goals and Strategies, 2010 Update

WHEREAS, TheCalifornia Education Code 870902 (b) (Mlakes direct reference
academic senates to assume primary responsibility for making recommendations in the areas o
curriculum and academic standards; 0

WHEREAS, The Academic Senate for California Community Colleges supports the embedding of SLO
assessment in program revieResoluion 9.05, 201

WHEREAS, The Academic Senate of Skyline College maintains the primary, active and essential role of
faculty in articulating and assessing SLOs, and analyzing the data and its implic&liahaQq
Philosophy Statement for Skyline College, 20905

WHEREAS, the development and assessment of student and program learning outcomes does not
infringe upon Academic Freedom as idetl by the1940 Statement of Principles on Academic
Freedom and Tenure with 1970 Interpretive Comm@w®dJP Policy Tenth Edition, 2006

RESOLVED, That the Aademic Senate of Skyline College supports the primary role and responsibility
of faculty in the development and assessment of course, program, and institutional student learning
outcomes;

FURTHER RESOLVED, That the Academic Senate of Skyline College amasnthat the processes
established for assessment of course, program, and institutional student learning outcomes should be
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designed to empower faculty to improve their professional abilities as educators and to encourage
meaningful collegial dialogue abbimproving student learning and program effectiveness.

RESOLUTION 2:
Opposed to the Use of Student Learning Outcome Attainment in Faculty Evaluation

WHEREAS, Standard Ill.A.1.c of thR002 Accreditation Standardst at e s , AFaculty and
responsible for student progress toward achieving stated studenhdeawurtcomes have, as a
component of their evaluati on, effectiveness in

WHEREAS, Varying and conflicting interpretations of Standard Ill.A.1.c have caused concern among
faculty and institutions and have not been clari by t he fAQuestions to
Eval uati ono ACECI Guidt &dvaliating tntiitions, 2011

WHEREAS, The Academic Sate of Skyline College declared that the results from assessing student
l earning outcomes wil/| not be used Apunitively
or r e BBAAG BrameWork Statement of Principles on Assessment)2005

WHEREAS, The Academic Senate for California Comm
for faculty evaluations (Ill.A.1.c) demstrates an egregious disregard for local bargaining authority
and interjects a threatening tone intoThwhat t
Accreditation Standards: Implementation, 2004

WHEREAS, The Academic Senate for California Con
including the attainment of student | earning ol
and declared its intent t oeditatmmr&commenddtiondddOd e At o
student learning outcomes in any manner that would undermine either local bargaining authority or
t he academic freedom o fResoluiichi2.01i 2008a | faculty memb

RESOLVED, That the Academic Senate of Skyline College affirms its resistance to including the results
from assessingtudent learning outcomes as an aspect of individual faculty evaluations, but rather
should be used for course and program improvement;

FURTHER RESOLVED, That the Academic Senate of Skyline College will work with the ACCJC and
with other concerned stat@le faculty organizations to ensure that accreditation recommendations do
not use student learning outcomes in any manner that would undermine either local bargaining
processes or the academic freedom of individual faculty members.
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RESOLUTION 3:
Support for a Meaningful and Sustainable Workload

WHEREAS, Facul tyos pri mary responsibility i S t
economic, academic, and social challenges;

WHEREAS, Faculty support student success in multiple ways that egijeir energy and time, ranging
from engaging and innovative classroom curricula and instruction to individual assistance to formal
processes such as program review;

WHEREAS, the SLOAC is one model required by accreditation to discuss student succass @md
these realizations, so all departments should be engaged in it an\@heditation Standards,
2002;

WHEREAS, Facultydke ownership over the SLOAC process, ranging from determining which courses
are most important to assess, how to assess, and how to interpret the Sestaltisent of Principles
on Assessment, 2005

WHEREAS, Faculty insist on a SLOAC process that is meaningful rather than perfunctory, that it makes
a difference for our students;

WHEREAS, Some departments/ prograane staffed by only one fulime faculty member, and/or are
staffed predominantly by adjunct faculty, and are therefore shouldering a disproportionate number of
responsibilities for assessment purposes;

WHEREAS, adjunct faculty constitute a significgmercentage of instructors and are welcome and
strongly encouraged to participate in the SLOAC but may not be able to due to other professional
obligations;

RESOLVED, That the Academic Senate of Skyline College support faculty participating in the SLOAC

process while also determining what is manageable, sustainable, and meaningful for their respective
department, given the resources that are available to them to foster student success.
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RESOLUTION 4:
Support of Publication of Student and Program Learning Qutcomes

WHEREAS, The values of Skyline College include a commitment to academic rigor and quality with
relevant, recent, and evolving curriculuke{ues Statement, 2012017)

WHEREAS, the placement of student learning outcomes on instructor syllabi supports and does not
infringe upon Academic Freedom as defined by 1940 Statement of Principles on Academic
Freedom and Tenure with 1970 Interpretive Comm@widJP Policy Tenth Edition, 2006

WHEREAS, the SLOs are a binding part and driving force of what is taught since faculty are required to
follow the principles of the course outline of record, but faculty retain academic freedom in HOW
they help students to achieve the SLOs;

WHEREAS, Recgnition and implementation of specified student learning outcomes ensures that a
student taking any section of a course will be expected to achieve the same fundamental outcomes,
regardless of the method of instruction utilized;

WHEREAS, When academicastdards and expectations are made transparent, students have a clear
understanding of what is required of them in order to attain a desired level of academic success;

WHEREAS, Many students experience greater motivation to learn when they understandouose ar
program may benefit them and further their educational and professional goals;

WHEREAS, The Academic Senate for California Community Collesggports the alignment of SLOs
from the course level upward through the program and institutiondl(lBuéing Principles for SLO
Assessment, 20}t0

WHEREAS, Standard 11.A.6 of the002 Accreditation Standardse qui r es t hat the col
degrees and certificates in terms of their purpose, content, course requirements, and expected student
learning outcomes. In every class section students eeeeioursesyllabus that specifies learning
outcomes consistent withappooseeidncobhe siensuittl uhi

WHEREAS, In itsRubric for Evaluating Institutional EffectivenessPart Ill: Student Learning
Outcomes ACCJC requires h at Afstudents demonstrate awarenes
and programs in which they are enrolled; o

RESOLVED, That the Academic Senate of Skyline College strongly encourages all faculty to promote
transparency and accountability by includingdent learning outcomes in their course syllabus and
supports the publication of program learning outcomes for degrees and certificates in the College
Catalog and college website.
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http://www.skylinecollege.edu/future/aboutskyline/mission.html
http://www.aaup.org/AAUP/pubsres/academe/2006/SO/AW/GroupsEndorseStatement.htm
http://www.asccc.org/papers/guiding-principles-slo-assessment
http://www.asccc.org/papers/guiding-principles-slo-assessment
http://www.accjc.org/wp-content/uploads/2012/02/ACCJC-STANDARDS-ADOPTED-JUNE-2002-rev-January-11-2011.pdf

RESOLUTION 5:
Support for the Performance Evaluation Review Committee (PRC) to Address the ACCJC
Requirement Pertaining to the SLOAC and Faculty Evaluation

WHEREAS, The professional duties and responsibilities of faculty include evaluation of student
performance and evaluation and revision of courses and proghdmsJontract Appendix D, 2006
2009;

WHEREAS, The faculty of Skyline College are committed to the development, use and assessment of
student learning outcomesd program learning outcomes as a means of improving student learning
and program effectivene§SLOAC Framework?005;

WHEREAS, the Accreditation visiting teams in Fall 2007 recommended all three colleges to address

Standard I1l.A.1.c of the2002 Accreditation tandards which states, AFacul t
responsible for student progress toward achieving stated student learning outcomes have, as a
component of t heir eval uati on, ef f €kytine Vistinge s s i 1

Team Evaluation Repqr2007);

WHEREAS, The Academic Senate $yline College is opposed to including the results from assessing
student learning outcomes asaapect of individual faculty evaluations;

WHEREAS, Reflection on instructional and assessment practices and results are hallngoks of
educators, and evaluation and revision of curricula and programs are professional obligations;

RESOLVED, That theAcademic Senate of Skyline College requests that the PERC address the ACCJC
requirement pertaining to faculty evaluation and the SLOAC.

Note: The PERC was renamed tRerformance Evaluation Task Force (PETF)
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http://www.aft1493.org/oldsite/AFT1493-SMCCD-Contract-July06-June09.html#_Toc99442606






























































































